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"In the absence of sight and hearing, the sense of touch

(1.9

becomeé“xhe only viable link between a deaf-blind person,

and other human beings.

The world contracts to the length

of ofe’s arm and touch becomes the conveyor of our feeling

of reXlity and living warmth.

to the isolated deaf-

blind person, communication in itself is the most fulfill-

ing recreation."

- /
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In contrast to mankind's past hlstoryﬂ medern society-
has wore tige, eneryy and resources to pursue goals that are N
non-vocational in nature. Whereas major concerns have tradi- B
tionally been related to job, income and survival, man's
tuture now appears more related to expending time and energy /
towards solving problens dealiny with leisure and improving //
interhuran relationships. One implication of this frend is
that the structuring of leisure towards maximum human satis- //
faction will most likely become a major goal of the school's ,
curriculur . students. Already, concern for all individ-
uals havin, che right to "full" participation for and partici-
pation in society is beiny advocated by special educators in
their work with the handicapped. Special educators are now .
beginning to recoynize that recreaticn and leisure should be.’ -
part of a "total’ curriculum, that recreation outcomes comple-
ment education outcomes, and that a relevant education must
truly consider the lifespan needs of students. Related to such
effortslhas been a particular movement nationwide, to meet the
recreation and leisure needs of the more severely haadicapped,
nawely the Jeaf-blind. This movement is in recognition that
severely or multi-impaired persons require very specific -
intervention ~ith extepsive vpportunities over time to develop
competencs s in any area of learning, including use of the;r’
leisure time. To 1ncrease training #nd séryice efforts for
such individuals, a National Institute on Program Development
and Training in Recreation for Deaf-Blind Children, Youth and
Adults was held at the University of Icwa during the Spring of N
1974. A major purpose of ghe institute was to stimulate simi- \
lar efforts on a. regional pasis that were being first proposed
at the national meeting. [In harmony with the goals set at the
institute, the Morthwest Regional Conference was also dedicated
to wnereasing the contribhition that recreatiun and leisure
participation makes to sel\f-realizatién for the individual
who is deaf-plind, as well Eg’fﬁgféontribution that recreation
makes to the' education and habilitation of such persons.
specifically, this conference was set forth to accomplish the,
following objectives: .
1. Establish a philosophical position on integrating
.education and recreation within the school curriculum.
2. Communicate methods fiur developing and ivuwplementing
inter-disciplinary and interagency programs in rec-— \
reation for the deaf-blind. L

3. Demonstrate diagnostic“prescriptive models of instruc-
- tion appropriate for use in recreation. - ’
4. Develop a beginning resource of instructional ideas
on recreation for deaf-blind for use by both pro-
fesgionals and parents. '
- 4;-Paerlitate sharing of resources through increase
interaction between regional professionals engaged
\in programs serving deaf-blind persons.

This conference and this monograph, which reports the
proceedings of the northwest regivnal meetiny, were completely
1“1de5writcen by the Northwest Regional Center for Deaf-Blind
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" unselfish Jyiving of many individuals. The Conference Planning

and brou,ht tuyether nearly one hundred partiicipants from the
states of Alaska, Idaho, Montana, Cregon, and Washington. In
xeeping with the conference objectives, the main participants

were teachers and aides’ directly working with the deaf-blind.

In add:ition, professionals in specialized recreation and

education and selected university students -from both fields

were invited to participate. Funding by the Northwest Regional
Center also made 1t possible to involve twenty-five presentors
representiny lusal, state ant, or natienal levels, well known ,
for their contr_butiouns in special education or recreatior for

the handicapped. Ihe proceedinys were submitted in writing by

the presentors gad tunding also provided by the regional center
for editing, typing and printing of all materials. The editor

has taken the liberty of editing all papers and the taped
presentation by Dr. Kinney to provide the reader with a conti-
nuity of purpose, while at the same tame honoring the excellent
contributions made by all presentors. Full responsihility for
this monograph rests wiath the editor. ~

The success of such a conference can be at’ributed to *he

Curmmittee 1S recognlzed for its excellent efforts and extensive
time devoted to kotn plaﬂnlng and implementation. Particular
reciation should be acknowledged to Sue Wapnick who served
as adminaistrative assistani and conference registrar and pro-
vided invaluable assi.tance through all stages leading to

. the culmination of both the conference and the mcnograph.

Special uppreciation 1is alsc extended to the presentors for

their outstandiny cuntributions, to Bonnie Denny fog typing

the workang drafts, to graduate students in special education

at Portland State University for their assistance in providing

travel arrangements, and especially to all the participants . . .
~ho contributed and shared substantially to the growing aware- )

e —-pess—Of-the—tipportanceof vecreatzon and Ieisure for the deat- o~ T
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biind. Acknowledyements are due Dick Ferris and Ron Nolan who
photu%faphed conference proceedings and enabled us to produce
personal and interesting publication.

.Finally, I wish to identify Mr. Jack Sweetser, Mr. Gordon
Howard and Dr. Richard Kinney for their unigue contribuations.
Jack $weetser, serving as Cirector of the Northwegt Regional
Center for Deaf-Blind, was the catalyst in helping initiate
the conference, assisted in planning, and coordinated all
funding arrangements. Gordon Howard, serving as Project
Coordinator (USCE-BEH) for Deaf-Rlind at the University of
Iowa,brought a national perspective to Oregon and provided
excellent leadership support during the conference. Dr.
Richard Kinney, President of The Hadley School for the Blind,
gave an inspiring keynote address that generated mich interest
and enthusiasm and served as a guiding light during subsequent
conference meetings. -

In conclusion, the excellence of the papers and the
qual.ty of the 1interactions attest to the importance givea to
this conference by all those who attended. It is hoped that
these published pro»eedlngs will serve to stimulate additional
activity, both service and training, in meeting the recreation
and leisure needs of deaf-blind children, youth and adults. .

- .

Steve A. Brannan




COMMUNICATION "I5" RECREATION

Dr. Richard Kinney, President, The liadley
School for the Blind, Winnetka, Illinods

I am truly delighted to be with you here participating

in your recreational work, or should we say in your working

recreation. 1In ejther case, the United States is the only
! _ country in the world where ‘the work ethic could combine wath
the play ethic to produce- a gourmet dinner followed by a dis-
sertation for dessert. ,As a boy I always wanted to take the
Oregon Trail and now here I am in Oregon. True, [ came out
by jet rather than by prairie schooner, but I think we are
pioneering. here today just as much as the pioneers of the old
wagon days. I have with me my notes on two small hraille
pages, but don't yet your hopes up, they are hourly notes.
Dr. Brannan has been writing me to talk with you about per-
sonal and professional reflections on the value of recreation
for deat-blind persons. Now personal and professional: that
covers a great deal of scope. The professional speaker can
usually contend with the clock, kut when he gets into personal
things, somethinyg about his .wn life, you may need a calendar.
I'11l try to stick to the clock.

Let's begin first of all by considering that word life-
span. I am so pleased that you are viewing recreation from
the very young person to the senior citizen. After all, deaf-
blind childrzn Jo grow up to become adults and, hopefully, all
of us here at this meeting will endure long enough to reach
our second childhood. Taerefore, we have the whole span of
years to consider, but hbefore I go into the age bracket con-
cept, let me make one partizular point which I consider of
special importance. The point 1is simply that commuaication
itself is recreation for a deaf-blind péf;on. Let me explain
that further. When you come right down §9 it, people who are
deaf-blind, and it doesn't matter what the age may be, have
essentially only one problem. They do not see and they do
not hear. This means that the two primary distance perceptors
are out of action. It is as if the computer were not operating
with full input. Yet the point I would like to bring out 1is
that these senses, the physical senses, are simply the channels
by which the mind observes the world. It is the mind behind
the senses that really is the person. When sight and hearing
are both gone, the world contracts to the length of one's arm,
and touch becomes the primary channel of observation, of com-
munication. That is why I have distributed and you will re-
ceive a copy if you haven't already, my phamphlet called Touch
eoymmunication. The deaf-blind person knows the world through
the sense of touch. Fortunately, this touch is our most pri-
mordial sense and the most basic. You cah live without sight,
you can live without hearing, but just try, just imagine life
without being able to sense the pbys;cal world about you by
touch; the sense that gives the world reality. Think of
walking across the floor you couldn't feel beneath you--or
picking up a spoon you couldn't feel in you hand--or trying
to get a sense of human warmth with other persons whom perhaps

@ »>u could see and hear but could never touch. So if we do
ERIC g '
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* to him through the sense that remains: that indestructable
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have only one sense left, we are fortunate that touch is the

most 1indestructable. Yet because touch limits the environment .
to the length of our own arm, the deaf-blind person finds hin-

self cut off from a high percentage of all the data that cther
people take for granted. e might, from what he can feel, by
inference draw conclusions regardiny what is happening beyond

the lencth of his own arm. That is, ne might be a walking,

talking Sherlock Holmes. The greatest thing that can help

him 1S to borrow the eyes and ears of other human beings who

are willing to put their observations to0 use and transmit them

and valuable sense of touch. ~In the booklet which vou are
receiving, I have outlined a great number of ways in which such
input can be used most effectively and rapidly. Pewember, once
the mind behind your senses has been educated, once it is well
fy1led with data, then it can ¥function on its own. By inter-
preting fresh data from day to day, reflecting upon the know-
ledge already stored up in that mind, it can operate indepen-
dently. Sense 1s really the Central message that I'm always
advocating where ever’I go.

our challenge in special education is to reach the
unhandicapped mind behind the handicapped senses. All this
sounds terribly earnest and that is exactly why I am so /
pleased that you are putting the accent at this conference on
recreation. If I had my way we would revise the pronunciation I
of recreation and say it is re-creation. After all, what we
are doing 1in recreation is to re-create the world with a sense
of .imagination. We are adding an element of joy, a little bit
of 'let's pretend, games, activities, and things that are
pleasurable and releasing in themselves. We are, in a sense
combining joy and growth; re-creation. Communication to a
deaf-blind person is one of the most joyous and releasing
actﬂvities in which he can engage. I YLnow deaf-blind people
who gconsider simply sitting down and chatting with someone who
enjoys talking with them as one of the happiest events of the
day. That 1s when you get the input on current things that
may no% otherwise be received. The isolation i. broken. .

Weéll, let's shift now to the age-span idea. Factual of
course, someone once said to me, “Haven't you beea deaf-blind
all your life?" and I replied, "Not yet." But actually of
course; as Madge Leslie has told you, I didn't lose my sight
untillage seven nor my hearing 'til age twenty. I am one of
the f?gtunate ones who, for example, didn't need to learn.to
peak| from the beginning. I had a problem only in keeping on

s
\xdlkiﬁg after I became deaf, and this has been no problem,

whatever as you are already beginning to suspect. But le*'s
look at the deaf-blind child. I think that one of the most
happy nemories in my own life as a little boy is playing with
clay, just plain old modeling clay. I remember sitting at a
pool table when I was a little chapi a pool table because the
rim on the tabl- kept the clay from repextedly falling on the
£loor. I remember making round balls, and squares; all kinds
of figures. Sometimes I would put them in armies and have them
endage in mock raitles with each cther--0r I would shape them
into bLoats and pull them across the pool table in mock races--
Or I would simply smash the clay and knead it. You know,
working with clay grves the little child the sense of operating
on material rather than being manipulated by others. Its a ———

e,
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wonderful releaser of imagination and I can’'t recommend it too :
highly. ©f course any child can gain benefits from clay. This )
brindgs to mind my boy Clark, who. is blond, blue-eyed, athletic,
totally un- hand;capyed. I xemember that when Clark was just

two or three yeors ould, playing with modeling clay was one of
our first joint activities. I woeuld model 4 rabbit for instance
and then let Clark put on the tail. ©r if I made an elephant,
Clark would put on the ears. Gradually he put more and more of
these animals toyether until in the end he was making animals
that were unfamiliar to me. Now, art is said to be his strong;
est sub ¢t in school and of course his dad takes a little
credit ror this in getting him stirted.

I've also been rememberiny stuffed animals. We all know
about the well-known security blanket, but I think stuffed
animals are even better friends. I know that Clark, as a very
little boy, worked up a collection of about 26 different
stuffed animals. That is, 1n part T think, so that he could
show ther to me and we could then play with them together.
However, the deat-tlind child especially enjoys stuffed ani-

X mals if they nave a cuddly, soft, appealing.touch. He can
- take the animals to bed with him at night. They give him a
sense of security, whbjects which he sees again and again, that
he can take with him where ever he goes. Later as he matures,
he ¢an become gcguainied with live pets. Not too soon, for
we know how chaldren can be rough on animale. Yet, somewhere
a1long the line a pet Lecomes g wonderful recreational asset to
any deaf-blind person. The pet, if the deaf-blind person is
really his paster, is fed by hinl, taken care of by him, and
beceres sconething that relies on the deaf-blind person. This
18 mmportant sinee the deaf-blind person so often must rely on
others for protection and help. This gives him an idea of a
- two way street. Live pets are marvelous.
inother toy tor a srall deaf-blind child is something ihat
vibrates. I reresber I always liked drums. You can feel the
foverents il you tuuch the membrane, but you can alsc feel them
in the air. Two weeks ago in Saudi Arabia, an orchestra of
+1ind children played for me uben I visited their school. Now
of courze ! cculdn't understand the music, but 1 could feel
tne w3bFatiens of the drums and scme of the other instrurzents.
And in order to let the children know I was appreciating their
f“udxe, I clapped ry hands 1n accompaniment to itheir rhythm,
I know that as a deaf-blind aduly I still enjoy putting my
hand on 4 stereo or radsc receiver and feeling the beat of the
rhythm. We have a teacher at the Hadley School for the Blind
who 1s totally deaf-blind, but whe likes.to play the piano.
She tells me 't is the sense of the vabrations, the muscular
pittern of the finger exercises and movem=nis. and the pleasure
of entertaining others that appeal to her. I think the way te
cultivate such things early 1s through percussion or vibrating
instruments, no ratter how simple, even if it's clicking two
sticks together. ’
Let's go on a little further. The child bkegins to grow
up. Somewhere along the line gawes come into the picture.
I cwe a great deal to games, because they form a link with
others in sociil activities. When I lived alone in my own
\ apartnent, friends who came to visit me most often were those
who shared an interest in a particular game, such as chess
\)'»r example. I'm still a membher of a Chicago -Chess Club that

ERIC * *
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inclades editors ot familiar papers, college professors, and
ofczesaoral men of 41l hapds. Cne of ry rore treasared ror-

|
|
oFren s t1a ap o uame with Pobis F1scher once when Le fare
et prsae wiad, L oC e radacie that we will never uplerstand,
TaLcr L Totiv e qween., e proteviod, pat thoe referve (a0 frer,
CrosacrTe tir o aTpnenowen, op Lre rtorty -tecond rove, it -
Tl teltin tte wtory of the gare. |
. soaturall,, oot all dear | lird persons are chesas tans.
¥

Zeratle 1 ¢ o« vellent e an braxlle. I osure [ ouw XRBow
fTar ttere oo ! rtasdle seraible toard. The drals are merked '
: i L prant.  ibe roard ir corrucated 2o ‘
ev g she 1lew sty o1n plave. ! hare g friend whe has core
cvers PRty T ening of ten jears to play serabhlesith ve.
Ze’ve ad . v oreat timeg and I hnow of rony i@ deal- .
Jtained teorle e £noev thiza Iame. Checkers is simplex, and
ChRE L Fre w2t fua oar Chinese Chechers. Clark’es arandrother
wa D ola ¢ o guite siten. all thuze games can ke purchased
Urer el L e aned Applisnees Division of the Arnerican
Soandativn tor il [lind.  The Royal Naitional Institute for
.o tlind an lTonden alse has a reat catalog of assorted gawes.,
Yports are ilso an irportant aspect of recreation. Low
*Fese cuan vi cewrse Lo of the particaipating kind or of the
audience nind. For participation, I think that swirming was
always ©y favorite. In fuct when I was a very young man®and
first Legan tining up Swirming, .1 #as the inventor of the farous
hiddies erawl. stick to the bottom and crawl alens it. Actu-
ally, my protlem an swinming was that I never turncd my head’
_ _ far enouvh to either side to get a breath of air. Finally, a

friend solvpd “his by teaching me the backstroke. That was
- ry saleation. In Hanover, Germany, where they aow have a fine !
center ror the deaf-blind, a pool is one of the chief recre- i

ational feaztures. I neticed that the hottom of the pool is
corrugited with lines running across it, so that it's easier
to derterrine Jirection when one touches the bottom. This
fagtyre selves vhe problen, since from the corrugation, ohe
¢an Jdud.te JirccTlon toward shore. One thina hawever, you 40
o 1:feguard at a peol for deaf-blind people. IT
1. +he deep end of the peol and need to get to
Tore in g hurr, thege :3 the problem of kpowing which Wiy o
cre an fall Jirections to jcu, oo a lifeouard reers )

ary

<ty irresrion of auwlience rports, I wpow that cne of
+ father rittine dcwn beside re

1} or footkall vawec. I wore a thin
2r I.n@, -n1oh twu'll find describred in tre Looklet

~wn temd. The alpbatet glove Fad ARCa written in \
fynaerstips, Jeints of tte fingers, and '

¢ tions. Tad would tap
A

i1 .

£ i Yoottt ail or b ogve-
$1z, copet:allt tar,
p

H

»

Ga-gterland pe .
ro treadcasrs of rxer. Finee itlene
4 +er, 1 w0ouldn'it le carprazed if vwe
*o_os o broaxdeast the om0 L the
Cwet 3™ 31 then, SEfE ;xtéﬁiiﬁG i
fo1 en hr bt Locwer3dviul oroup
r ¢ oen fatlerin. o 3poup eopcofaliy
sares OorF £ua fowl foorbiall aares,
i Gdint to the Rose Bowl., hy oonm N
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Nis now rewched an age where he has Hearued to re-lroadealt
te re fevr the telesision sdreen, so |l expest to Lecore ruch
rere anforned about spofls AnCe awaul 1n the neal fes years,
"ot 's turn now to the sende of flaste, which certainly
stoulld be constlered recreation. I Hill conress To sou that
1 have traveled to some 30 eountried nd wvhen 1 land ano2 new
cgprtol eity, I tlushingly adrat thay rmy {1rst question 18 nDot,
‘ahach way to the maseurn,” Bt “alat [45 the rost anteresting
restiurant in the <ity.”  What orves pou the flaver of a <com-
cunety or cullure 1s to visit their own restaurants. Alse,
when youw afe thinsing altout recreatichal prescents for a deaf-
«1ind person, o Can ds.ally 3¢ Jown i¢ the Supermarhel and

pickup Scre new ford product that has, just core out. -After all,

1¢¥ you Jon't antreduce it to him, howlis he going to know about
1t Fan necd not live by pepper along, when thyre, rosemary,
sypte, and g dezen other spices are w~ajting in the winas.

Now let's lech at hraille. It d¢finitely provides a weth-
wid o1 irmelrste curmunication that helps the deaf tlingd péx-
&35 hanerecvreation. I othaink braille 1s alse an essential

1. Just think a minute. If you jeach a Jdeaf-blind child
or gdult to read braalle, you fave haf or her iccess to that
are . ,and trerendous input off 31l Fe 4in resd in the numerous
rraille - oiacines,  The Librar} cf Cogaress noy provides a
troerendous variety of chorce. I —ee that o now SpOorts rada-
zine will Lan began publication ;*gﬁizne ?xgxllg Sportg
Foundytion in Rinneaspolis. All thas is just wonsierful. The
Geaf=blind percon San :ead hi% magazine and ant 3 Lrozd Lack-
arcund on current events. frer 4ll, ;” }ga are soing o have
corversation with oeople. af cowtro <codny ty sain the regrea-
tional gelease of Conversation, you “4?§ Lo ave swrethins to
*alk about.

Clorely related, letter wraitiny provides another reans of
eguind, W1t the additienal bencfit of provadmg a corrun.
2amioh and sceaal link with frieads. 4 speciad adaptation of,
letter writina 13 the cirele or round-zobin systen in which
cach verson writes a letter to 3 pre-detercianed person in a
group of friends and includes all other letters thit hae leen
passed on *o bim.  This way you gt a .Jozen or rore lotters at
“he price ot wrating one. of special signaficance, you €t a
sort of Jiscussion by raal an which a dozen or 2org deaf 1lind
people ro consider each others thoushts. I Lnew wled I farst
tecard totally deaf-blind, ruch that I learned about how to
vecc~e anderendent care by pail throush correstondence with
other deaf-blind gecple. In earryang tie procoss of sratien
coTrunicaticn a siep further, correspornudence cducation, sach
az erploved at the Hadley Scheol for the Bland, can actually
te arcther trerceadous forr of recreaticn. But I ree that wo
sre runninu cul of the clogk stage toward the caxlesdarv staqe,
s¢ I'r aoing to wind up now with a few basics.

less thin a week aoe, at a reetiny of international

gvperis on service to the deaf-blind, I «as saddened to hear
1 verny *\-tanuzﬂbed worker .Jn the field raie a speech that
I can wnly describe 1s pessinistic. Acecerdina to this ?eqtle-
.oan, iéaf-ilxnd gevgle are hecoming rore, not less, handi-
capped: rore retarded, rore »f a prodler. “he typical dei.
plind ohild will need custedial care at here, -custedial care in
schoe l, and will eceqtuallg araduate to custodial-type sork

Q 1 steltered worsshop. He finaliked thia address by saving
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that, 4€Yu;lly,‘he knows of only ten competent deaf-klind
pecple in the whole world. Weil perhaps the 9eﬁtleman was not
reelino well that diy. 1 happen to know at least 15 competent
personal triends of mipe who are Jeaf-blind right here in the
fnited States. After all,’our goal is not, to make Einsteins
or even Helen Kellers of the average deaf-blind person. What
we are trving to do s to help each individual make the higtrest
possible percentage of his potential blossom, whatever that
potential may be, and the nearer we come to 100 percent poten-
t1al, thf€ no¥ewreason we have to e optimistic. When we
realize® that the senses are simply the channels of communi-'-
catior/ and that the mind beﬁind the senses is the importang
thasg, then we are in a better position to understand the
deaf-bl.1d or sighted ‘person. .

Handicapped or un-handicapped, we are all human ‘beings
1iving on one plangt and destinzd for one fate " "The old pro-
verb of live and let live is inadequate.
be to live and help live. At conferences such as youres, we
are thinking not merely of living ia the sense of existing, but
living in the senge of joy and fulfillment. I once heard )
Maurice Chevalier say recreation can add and should add to ‘the
beauty and grace of‘life. Recreation can be re-creation and
the mind behand the handicap can blossom to its fullest extent.
We are entering a new field in §tressiﬁg recreation. We are
brinding forward a new and broadening aspec: of service for the
deaf-blind, I have complete faith that the human mind can
broach through any sensory barrier to reach other minds, and
you and I have the gréat privilege of helping realize this

convietion. Thank you for inviting me to join you. We have
the most rewarding work in the world.
AY
~
.
v
K3
, .
* ’ N ——
‘2 , -
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Our role today should




NATIONAL TRENDS IN RECREATION FOR THE DEAF-BLIND ! A

< ;

\Mr. Gordon Howard, Project Coordinator, National
Institute on Program Developmentiand Training -
in Recreation for Deaf-Blind Youth, Children
and Adults, Unlverslty of Iowa,
Iowa City, Towa

-

» - -

(

To undexstanﬁ the national picture of services, and partic-
ularly tecreation and lelsare services to the deaf-blind a
brief look at some of the Public Laws that have provided. an
impetus t> program deveiopment and service delivery mgy be of
assistance.,

Public Law 90~99 -~ This was signed into lak in 1967. It
establishes the National Center for Deaf-Blxind XOuths and .
Adults and later assists in the further development of the .

" Industrial Home for the Blind to provide scrvices to the deaf-
blind.

public Law 90-247 (1968) - This provides for the education .
prog“aws for the deaf blind. .

.

It 1s the purpose of this part to provide Lhrough a
limited humbér of model centers for deaf-blind children,
a program designea to develop and bring to bear upon
such children, beginning as early as feasible in life,
those specialized, intensive professional and allied
services, methods and aids that are found to be most

beffectxve to enable them to achieve their full potential
for communication with and ad)ustmedt to the worl
around them, for useful and meaningful participation’ in
society, and for self-fulfillment. (Iowa Rec. Pro. p. 19)

Crom thais, ten regional ceunters have been established whach
initiate and earry ouw planning and developmental grants for
services to deaf-blind.

Another section of Public Law 90-247, Section 610, pro-
vides for the recruitment and training of profgssional person-
nel as needed by programs.

Such schools as: San Francisco State, Boston Collegg,
Michigan State, Portland State, Gecrge Peabody and others have.
provided teacher preparation courses for teachers of deaf-
blind children. >

This and other laws and acts at the nationpl level show1#
tha® not only is the special need of the deaf-Hlind recognized
put that national action is provided. In Housf testimony
during discussion of the Public Laws concernipg deaf-blind
a report to the House stated: <
The committee is convinced that there is probably no
group that is more difficult to rxehabilitate than the
deaf-blind. According to,most experts in the field the
only feasible solution to meet{fg,the needs of the
deaf-blind in the immédiate future is the establishment ‘

¥
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£ a centralized rehabilitation service. (P.L.90-247
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In another rtestimony it was stated that:

one major ditficulty in providing services to the deaf
blind arises from the relatively small numbels of
persons so affected and their wide geographical distxi
bution. . . . This circumstance dictates the heed for
regional facilities to serve most of th. deafiblind
population. (Sen. Bill's 1618 10, p. 27)

The expression of natiomal needs has helped establish
roth services and training of personnel to provide adequate
programs for the deaf -blind. Many schools are involved in
teacher preparation within.Special Education programs to train
teachers for the deaf blind. To see where recreation and
leisure services and personnel enter this picture a Natioral
Survey of Recreation Services (Nesbitt and Howard, .p. 44 51)
was undertaken by the project staff .. the Recreation for .
peaf-Blind Project Based at the University of Iowa (Nat. Inst.
Project 31 4241). .

pata received as a result of this survey shows that.
special education and classroom teachers aze the persons pri-
marily responsible for the recreation programs. Over half
of the total staff involved with the recreation program were
teachers and teachers aides. The employment and availability
of the Recreation Spectilist was notably small. When asked
1f the program had an "organized recreation program” (defined
as staffed-funded) two-thirds of them responded as "No."

The age group served by, the facilities survey fall into
the ranges most reported and most familiar to the professional.
Ages range from 5 to 12 und most {77 percent) of the program

_sifes provided pre academic programs. -

The facilities and equipment, programs and activities
renorted, all fit the pre academic and academic program.
Ciasgroams and playground are the main recreation program
sites and facilities. Most of the activities that the chil
dren engage in that may be considered recreation or physical
education are those that assist in mobility (walking, running,
skipping, jumping) or gross and fine motor skills. The
equipment atilized reflects this same trend. The use of
balance beams, mats, wagons, crawling mazes all provide for
motor and skill development areas.

I'rends ! .
1. Training - National trends in the importance of

recreation and leisure services and the personnel training,
needs that come from increasing recreation program develop-

ment are, at present, slowly Qeveloping. Through the

funding of projects such as the Rational Institute in Rec »

reation for Deaf-Blind and the various regional institutes and
workshops there #s a first step in increasing recreation program
development and training. As a result of workshops and
in service education sessions provided by the Recreation for
peaf-Bliad Project to various regional program sites, many are
appointing one of the classroom teachers to be primarily :
concerned with the develcpment of recreation services.

2. Education in Recreation -‘The first class of TR
students specifically geared to recreation for deaf blind was
held in the summer of 1974 at the University of Iowa.

LS
%
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Another class with this emphasis is being implemented at
Texas Women's University in the summer of 1975. The training
of recreation professionals, and particularly those that will
Le serving the severely multi handicapped, is a major necessity
1f deaf blind service ayencies are to develop staff positions
for these specialists. Courses should also be available for
\\4//F‘ persons outside the recreation field, especially for th:
special education student who will be primarily involved waith
Jeaf-blind education. Extension classes must be offered to
the field teachers and other professionals so that they too
ray upgrade their abilities and-®skills for the provision of
quality recreation and leisure services to the deaf-blind.

3. Instructional Materials Instructional materials for
use in these emerging college, extension and in-service train-
ing programs are beiny developed. The publication "Program
Development in Recreation Service for the Deaf-Blind" is a
result of the efforts of the National Project on Recreation
fcr the Deaf Blind and is one of the first steps for devel-
.oping these necessary materials. Proceedings and papers
_resulting from workshops and Regional Institu.es directed at
recreation for deaf blind will also result in educatlonal
materials, 1essoqxoutlxnes and position papers that will
further provide material on recreation to the field.

/Sumﬁirv: Recreation and leisure services for the deaf-
klind is part of the total education program and has been
provided to the deaf-blind child 1in varying degrees in pre-
academic or academiC settings by the classroom teacher and
teacher aide.” The employment and use of the recreation
specialist in these programs is quite limited. Littlée has
been done to specifically identify recreation and leisure
service as a primary program need or area. Special education
teachers do not always have training in specific recreation
) training in this particular disability as part of their

education.

WOrkshups and 1institutes on the subject of recreation and
deaf-blund ‘held during the last year (1974-75) spearheaded by
the National Institute on Recreation for Deaf-Blind have
started to develop an awareness of this particular program
area and to-more clearly define its r and contribution to
the total develqgment of the deaf-blind child.

.

-

Projections

Institute ma;erxals resulting from the National Institute
provide the field with the preliminary mate:fils to continue
program development in this area. As more professionals be-
céme involved in recreation, as more instructional material
comes from workshops and as deaf-blind education sites
develop exemplary programs in recreation, this will all
enhance the recreation program development effort.

. Specific education courses provided by universities and
colleges are training Special Education and TR Specialists.
With the addition of courses 1in Recreation for Deaf-Blind, all
allied professions in service to deaf-blind will have
opportunities to develop the s<ills necessary to additionally
contribute to this program development effort.

As regional cen%ters continue to become involved in
demonstration prujects concerned with recreation for the
\)‘ 1£~bliqd, the needs for trained recreation professicnals

BT
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and the contribution that recreation and leisure services A
makes (to the' education of the deaf-blind will be developed.
Ic Lsfhoped that through this effort the employment of
trained TR specialists and the in-service and pre-service
traing of ispecial education teachers and other allied .
professions ‘will further develop programs and services to

the ‘deaf-blind.

Suggested Reéadings on Recreation for Deaf-Blind ;/(
/

part I -~ Reference to Recreation and Use of Recreation in ,/' > -

Service to Deaf-Blind. . Ve

i v /

Bettica, Louis J., “"These People are People Too." Conyéhtion
Proceedings, American Association of Workers for the
Blind; Pittsburgh, Pa. July 26, 1966, -
Recreation and leisure are inherent rights of all people.
General public and many professionals have incorrect
attitudes towards deaf-blind citizens.

We should cultivate the indomitable spirit rhat is
inherent in all citizens.
’ . 1

1 o

Therapeutic Recreation people should possess a desire to
meet the challenge rather than fear the assignment of
providing recreational opportunities for deaf blind
clients. - N

Bettica, Louis J. "Introducing the Deaf-Blind Person to
_ Services: Communication and Recreation." Convention
“~proceedings, A.A.W.B., July 29, 1958.
Communication is the key to leading successful and pur-
poseful lives as communication helps to bring out the
gxezkest potential that lies within them. Communication
is the starting point. ’
7’
fecreation is one area of service which provides for
social intércourse and self-satisfying experiences. _
Recreation can be available almost immediately. Deaf®
Blind should have a major role in_ deciding what activ-i
ities they will participate in.

Cochran, M. "Kinesthesia and the Pijno." Australian
ournal of Psychology and Philosophy, Vol. 8%f£9%°-
: 7
A discussion of the value of the Kinesthetic sengg“i¥
biving to deaf blind persons an understanding and
éppreciation of rhythm. Helen Keller and Helen Uty
F rtin, the Deaf Blind pianist, are given as examples.

commpukication A Rey to Service for Deaf-Blind Men and Women.
The Industrial Home for the Blind, Brooklyn 1, New York,
1959, .

Recreation is a ser&icé that can be available to the
deaf -blind almost jmmediately, provided he receives
personal attention from professionals.

20
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Participants should be encouraged to g}ay a major role
in the planning of their recreation activities. B v

Futro, Aleksanden, " Invalids' Cooperatives in pPoland. Warsaw:
Union of Invalids' Cooperatives, 1970. 83 pp.

Tnis book briefly describes all of the recreational and

. financial avenues open for invalids in Poland. It
includes vocational rehabilitation, social security :
system, and the principles of invalids' cooperatives. |

Jensen, Marcia, "Handbook of Arts and Crafts Projects for
Deaf-Blind Children. Boston College Teacher Training
Class." Boston: Perkins School for the Blind, 1969-
) 70. (Typed)
{ . .
/r/ Newsletter, Southeast Regional Cent for Deaf-Blind Children
Alabama Institute for the Deafeingyalind. P.O. Box 698,

Talladega, Alabama, 35160. Vol. No. 1, October, 1973.

’

.

o * pevelopment areas: self-care skills, motor development,

i language develgpment, social awayeness, and auditory

training - possible training ~ oo by-products of recre- .
atéqpal activities.

Performance. washington: P:es%dent"g zémmlttee on Employment
of the Handicapped. Vol. XXIX, Nos. 4 and 5 (October~
November, 1971), 21lpp. AN

“The Reporter" Special Supplement, Ipdustrial Home for the
Bling, Brooklyn 1, New York.

-

IHB Recreational services open to deaf-blind clients. .
Activities include social gatherings, games, arts and ‘
crafts, trigs, dancing, roller skating, nature activi- -
ties, bingo, etc. Clients gonduct their own recreation

program as much as possible.

Volunteers are used to provide leadership/guidance in

ﬁany recreational activities.

Woodcock, Charles C. "Continuation Contract, Iowa Braille and
,8ight Saving School, Department for Deaf and Blind Chil- ~ Lo
dren, Vinton, Iowa.” Vinton, Iowa: Iowa Braille and
r Sight saving School, n.d. (Mimeographed) 10 pages
T This document i1s a copy of continuation contract for the
time period between June 15, 1972 and June 14, 1973.

X

It describes the objectives of physical education and
. N
recreation in their relations to the deaf-blind. ‘

Part II - Annotated and Non-Annotated Articles - General
References for Recreation

| Barkus:“ﬂndgea Storm and Orff Schulwerk, "A Proposal for Its .
B Qo

Application to a Program of Rhythm Instruction for Deaf-
N,




8lind Children." Boston College Teacher Training Class,

Perkins School for the Blind, 1966-67. (Typed) -
Bosch, Van J.J.A, "Rhythm Proyram for Non-Verbal Deaf-Blind

Children: A Physical Approach.” Boston Callege Teacher

Training Class 1968-69, Deaf-Blind Program. perkins

School for the Blind, 1969. (Typed) ‘
sundschuh, Ernest L., "A Physical Education and Recrea#ion

Program within an Intexdisciplinary Setting. Athens

Unit, Georgia Retardation Center.” Unpublished paper,

University of Georgia Press, n.d. (Mimeographed)
California Transcribers and Educators of the‘visugely Handi-~
capped. National Braille Association, Inc.: \12th
Natromal Cenference, San Francisco, May 7-10, 11973.
Sacramento, California: California Transcribels and

Educators of the Visually Handicapped, Inc. 4p

plus attachments. E

These workshops are designed for those persons Lho are
concerned with the needs of the visually impaiged and
the mechanics of transcribing materials. Information
ranges from activities of daily living and self-help
. .skills to how to make clear tape recorded teaching . A

programs, foreign language transcriptions and lifelonyg
needs of multi-handicapped persons. Academic, recreational
and social ideas will be explored. '

Caputo, Kathleen M., "The Dance: A Proposal of Its vValuable
Function 1p the Education of Handicapped Children.
Boston Univers)ty Teacher Training Class, 1965-66, Deaf:x
Blind Program.” Boston: Perkins School for the Blind,’

. 1966; {(Typed) (A film accompanies this paper)

D13k, Jan van., "Movement and Communication with Rubella
Children." Presented at the Annual General Meeting of
the National Association for Deaf-Blind Rubella Child-

ren, England, May 6, 1968.
Galloway, Anne., "sensory Awareness for the Pre~School Deaf-

Blind Ch1ld Through Orientation and Mobility Instruction," .
A Class Look at . . . .Azusa, Califcrnia:' East San
Gabriel Valley School for Multi-Handicapped Ch,ildren.
April, 1971, 29-55. S

Hayes, Gordon., "Teaching the Deaf-Blind to Wrestle, Harvard
, Teacher Training Class.” Boston: Perkins School for

the Blind, 1952-53. (Typed) !

Howe, Eleanor., "Play Program for a Deaf-Blind Baby from
Infancy Through Three Yeaxs 0ld, Boston University
Teacher Training Class.” ¥Boston: Perkins Institute
for the Blind, 1963-64. (Typed)

Maron, Sheldon., "Developmental Sequences of Perceptual-
Motor Skills as a Basis for Physical Education Program .
for Deaf-Blind Children, Boston College Teacher Training
Class Deaf-Blind Program."” Boston: Ferkins School for
the Blind, 1967-68. (Typed) .

Nesbitt, John A., Handbook on the Therapeutic Recreation Ser-

vice for Handicapped Children Curriculum. San Jose,
California: Deépartment of Recreation and Leisure

Studies, School of Applied Sciences and Arts, San Jose

State College, n.d. 40 pp. -
Nesbitt, John A. (ed)’ Papers on Program Development in

Recreation and Physical Activity for Handicapped Chil-
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“ dren.. S Jose, California: Institute of Interdisci-
plinary Studies, n.d. b <
)?Cuh vot, John A. and uL}hors . Iraining Needs and Stratejio
in Campang for the Handicapped:  Therapeutic Recreation
T Sseyage for Handicapped Children Project Californsa State
e nv”orslt\, ~ar. Jose, Californra. Eujgene, Oregon:
Unzxuvat§ of Oregon Center of Loxsure studies, 192,
241 po.
Nesbitt, John A. (ed.) Working Together in Recred’ 1 and
e Physscal Activaity for the Uandscapped Chald: o port ot
Proceedings of the Bay Arda Workshep on Recre ation and
Physical Actiuty for fland:capped Children and adolescento
Heid at the Recreation Center for the Handicapped, Ind.,

’ San Francisco, May 18, 1971. Papers by Mrs. Janet
pPomeroy, Mrs. Benten A. Sifford, Jr., Wors Croup Reports
and E\thdgh Geoup Report:: Directory of Redistrants.

A 29 po.

Nujent, Clare., Irplications of Play for the Deaf-#tlind Child
! in Terms of Growth and Evaluatxon. Boston Cclleger Teach~
er Tratning Llasn, 169-70, Perkins School for the

Blind., -{Typed} 27 pp.

Recreation for the Handicapbed: _Needs,_ Role of Recreation,
Available Funds, Feasible Models and Available Qualified
Personpel. Memorandum from John A. Nesbitt, Ed.D. to
Directors, California Departments of Parks and Recrea-
tion. n.p., n.d. 8pp.

Recreation and FPhysical Fducation for Handicapped Children:
Initiating, Expanding, and Improving Programs at the
Local, State and National Levels, Report of the Pro-
ceedings of the National Institute on Program Devel-
opment in Recreation and Physical Education for the
Handicapped Children. Held at San Jose State College,
April 22,-1971. Papers by David C. Park, Dr. DPiana
ponn, Wallace Breitman, Jr., Dr. John A. Nesbitt,
Mrs+~-Betty Wright, Mrs. Mildren Marcki, Mrs. Dorothy
McDoughall, Mr. Ed Kelley, Mrs. Janet Pomeroy, and
Mrs.'.Dolores Elliott; Directory of Registrants. leépp.

Reference Informatlon on_Recreation ang Physical Educaticn

3 for_ilandicapped Children. Papers, Reports and Summaries
of Papers by Ceorge Gotisch and Barbam Mumford, Dr. John A.
Nesbitt, Nancy Steele, Dr. Genevie Dexter, California
Division of Special Education, Excerpts from California
‘Education Code':; University of Illinois, Recreation
Program, James 1. Cardwell, Jr.; William A. Hillman, Jr.;
and Helen Jo Mitchell: and a bibliography of selected
PER and development rcference publications, n.d. 55pp.
Smoot, Joyce.; "Play Materials and Activities Stimulate
Motor and Tactual Development in the' Pre-School Deaf-
Blind Program. Boston College Teacher Training Class,
peaf Blind Program." Boat,u Perkins School for the
| Blind, 1969-70. (Typed) )
| Snow, Clifford., A S_gpentlal Approach to the Mobility
Trainigg,gf,Educaplg_ggdji%ﬁ1nab1e Blind Mentally .
Rztarded at the Arkansas Children's_Colony Conway
. Unit. Orientation and Mobility Specialist for the
B Bling. ’ -
| This is a manual which explains step by step the methods
| used in teaching a blind penrson to walk It includes
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directions for architectural barriers, the use of a
guide, a cane and pre-can2 technique.
Stenquist, Gertrude., Rhythm Program for tne Deaf- Bllnd Chil-

dren. Perkins School for the Blind, n.d. 19pp.
Tutt, Louis M., Motor-8kill Development of the Visually and
X, Audlyorxg_;y Unique Child. This i5 an explanation ‘to
parents and staff of how a deaf-blind child deveiops his
motor-skills and the planning of activities and experiences
stimulating further motor skills programs for these )

children.

V1sua11v Handicapped Workers in Recreation Services, Aﬁgrican
Foundation for the Blind, 15 West Sixteerth Street, New
York, N.Y. 100ll.

AY
A working relationship between those in the field of
recreation and rehavilitation agencies inte.ested in
investigating employment opportunities for visually
handicapped persons in the recreation Eigld.

Unlimited range of jobs 1in recreation provide an oppor-
tunity to blind persons to £ill some of Jhese 3iob
positions.

visually Hanlicapred Workers in Recreation Services: Guide-
lines for Selection, Training, Placement., New York:
American Foundation for the Blind. June 25, 1969. 14 pp.

This booklet shows the feasibility of putting blind_
persons into Jobs with guidelines for selection, -
training, 2nd placement.

Zimmerman, Micheal. “Music Program for the Deaf-Blind
Children Utilizing QOrff Schulwek Plus a Tape. Boston
College Teacher Training Class, Deaf-Blind Program.’
Boston: Perkins School for the Blind, }930. (Typed) .

v
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POSITIVE PERSPECTIVES OF LEISURE

S : POTENTIAL FOR THE DEAF-BLIND

.

Dr"Larry Neal, Director, Center of
Leisure Studies, University of
\ Oregon, Eugene, Oregon

Introduction -

where to begin® In a period of time beset with massive
discusSions such as exhausting our natural resolirces, of
major food shortages, and the resultant famine, poverty and
irreversible physical mental debilitation of death; rapidly
increasing world-wide population: specusation as to major
shifts in weather with a prediction that we may be heading
for another Ice Aye -- the consequences of all of these touch
each ©f our lives. These are illustrations of pervasive prob-
lem .axeas. Life on this earth does not exist in a vacuum but
we are inherently inextricakly intei-dependent one with another

» and with each event.

It is with a degree of pride yset also with a degree of
frustration that I find myself focusing on a very specific sub-
part of this large pqpulation -- the deaf-blind individual.

An additinnal delimitation is my specific interest in the
lives ¢of these people -- their leisure potential and the
experiences, skills and attitudes they do or could possess.
{Poténtial/capacity vs Reality now)

I anm frustrated by the seemingly miniscule role I can play
in altering the massive world wide problems identified above
yet prideful of the fact that I (and we) can focus on smaller
tasks and affect great change in that small sphere. The task
of serving the leisure needs of the deaf-blind seems small
indeed in comparison to world famine, population explosion,
energy crisis, etc. But that should not deceive us for we
have a task not wholly committed to until just recently. We
are at the cutting edge of real service to the deaf-blind and
in so doing we strengthen society as a whole.. -

As an illustration one is directed to the leadership role
exhikited in recent years Ly the National Therapeutic Recreation
Society (NTRS) of the National Recreation and Park Association.
Within the organization NTRS is relatively small in number yet
large in purpose /leadership -- taking the lead in many areas
including: (1) the development of the first nation-wide vol-
untary registration program for recreation personnel, and (2)
printing of two separate special publications {Therapeutic
Recreation Annual, Therapeutic Recreation Journal) in addition
to a number of special studies:

bawn of pedicated Action

Given the problems cited in the introduction, Thomas
Faine's words spoken nearly 200 years ago seem most appropriate
" -- these are the times that try men's souls." But I am here
te confide in you that relative to service to the disabled/
handicapped -- "these are the times to STIR men's souls."

As we move out of the darkness of isolation, removal or
?bsence of concerns for the disabled in general toward the

v .
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emphasis of the marginally disabled in the early-to mid 60's,
into the current per;ud where the severely disabled are now
the source of some attention, one is reminded of the words of
the poet,philosopher Kahlil Gibran who sald, "One may not
reach the dawn save by the path at night.’

Tlmes have been tough -- acknowledgement of the dlSdbled/
handicapped (specifically the deaf.blind) has cften been met * .
with tokenism -- and without true commitment: with well-

meaning people wear;n? their wishbones where their backbones

should be: with leaders often gyuiding the course of action by’

default -~ that is through the negative side of the self-

fulfilling prophecy 1in which, to think things impossible is to

make 1t so. .Motivation 1S a neutral concept; it can be either

positive or negative.

" Pawn has broken, zbstinence has been replaced with

awareness, and awareness now 15 replaced by action. Cited

thrcughout this piece and I am sure a_ part of much,of the dia-

logue of this Recreation for the Deaf-Blind Conference are o

thoughts, plang and reports generated by the National Insti-

tute on Prugram Development and Training in Recreation for

Peaf-Blind Children, Youth and Adults. This National Conference

in March 1974 personifies both the awareness,’action components

of the 3tate of the Ari of leisure service to the Deaf-Blind.

PR The March 1975 Bowman's Conference and this report is again

i extended action toward cur common goal of leisure service for
the deaf-blind. - /

Cormon Unity -- Another Cooperative’Inter-Discipline Venture
+ .~ I have a habit of clipping thoughts from professional
journals, often only to find them for use the day after I
needed the sage thought. Here, however, is a quote (Staley,
1965) which helped provide for me direction of my thoughts
today. Taken from Dr. Edwin Staley who after this writing was
credited with writing the popular NEA publication Leisure .
and the Quality of Life, it addresses itself to coordinated N
community recreation activity. . '
National and state governmental agencies are demanding
coordinated land use plans at the local level prior to
making grants for aqqguisition or development. This is a
B laudable and reasonable request to protect the interests
of all citizens regardless of their governmental juris-
diction. Many of us I am sure could recite frequent
instances of competition, duplication and overlapping
of programs, facilities and services in any one community r
by public and private agencies, resulting in an unneces-
. sary inadequacy of inefficiency of services.
It may be enunciated as a fundamental principle thut
' the effectiveness of the total community ‘fecreation effort
is directly proportionate to the amount of coordinated -
planning and action by the agetnicies concerned. Communi-
ties can no longer afford the luxury of independent,
unrelated program planning and administration. With
expanding community needs and demands, cooperative
- planning and coordinated actlon in communlty recreation
and related services are not just desirable,-but are .
absolutely essential if all citizens are to better enjoy -
their leisure with the most efficient use of the total ',
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compunity doliar -- poth the tax dollar and the volunteer

dollar. -

This strong statement for coordinated planning is a
decade ©ld, yet very tamely. Much has been done relative to
wction in the communities to provide leisure. social services.
The most recent higdhlight is the solidification of the Community
kducation concept and corresponding federal funding (3iR69-Title
11X, signed inte law in Augusi, 1974) to aid in establ¥shing
community {(neiyhborhoad) councils to assess local needs
solutions. (NOTE: For more information I refer you to thé
special Leisure Today publication entitled "Community Educa-
tion” April, 1974.) ) .
Another action component, toward serving the leisure needs .

of handicapped youth will take place at this very location,
probably in this very rodm in two wecks. It involves two of
the disciplines represented here at this conference: special
education and recreation and adds the third menticned above --
corunity education. Under the Litle project COMMON-UNITY it
has as its purpose the same goals and objectives you have set
here. Because of ;this mandatory nature of coordinuting

with other disciplines, I must confess I feel a sense of
warmth and confidence with the past, National Institute in
HMarch,; present, Buwman: and future Common-Unity articulation
of leisure services for the disabled handicapped. 1In brief

the project Common-Unity thrust 1s to bring the major aspects
of the three Jisciplines together as shown 1n the yrid below.
The grid is s;ﬂplé and lends itself only to generalizations.
However the projected resulis will be the Jreater awareness

by the professivnals in the other disciplines of "the unigue
contributions they have t6 give and receive from each other
teaird ‘affecting the leisure domain of the disabled.

DISCIPLINE . BASIC’CONTRIB%TION -

[

Awareness and Epprecxatlon of differ~- |
ences; Prevalence:; Etiologies: Termi-~
nology: Current &ssessment techniques:
Behavioral modalities; Mainstreaming;

Special Education

Normalization.
Recreation Leadership skills: understanding of
* {Neal, 1970) diverse activity options; Activity as.

*  a wedium for growth, self-fulfillment;
History: theory and benefits of play:
Intervention technigques using activity;
Applied recreation.

)

Cormunity Edugation Viewing community processes; Facili»
{Decker and \eal, tators of Community Action: Needs
1974) agsessment; Crisis interxvention:
rationale and development of community
, . councils: Diverse social services and

their inter-relationship.

T

Figure 1l: CUMMUN-UNITY Interdiscxpllnary Expertise Expectations

-
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Generally Accepted Recreation ‘Concepts N
Leisure: Leisure refers to free hours outside of sur-
vival needs. It may be earned, after the work of the day, or
it may be unearned; becauge of the production of others --
discretionary time. -~ This free time carries no connotation of

" guality which 1s judged by standards of society.

Leisure 1S not synonymous with recreation - leisure refers
to all the,t;mé'lefc'over after survival activities (eating, .
sleeping, wage work "and general maintenance tasks, although all \
of them may-be done in leisurely fashion): but left over time N
15 not recreation time. Leisure is freedom from necessity of
being occuried: 1s incompatible with necessity, obligation or
pressure. . § ’

. Real leisure means dolny something sclely because you want s,
to do 1t, or doing nothing for the, same reason. This is as
opposed to enforced leisure such ae unemployment, which is
forced or pressured free time beyond the wishegs of the indi-

=

widual. .

pifferentiating leisure and recreation:
-— ¥

*

"... the emphasis in leisure is on the time element,

Tow s -

whereas recreation refers to the way lezsure%xs spent.. . . -

iNeumeyer, p. 17) %
"gnobligated heurs avairlable after caring for employment

or the activities mandatory for self-maintenance.” ( Carlson,

et al in Recreation ih American Life)

- - .

“the state of. having time at one's own disposal, time
which one can spend as one pleases, fxee or unoccupied time."
{oxford English Dictionary) ’ '

“For purposes of svcial-analysis the concept is usually .
narrowed - and widened - to mean simply freedom,from activity
sentering around the making of a livelihood." (The Encyclo-
pedia of Sbcialﬂgcignce) .

*

N

. eed
' Recreation ' . ’
Recreation,is the:. ’ 3
. ) . . (2) - =
- 1. CREATIVE use of LEISURE TIME!
(3) 4) : - .
. ' II, ENGAGED in for its OWN SAKE . -
AN i (5). -
- IIX. an actavity which gives immediate SATISFACTION E
R 1. ~Creative ~ useful, wholesome, worthy, imagi- !
native, stimulating, growdng, educating, . .
’ invigorating. . {
Y ?. Leisure Time ~ freedom from né&cessity, compul- \ .
sion, obligation, pressure, I.
. s 3. Engaged in - connotes action (physical, mental) R
4. Own Sake - the intrinsic end; supplies the E
basic difference between work and gla?. -
5. Satisfaction - provides reinforcement.,’ enjoy- .
1 ment, adjustment,” release’ from tension.t
LS
lC ; - ¥ ' N
o i e 2:5 30 . ’ * tt
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) Recreation 1s both organized and unqréanized; planned and < !
L spontaneous; carried on singly or with.others; voluntary, got ,
_pressured or compulsory; Has the opportunity to satisfy man's |
basic wishes which include; new experience, recognition,
security, response, participation and aesthetics, beauty and
_ harmony; 1t includes the elements of self-expression, achieve-
: ment, challenge, motivation, self-realization, compensatory .
involvement, and Spc;alizati n; it also is ¢onsidered as
both_a meanc to an end and ‘an end Y@ itself. -

Differentiating Recreation and Work:

|
|
WORK L - 1
... is compulsory ', . i ‘
l . Compensation is frdquéntly in the form of
' .. . ' money or status
... réward usually comes later ) . .
‘ ... consequences if unable to perform a task
are serious ] -
... individual’must adapt himself to the require- e
ments of his work life . -

) RECREARION . a

. iﬁgﬁcluntagx - .
. ... compensatioh is de5i3%d from the satis-~ . L0 ,
: “factiod of the activity itself .
. ... reward isimmediate efijoyment . . -

¥

... conseffuences.should not beé serious
... ihdividual may altef‘'his choice of activites

. - to suit his mental; physSical, emotional o
. . capacities or urges ofithe moment._ N
P -
. . - - R

Recreationr 1s essentiglly an atéitude.' It is an attitude
- that exhilarates and refreshes. Much copfusion has resulted
from approaching recreation as an activity concept. Recre-

ation is an.attitude toward life or ah area oftdaily living.
Functionally, recreation is the natural expression of human
« . needs and interests satisfaction during leisure hours. These #»o-
expressions take a variety of forms, but they are motivated
by the same basic needs, those primarily related to personality
. development. - . '
\ '’ what is Nedded? . Loe
Leadership, Commitment, Change! Only through these can
- leasure services to severely limited individuals be affected.
“Phe %ey comes from stringing these together -- !"leaders,
committed to change! thereby placing great emphasi%s qn the
quality of the leaders we attract to carzry out 'this ifmportant
work and their related qualities. Leaders must possess Courage
backed by strength of conviction, a courage that must face B
and conquer obstacles of prejudice, misgonceptions, disbelief,
and outright antagonism. Initlative must alsé be taken now
that action is deemed desirable. The National Institute on .
Program and Training jn Recreation for Deaf-Blind Youth, Chil-
l dren and Adults in the spring of 1974 at the University of Iowa
|
|
|
|

/]

s

-
- -

shows the initiative taken by the federal government {USOE/
BEH) for funding §uch a project and commendable leadership in

o ' - 22-(;




Lo 4 .
2 “ . '

i B z

L - % l‘
the Depar“rent of Recreatiun Education at the University of
lows for  tHeir part in the Deaf-Blind special proeject. { A
cerlete procecdings of the institute 1is availakle from “the
L. fniversity of  Iowa, Depurtment of Recreation Education. Request
. . 1 copy ©f Pruiram Develuprest in Recreation Service for the
peLf-Blind.} ’ . )
in qdd;txun to couraye and initiative, leaders must have
great Faxth ~~"faith 1n them)eéygs*ﬁxhe cause of serving
— .severely cdisabled -redivaduals “{hrough an advocate role; great
’ *‘az&f irr the_support services by others holding similar views;
d most of all taith in the individuals who are so afflicted
that benefits can and will be derived from the joint commit-
ment betwegsﬁg;zfebblondl and consumer advocate alike. ’
The leadership possessing great faith with the courage
and initiative ¥ proceed will meet the challenge of a changing
'ocigt§ in a most positive way. For‘Change is inevitable.
Ihis~1s and has been achnouwledged even before Alvin Toffler's
¢ EFuture Shuck testimony of its ubiquitous and rapid nature.
The bighly gquotable Adlax Stevenson once said it most clearly:

P i W

There 1s a new Arerica every morning when we wake up.
it 1s upon us whether we like it or not. This new
america 1S the sum total of many small changes. . . .
changes that add up to a transformation of our lives.
our task 1s to guide these changes for, though change

~ . 1s inevitable, changes for the better is a full-time
job.

Our task then 1s to maintain this perspective; to seek’
pesitive charge in service to the severely handicapped -- to
“work and see" not "wa1€ and see" to aidentify the handicapped
population and represent s a leader and spokesman, their
leisure negds. Humphrey (n.d.) has deve]oped an Act;vxty
Involvement Triad to assist in serving the "participants"
needs while at the same time emphasizing concepts such as the

- neutrality of activit:ies *{they are means to other ends),
ctrengths and weaknegses of cognitive, affective and sensory-
- . »—mwotor domiin and concepts of integration (mainstreaming,

~norwalization, ete.).

Brief Survex Qg tlie Literature

Few recreafion research studies deccrxbe deaf children
with additional bandicapping conditions (i.e., deaf-blind).
It 15 assumed that those children guffer greater developmental
- deficits. Recreational activities are generally seen by the
various iuthors as enhancing social and emotional adjustment
~ . (Br:ll, 1934:; Simon, 1948; Williams, 1951) In like fashion,
much of the material available to the recreation worker that
can be used with deaf-blind must be gleaned from general rec-
reation and program material and adapted, or from material
. dealing with the multiple-handicapped and interpreted into
} recreation programs/activities. .
It is cbserved that workers in services to the multi-
haﬁd‘capped become proficient in adapting ideas, materials and
. written material to deal not only with the deaf-blind in terms
of overall needs: but also in providing the nccessary program
for individual skill development. This skill of intexpretation

El{lC SR ‘ )
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and moJdification will continue to be an important part of
competencles necessary for recreation specialists.

With few exceptions, research results indicate that most
i deaf children exhibit rore limited social and emotional
’ raturity than their hearing peers.

Many (deaf adults) have been exposed to educational,
- versonal and sucial development in the sheltered environ-
- rent of a residential school foir the deaf or in the
1sclation of their own homes and communities. Character-
ist1cs manifested include extremes of dependency, inabil-
1ty to defer yratification, inability 'to be empathic
with others, and fear of new and challenging situations.
Many lack capacity to manage such daily living skills
as personal grooming, handling money, use of public ,
< - transportation and similar activities. (Kaufer, 1968) /
. . .
N " Investigators have been studying aspects of social -
maturity more intensively since the early 1930's. Gesell (1956);
. Crouter {1941); Gregory (1938); Springer (1938}); and Lyon
{1934) obtained results which support the opinion that deaf
- children are retarded in social competence and emotional
maturity. In some cases the results have been interpreted
as the effects of "institutionalization." Later studies of
day and resident:ial students by Schlesinger and Meadow (1972)
- support this interpretation in part. However, the results of
- Craig's (1965) study on self concept are that both groups
(residential and day) of deaf children score significantly ’
- below their hearing peers. It appears that situations, such
as residential living and certain family constellations, that
foster dependency, increase 1isclation and reduce exposure to
novel experiences,may strongly influence social ard emotional
development. Raufer (1968) describes his adult rehabilitation
clients as follows: -

The clients need a series of monitored experiences
graduated 1in exposure and complexity, to help them
integrate the many social and vocationally related skills
necessary for vocational adjustment. Such monitoring
shall take plate first within the facility and, as soon
as feasible, within the reality context of the community.

Myklebust (1960) describes a number of studies he con-
ducted in which the results are similar to the above investi-
gators. In one, social maturity and age were negatively corre-
lated. It would appear that, compared to the hearing child,
1t is increasingly more.difficult for the deaf child to show
equivalent growth in social maturity. He indicates that,
unlike the hearing child, the deaf chill needs consistent
training .in social maturity over a long period of time.

Some 1nvestigations.as those conducted by Neyhus (1964):
Cregory (1938), and Kaufer {1968} among others, indicate that ,
the ability to form adequate social and interpersonal relation- ’
ships 1s limited in the deaf people they studied. Difficulties
in personality development are also described. Schroeder and
Schiff (1972) and Craig (1965) studied at xtudes and self
concepts of deaf people and found them 1naccu$ate and negative.

O .
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In addition to the 1ssue of a geperal deficit in-social
develcoment exhibited by deaf people, - sume authors have
expressed curgern about the effect of thas defacit on inte-
dration into the general community. This often c1ted problem
seens no closer to a solution after decades of rhetoric. As
Bruce {1¥o0) indicates in h¥s summary '6f a follow-up study on
gradustes trow the Clarke School {for the blind), the alumni
felt that they kad not been socially prepared. Their comments
indicated that this social inadequacy hindered their ability
to function within the community. Ilow to live is certainly
at least ecually as mportant as how to make a living.” The-y
(Clarke School} graduates indicate that participation in the
[N activities of the hearing community do not come eas:ily and
that failure to 1ntegrate can be contributed to lack of
traing rather than lack of ability on the part of deaf
people. A report by Bltﬁ:2;21973) deals witlh responses of

N

educat ronal personngl on gu tions related to educational
integration. Items relat to selection, plac&ment and with-
drawal of deaf children for these programs indicate the )
mportande yiven to secial.functioning in making these decisions.
There ate a1 yreat number of published statements which discuss
the need for adequate social functioning in the local community
#and the benefits, 1nterms of social development, derived

from such recreaticnal participation.

Az yet there are no studies of deaf children that directly
relate to the effectiveness of participation in recreational
programs on social Jevelopment. The Therapeutic Recreation
Information Center (TRIC).system at the University of Oregon
has received a number of reguests for queries for therapeutic
recreation, blindness, therapeutic recreation/deafness and
therapeutic recreation, deaf-blind. This attests to new and
expanding interest in this area. The general j results.of -the
searches are, however,-dxsappointing. " Only one citation is
listed for therapeutig recreation, deaf-blind which interestingly
15 unique enough to be cited and annotated separately below.

skorokhodova, u.I. "Kvoprosu ob esteticheskikh Vospriyati-
yakh I Predstavleniyakh U Slepogluskhikh {(On Esthetic
Perceptions and Images in Blind-Deaf Persons),” -
Derekfolonga, VYol. 2 No. 6 1970. pp. 15 20

The author, herself a blind-deaf person, atcempas to

i answer such guestions as how she pexceives nusic, ;
how she writes poetry, how she imagines sculpture,etc.,
relating her answers to her previous experiences.

: Queries far therapeutic recreation/deafness produced 26
citations while the therapeutic recreation,/blindness was most
productive waith 93 listings. Upon review of the abstracts
there appear tou be only a few significant stu ies on children
1n general or children with other handicaps that demonstrate
improved social functioning as a result of a recreational

experience. One such study 1s reported by Lefebyre (1972)

. cn a small group of campers with a wide range of 1ndlcaps

which indicated that there were significant increaes in

measures of adaptive behavior and significant decreases in
levels of personality and behavior disorders. Her réview of
the Iiterature indicates that several studies suggest that
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recreational activities uare effective 1in cnhanclng social and
émotivnal Jevelopment. Freebery's (1269) review ‘of research
draws the same conulusion. While These studies have been
conducted with retarded children, they Jemonstrated that such
proyrams can produce change in critical areas of adjustment.
It is clear from the literature that the major focus for study
of, children with other handicaps has been camp settings rather
than year-round programs. Within this restricted area a
, strong need is eapressed to,conduct basic and applied research

, on needs, benefits, integratiun, and programs. There 1is a

»trong interest expressed (Amer. Assoc. for Health, 1949; Bitter,

v 1973} in studying sub-pcopulations within major handicapping
conditions with instruments that are more sensitive to changes

in specific areas of behavior.-
i

- ¢

Leisure: A Time; An Attitude/Ethic
. We need to develop an ethic of leisure to guide the use

of our free time; to dissipate our national "guilt feelings"

and to promote the idea that the effective use of leisure i1s _ ..

a virtue in itself. Thus we, as professional advocates for

the leisure rights of a minority group of handicapped youth,

are, facing Change. We are pilots of our own craft and leisure .

is playing a significant part of this changed society. How

are we adapting? The task is not (repeat not!) easy since

( -in essence there 1s a whole new culture evolving -- a leisure

centeref1 society or at worst a leisure/work society with each
"serving as a co~equal. o

The great challenge to us who are concerned with enabling
recreation to contribute to life's fulfillment is the need to
provide the exposure and to initiate the skills which will
make it possible fer each in our society to create his own B

____ﬁr_L:op;av::gtogmake‘Lhe_most_oﬁ*eachafleexgng_mpmmmg__ﬁereﬁlnﬂ, —
these United States the pursuit of happiness can be more than
a right written into our Declaration of Independence, but a
goal whose attainment 1is within our grasp. The able bodied
thoroughly understand not only the "Pursuit of Happiness" but
the Happiness of P.rsuit -- need we curb this same opportunity
for the deaf or blind youngster? No! We must expand, encourage,
enlighten the deaf-blind to gain the same God-given. joy of e
leisure fulfillment. .

. To achieve this, one thing is fundamental -- and that is .
gbb ability to provide for Every child in America the oppox- i
tunity tu experience a wide variety of recreation interests
and skills -- upon which can be built a lifetime in which the
enjdyment of a diversity of interests contribute to the ability
of converting an existence into a meaningful life. The guality
derived in large part through leisure experiences.

Jr

ERIC/

Aruitoxt provided by Eic:




ERIC

by

pobert Louis Stevenson .
-

I took a piece of plastic clay and idly fashioned it one day
and as my fingers pressed it still, it bent and yielded to

my will. *
I came again when days were past,

at last.
My early impress still it bore and I could change its form no

the bit of clay was hard

more. .
You take a piece of living clay and gently form it day by day,

Molding with your power a young boy's soft and yielding hea;t.
You come again when years are gone, it ig a man you look upon.
Your early impress, still he bore and you can change him

neyver more..

.

The following serves as a preface to a forthcoming book
Educating the Handicapped Child for Leisure Fulfillment by
Nesbitt, Neal and Hillman and serves as a postscript to this
positive statement of the potential of leisure service to
the desf-plind. I ask you to think carefully as you read the

following: - i

Those of us who have dedicated our .professional lives
to the achievement of dignity, the acquisition of the
highest functional skills possible, and the attainment of
personal fulfillment for ALL citizens, for ALL people in
direct régard to those quirks of fate that serve to
differentiate the 'able bodied' from the ’'non-able Bodied'
have before us the final challenge in the progressive
growth of the concept of rehabjlitation in this century.
That final challenge is the achieyement of personal
dignity and fulfillment through récreational cultdral,
leisure participation. Enormous advances have been made
in first physical, medical and then in vocational rehabil-
/) itation, social rehabilitation, and recently in special

education. Now we are presented with the opportunity to
push the frontier of rehabilitation knowledge and service
even further to include recreation, culture and leisure
fulfillment. Hopefully, we professionals view this'as

a responsibility, an oppertunity and a challenge.

- gQ Thacker, previous past president of the American
Recreation Society gave us the insight and charge when he

related:

Today we stand with a proud, (but
limited) past at our backs and a
bright future before us.

/7 Hats off to the past!

Coats off-to the future!
- \\\
’ 7 S
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.WHAT BRINGS YOU JOY, BRINGS ME JOY

. Ms. Ma&%e Leslie, Professor of Education,
Special Education Department, Portland
State University, Portland, Oregon ,

. My first reaction to the notice of a worksﬂop to be held\

in Iowa City last April 29 - May 1, on Recreation for the N

Deaf-Blind, was one of anger. K I was angered at the idea of

spending a consideralble amount of money on program develop-

ment 1in recreation for persons who are deaf-blind. How could
- children whose major recreation is fxlterlng light between
fingers and eye or grinding teeth or hyper-ventxlatxng ever
core to know about recreation as a restorer, & renewer, a
refresher? {according to The American Heritage Dictionary)
What could Jenny. Bobby, Susan, or Brian ever know of recreation?
It has taken years to teach Susan to roll over and to hold her
head up, Brian has been years learning to walk, Jenny is still
working hard to learn to sit up.

Then I began to see some flaws in my logic. Susan hds
been learning, as have Jenny, Bobby and Brian. In addition,
Susan is a happy child and loves to be with other children.

She tries hard to turn herself over and to hold her head up.
Brian is a loving child who will work hard to achieve. It is
true there may be a few who are so damaged they will not come

to the point of desiring to struggle to learn--a few who will
always resent the interjecticn of another individual's attempt

to get them to perform a difficult (new) task. For until the
chi1ld who is deaf and blind and,/or physically ainvolved reaches
the point where he joins the struggle willingly, he cannot
learn. Committed teachers and cooperative parents, however,

will continue to work hard and in most cases there will be.a
breakthrough and Bokbby or Susan will begin to look forward to
that intervention by another human. Coming out of that com-
fortable cocoon where nothing is expected of one to a world
of struggle is frightening and many of these children fight
hard to remain dependent. We all resist change and these
children resist with all their might.

For those like Susan and Bridan who begin to enjoy the
struggle, there 1is the reward of working to please somwe other
human. It may, take a. long time to get that cocoon loosened
enough to slip. the child out of it and he will need, at times,
to climb back into its warmth and security. When he comes to
the point where he can take his first tentative steps by him-
self--when he begins to reach for grticles he knows and to
explore something he does not know, teachers and parents know
the second great breakthrough has come, and their joy is great.

In addition to the Susans, the Brians, etc, I began to Q§§§§

recall some other children. There was Bill, who though gquite
independent and self sufficient, never smiled, which seemed a
prelty sad characteristic in a three year old. But he had a
lot of curiosity about things. One summer when he was four,
an enterprxsing teachen brought an old fox fur to school and
gave it to Bill. You should have seen him! He stroked it,
shook it, and put it Across pieces of furniture, put it around
Q his neck, wadded it up, laid it out straight, and finally
ERIC ’ 3k T
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fnlded 1t and put 1t ip a box. You have never seen any greater
delight 1n a four year old boy--nor more creative play. And
he laughed! We all laughed!

.Another day this same .eacher broughta boy Bill's owrm
age to school and Bill nearly went wild with joy. One of their
games was to turn an old toy car wver and spin the wheels and
some of the other children joined them. Bill obviously needed
to be with children who had some cf the same attributes he
nad. Bill often Lrought toys to Brian and some of the other
children and tried to engage them in play, but they were not
yét abie to play with someone else.

Next I remfmbered Debbie, one of fhe few congenitally
totally blind and profoundly Jdeaf children we knew before the
rubella epedemic, and how much she enjoyed theitrampoline,

..  swimmihg, and other activities at the Washington State School

~.for the Blind. She developed into a healthy,” attractive young
wompan, wawnly, I am certain, because of the excellent physical
education program styled to her needs.

Finally, I remembered that, like any area of humaren-
deavor, each of us has his own personal way, of recreating and
finding joy. A walk on the beach, a symphony concert, a

- .. guod mystery, a favorite book, a talk, or the wonders of nature
are iy preferences for relaxation and leisure and though
possibly shared by others, they are my own pleasures. Like-
wise, activities that provide enjoyment for the deaf-blind,
although minimal by our standards, are valued as important by
the child. Agaan, each of us has his own unique way of
recreating and enjoying life.

Thus with the help of children and adults I knew, I
arrived at a starting place. From the teacher’s view point,
when. and where and how does recreation occur? Let's return now

. to the group of very younyg and severely involved children we
have known since the mid 1960's. Recreation for one child be-
gan when as an infant she could tolerate and finally enjoy
being touched and then stroked and petted. As you are well
aware, some of the -infants born as a result of rubella could
not tolerate beiag touched. Parents and teachers had to learn
how to make tentative approaches, such as talking as they came

nd touching the bed before picking the child up from the

r craib. The parent pften met with a resistive, screaming

before she or he learned how to lead up to physical
cofitact. Wwhen the infant, began te respond favorably to being
pifcked up, learning could begin. It was also recreation

~ause the baby and the adult began to enjoy each other.

For another child, recreation might be learning to enjoy

beyng rolled on the cage ball. Initially, the purpose of

ling the child over thé top of the ball may be to help him

lealsn to tolerate being on his back, and to strengthen the

After the adult performs this task many times with the

the. ch1ld may begin to enjoy it. Several purposes will
served: a child more physically able and fit, and a
hat plays and receives enjoyment from this activity.
t11l another child may take weeks and months before he will
hold an object in his hand. When he begins to hold and then
to examine that object -- tactbally, orally, and visually --
inste¢ad of releasing it immediately, one recognizes that the
child is interested and enjoying the activity. Isn't this

recreation? '
Q
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I might interject here that oral examination by a child
with vision and hearing deficits 1s a very important technique
by which he learns about an object. To teachers it sometimes
appears as a bizarre behavior to be eliminated as soon as
possible. Stop and think: how does this child learn about
objects? Mouthing is one way. Smelling is another way. The
child who is congenitally blind will pick up an object and X
smell it. To the untutored adult this seems weird, but for the
deaf-blind child -- a natural way to learn.

It is also good to know that at last we recognize the
value of filtering to the child who is deaf-blind and use it

7 now. as a reward for task accomplishment. Filtering light
- ’ through the fingers seems to be the only activity for some of
—.4 these children. Some seem obsessed by filtering. The tendency
©° at first was to eliminate that behavior completelv and as
quickly as possible. "We" deemed it unproductive, but is it?
We watched a 4 year old last summer arrandge transparent and
translucent toys in an endless variety at the window so they
would catch the light. She arranged and rearranged to get the
most interesting light effects as she looked through them.
-, (I.love to look through a kaleidoscope, don't you?) Filtering
is certaxnly a pleasurable pasttime for some children and.,
therefore, recreation.
Do I seem to be encovraging bxzzare behavior? You bet!
Behavior is designated as bizzare when we don't understand
- its purpose. The result is that we often make a negative

value judgment about it. We must recognize that such.behavior

is of use to the child and build from there -- using the

behavior as a bridge to more learning (not recessarily better)

but perhaps more constructive. - .

As teachers we want the child to achieve as much as he
can, as do parents. Often, we will have more patience than
the parent and must help them understand how the child must
develop at his own pace. More productive play (learning)
comes as the child begins to be able tu accept more than one

. person, more than one object, a variety of textures, etc. I
. Some children must work to control their bodies so they can
function more effectively. All the time, ways to communicate
are beiny tried out by child and adult. How much these chil-
dren have taught us about communication! What a marvelous
variety of ways there are to communicate! Howgtragic for
those children who learned only one way -- although perhaps
only a few held strictly to that way. The tragedy included
the adult who did not recognize what possibilities there were .
for those children -~ that -there was potentxai at-must have
7. been prévented from emerging.

Just as we are admitting that not everyone ¢an lgarn to
read symbols, that there are other ways of reading and obtain-
ing information, so we are burying the old conflict between
oral and manual communication. The.child who has multiple
sensory impaiiment has taught us that he has a right to what-
ever mode or modes of communication work for him. -As our
biases break down, breakthroughs occur for the children. Just
as in all good teaching/learning situations, the cues often
come from the children. We may then improve upon those ways
to enhance the ¢hild's learning.

In closing, I'm reminded of Dr. Richard Kinney's state-
ment at a meeting in October 1974, at Louisville (Ky.):
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. “what bé;ngs you joy, brings me joy.", The commitment of
reacher’s who work with children who have multirimpairments is
wncredible. They are extremely innevative and tireless in

<« trying to find wavs to open the deor to learning. They grieve
over the child for whom there seems Lo be no way, but they
never stop trying to find a way. Whene the key is found and
progress for the child begins, to occuy, }he teacher is over-
joved! The child's joy in learniny 1s more than equalled by

. the teacher's joy that he is learning. This is all the
teacher needs. T1his is the refresher-the renewer-the moti-
vator that the teacher needs to continue, and soon the ney't
step 1s planned and pul intu operation. To unlock the dpFr
to learning is df¥fficult because each c¢hild is completely
individualistic ond totally unigue. Thus, to watch the emer-
gence of a person is a great, exhilarating experience. This”
is why teaching is so exciting. > . o

. One day last dummer I hapbened to see Ben (age 2 1/2)
when he found the tether ball. He hit it and laughed as the
ball®swung around the pole and came back to him. He hit it
many times, let. it hit his cheek, rolled it up and down his
arm, punched t, and tried to taste it. Ben had a ball! e
-wag recreiting, and so was 7. 1f I s¢em to be egquating rec-
reatiqn with achievement (minimal though it may be at first), .

~

achievement with joy, and )oy with recreation -- well I am.
.
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" ant querried, 'Frey thee Mr. Centipede, bu¥ how do yov coordi-
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* MOVEMENT ANDY PHYS ICAL ACTIVITY: THE FOUNDATION ,

“ FOR THE MuST IMPORTANT.R

> -

pr. Julian Stein, Dxrector: Information and Research
Uiil;fgtlon Center 1n Physical Education and
Recreation for the Handicapped, American
: Ai}xancé for Health, Physical Education N
and Recreation, Washington, D.C.

Never check the actions ot the child: follow him and
watch €0 prevent any serious accidents, but do not even
-7 “rernove obstacles which he would learn to avoid by
> tumbling over them a few times. Teach haim to jump rope, .
Lo suwing weights, to raise his body by has arms, and to
mlngle a3 far,as possible in the rough sports of the
older boys. . e not be apprehensive of his safety. If .
vou should see him ¢limbing in the branches of a tree,
be assured he 1s less likely to fall than if. he hag
perfect vision. Do not too much regard bunps on the
forehead, rough scragﬁhed, or bloody noses, even these
may have their good 1nfluences. At worst, they affect
only the bark 'ard not _he system like the rust of
inaction.

Dr. Samuel 'Gridley Howe, patriarch in Lhe
field of education of the vxsually handi~-
capped -

»
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Onne fine day as the centipede went on his merry way, an

nate all of you -legs?* For the first time in his life the

centipede wondered Just how did he walk and run? Thereafter

helwas unable to cuordinate movements tryang to figure out

how he did move. Soon afterwards, the centipede had a

nervous breakdown worrying,about his locomotion!

. To what extent have we played the role of the ant in .
dedling with impaired, disabled, and handicapped persons?
In our desire to help and serve individuals with various
handicapping conditions, what kinds of problems have we
created by emphasizing differences, deviations, and defi-
ciehcies among individuals and in making categorical general- »
izations Based on medical, psychological, and emotional

conditions and labels! To what degree have we heen sensitive

t¢ needs, interests, wishes, and wants of the very groups we

are committed and dedicated to serve! Have we as Pogo so .
aptly and astutely said: . "We have located the eneny and he .
is ust” .

Cver the past ;en vears staffs of the AAHPER Project. on
Redreation and Fitness for the Mentally Retarded and Unit on
Programs for the Handicappel, and the Information and Research
Utilization Center in Fhysacal Education and Recreation for
the Handicapped {(IRUC) have been privileged,to work with
representatives of rany different organizations and agencies .
serving persons with various handlcapp;ng conditions. As a
project,we at AAHPER first dealt with physical education,
recreation, and related areas for mentally retarded persons.
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Now, 1S a Unit and throuyh additional special® projects we
have expanded activities and involvement to include virtually
every physical, mental, ermotional, and social condition.
regardless of type, severity, or their combinations. As staff
rembers have talked with people from other groups and worked
rogether to attain mutual goals and attack common problems, it
hys become increasingly evident that most all éroups serving
specific handxcapplng.condxtxons have the same congerns and
are confronted with {dentical problems! ©On many occasions,
1t has been Scarey and humorous because of ways our staff
members have accurately predicted priourities of groups before
meeting wirh them! .

Beoks, articles, ind authorities consistently emphasize
rhar individuals, regardless of handicappina conditions, are
rore like their peers and contemporaries than they are aif-
ferent. Therefore, we can expect impaired, disabled, and
handicapped persens, includimg deaf blind!individuals and
others with multiple cenditions, to'have ﬁeeds, interests,
and wishes more similar to than differeni from those of their .
peers. Despite current trends émpﬁasizing normalization,
education, and treatment for all, mainstreaminy, noncategor-
ical approaches, zero reject principles, and least restrictive
alternatives, emphasis ts still on conditions, categories, and
labels: Ffocus eéntinues to be negative and on disability,
deficiency, and deviation, Few programs involve persons being

. served--consumers themselves--with opportunities to provide
input 1n decision and policy making processes that so directly ”
and intimately affect theirr happinegé, lives and their very
Jdestinies. In the past they bave asked to be heard and N
involved: now they are demandipg to be an active and equal
* partner in planpming and implenienting their programs and
activities. Their approaehes'wh;ch have previously rteen char-
-adcrerized as positive milxtaqcy,W111 undoubtedly become -
positively militant unless wg hear and act. This need-for
involvement T no d:ifferent jfor physical education, recreation,
and related arehs for deaf-Blind populations. .
Another faltor complichting effective and efficlent
delivery of services.is th¢ t#ndency to confuse cause and
effect relationships. The great American game of hardened
categories continues. Regardless of inability, weakness, oY
problem, each is simplustically attributed to the specific
‘ handicapping condition. Little consideration and thought are
given to background, experience, interest, motivation, atti-
tudes, and a multitude of other highly individual and personal
factors. Individuals are categorically labeled and looked
ypon as problems, not individuals with the same basic needs,
drives, and desires as others their age that have additicnal
- cemplications involving other obstacles to overcome. How
much of problems of deaf-blind persons in physical/motor/
movement activities, recreation, and related areas hds been '
our inability to break the communication barrierx? Once
through this barrier, just what are the differences among
approaches, activities, and other program considerations for
this and other populations? o
Some brave and pioneering souls have had the courage of
their convictions and given them more than lip service.
Severely, profoundly, and multiply involved persons have been
afforded -opportunities for active participation in physical
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and recreation agtivities. %@prime examfle is staff at the |
Recreation Center for the¢ Haplicapped 1in San Francisco. For,
owey 3 years, severely and profounﬁly retarded and muliip
involved infants, ¢hildren, youth and adults of all ages, :
including deat -t lind Dex;onn"\naxe part1c1pated ,actively in
recreationul activities of all typas at the Center -- #6 well as,
througtout Jan Francisody Calitornia, and adjoining states. .
Irission Crfiteria have ecwy been inpused--partigipants da ”
fwive to be tuslet tLdihbk pussess .erbal compGunication,
Be partially arbulatory. Yet an”as if gﬁflosppﬁy,
viiich sees and deals with gvery Lndl\ldua’ as 1f each did not
Loasess any Jdnbr“;jfcuﬁditLUn oY gum?lndtxgn of condrtions,

o
or WL

has Leen effecti-e for almust a quarter ceptury. Adaptations *?

and modi flc;tionH\ re made in netheds an gppreaches,but not,
in basic vroarar ‘philosophy and ob)ec;xﬁg s) actavities,
atritudes, not in recpunizing every _andividyal as a persoh of
worth and dijngt; who can ,and doeg,grow, progress, and develop.
Erphasi® 1s positive--not negatixe--and upon lelltles--not
Jdisabirlities; potential--not 3é‘1c1enc§. Every individual is
helped to rungtxun a5 indépendently as possable\ln a quality
life that pfovides happiuess through chollenge apd accomplish-
ment. As Helen Keller =aid, "It 1s good to give the handi-
capped llfé,but better to gave them a life worth \éving."

Trais phllosogb\. proiram, and appProach are poignany contrast

wvo 1 »2d, sorrowful boy un 2 poster of the President's Commi

Pt

O

or Menfal Retardation statina: "My jreatest handlcap is
foqard mel” .-

tlee
vour

roth JLrectly ans< subtlE to affect ways 1n which individuals
rexpond to us and vaNpous situations in which they are .
wnvolved: . .

il
.

N . If vow treat a man 4s he 1is he will rerain as.he is:

1f*iou treat a ras as he should and could be, he may
become' what he should and could be--never underesti-
mate another's potential for no man has a right to
set liritations and restrictions con ancother man's
potential.~ Each of us has an obligation to assist
. others to develop their potential. : .

. If an individual is educated proper?&, and receives
faith he deserves, it is no longer acceptable for
anyene in placxng a prop under his body to show a
ceiling over h;s potential achievement.

when an individual is apprgﬁched with doubts, reservations,
restrichions, and limatatiods, ofter he develops an "I
can't,™ "I won't, " ¥'what the hell," attitude. On the other
hand, when expectations are positive, actipns and results
are positive. Research studies have reported amazing results
~hen the experinental treatment consisted only of changlng o
expectations of teachers and others in leadership roles. -
peaf-blind tumblers,,trampoline performers, swimmers,
wrestlers and shiers, alony with othe.s who have participated
sucdessfully 1n equally irpossikble activities, have had some-
oné working with ther who wouldn't take no.for an answer. s
These nodern da, Ann Sullivans provide emotional and psycho-
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%ou and we? As we ponder, each must admif and recognize thdt

los1cal subport as well s appropriately sequenced skill
pyodressions. This emphasizes and reemphas.zes the crucial
wmportance of interpersonal relationships betwzen partlulgdnt
and .eddgr, and suggests two traps to avoad: .

vversstimating ~hat ‘an andividual can do and providing
activitic. that are entirely too difticult and
corplicated!

. Upderestimatinyg what an individua can do and insulting
- nim with activities tbhat are totally nappropriate,
easy, amd babyishl

Ancrher complicating factor that must be faced is a ten-
dency to make easy, sumple and vbvious thxngs complex and
overly technical. BSo ottea the focesn can't be seen for the
crees,  Answers to broublems and résolution of situations are =
many times 48 evident and ol Lvious as the nose on Jimmy ¢
burynte’s face. Instead of using research evidence for illu-
*inlflnq, we tend to ase it as a drunk uses a lamp” post--for

support!  Facts have ‘xAue put ideas are priceleso-for yester-
iay’ s truth may be today's Jdeception and yesterday's false
inference, tororrew's revelation., Teoo often the KISS-MIF
approsch-<kecp 1t simple system--make it fun--is overloocked
ind even actively iyncred. Yet, herein lies what kids of all
r1es want and need:; this appreach provides directions, if not
wmsvers, we_ 1ll actively continue to seek. Scmewhere too
sany people have foractten that virtuilly all activities and
tcarning are beot. accomplished in environments of fun and
taghter, pride nd pleasure, v

wWhat i1s' wmportunt to a c¢hild? To an adolescent? Adults?

what“s wmportant to one is not necessarily looked upon the

rame way by cother5s- that which causés problems and frustrations
for one does not Jo so for another. “94f£erenh percepticns of
the sare s:ituation must be accepted, undlerstood, and appre-
clated. For example, huw many hyisiactive ghildren are created
by hypoactive adults? Short attention spans by boredom, lack
of1interest, insufficient challenge and little motivation? )
fiowever, vlay, recreation, active use of leisure, free &nd e
uncomritted time are _wportant Iin the lives of most ”pecple.
uene*allyl these 1. .ivitles uyre even moro—impértant £o persons

with various handicapping conditions as they represent passage

and entry into a life worth living. Creative use of the full

gamut of vecreational activities--active and passive, musical, ,
dramatics, arts and ¢crafts. aguatics, rhythmic and dance,

physical fitness, games and sports, outdoor education and . .
recrestion, winter esculsions, quiet games, special events

social, organized groups, ¢luns, hobbies and collections, .
and community service--possesses all Lngredlents of educatLOﬂ o
as opportunities promote:

. Self-vrealization .

. Buman relationships

. Civic respomzibility ,
. Lconomic eﬂgiciency —
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Y orowntet @ ple of education throuwgh recreation occured
e owrlton, thic, where i special education class cleaned
out an aoeq behind 1 local jurior high school. Prior to
chis effcrt e ery conceivable type of corruplion an’ imasin-
able mri-social Perawior tcok place in this area. Tre
special educativn class worheld three years on the project.
Tres constfucted 'wo dans Lo contrel a stream,sput :n a bicycle
w3t that was also used by the ! 1ah school cross Countryateam,
I 1evelopet counsel rinys complete wath *tables, seats and totem
poles, provided areas for archery and air rifle activities,
cerpleted cerent and asphalt play areas and paths, built stor-
ate ins, sheds atd houses, and put in a nine hole pitch-and-
putt Golf course aruvund the periphery of the area. This area
1s usel constantly by students for outdoor education, recreation
vrogrars during school as weld as throughout the year by
rarilies, aJencies, and aroups from throughout the city and
surroanding counties. -Ever element of recreation's contri
bution to total educat:id: and personal developmer . is present
ani sxerplified by this prolect.
_%am recreational activities can provide r,pvftun;ties
for individuals v gain basic proficiency in: )

. 3elf care and self help developing skills in taking #
care of oneself, including such personal needs as
dressing, tolleting, bathing, brushing teeth, main-

taining good posture, and caring for cther personal <
needs. :
. . Social skills and_adjusiment - developing,én aware-

ness of the environment in which the individual lives
oy making ones contrabution through sharing, taking
turns, using leisure time, and getting along in the
neighborhood, and by 1interacting appropriately and
meaningfully with other persons, including peers,
adults and leaders. .

. . Physisal proficiency and motor skills -- participating
) in physical activities and developing motor skills, -

perceptual-motor attributes, and contrel. to%enable
the individual to use small and large muscles well to
reet daily and emergency needs.

. Comrunication, language development, and academic
skills - learning all aspects of communication and
language 1including comprehension, speaking, sign
recognition, listening, gesturing, and writing, along
with such namber concepts as counting, telling time,
and money values. .

-

. Vvocational skills -- learning to set a tahle, serve,
use kitchen tools and equipment, clean and clean-up, "
sort, fold, stack, package, use simple tools, and
other readiness, prevocational and vocational activi-
ties related to the individual's interests and
abilities. .

. Leisure time skalls -- enjoying singing, dancing,
rhy thas, playing simple instruments, drawing, doing

\‘1 ‘ ) - .
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hangicrafts, and playina games, as well as partici-
pating 1n arts and crafts, swimming and other aquatic
activities, hobbies, service projects, musical activi-
ties, camping, drama ard dramatics, in both indoor

and outdoor settings. .

Obviously active participation in recreational activi-
ties can contribute to every facet of an individual's growth
and development. In past generations and to a large extent
even today, emphasis remains on the 3 R's. No matter how
disguised--academic avhievement, intellectual progress,
tognitive development, mental maturity -is still readin',
Mwrit:n’, and 'rithmetic! Factors$ and forces today make 1t
. possible to suggest strongly that recreétlon, long ignored,

. neglected, maligned.and akused, 1S not only the most important
R but aincreasingly so. This is not really a new phencmenon
since, -philosophers, doctors, educators, and people from all
walks of life have keen. telling us this through the ages.
For example: : .
. Plato said, "Lack of activity destroys the good
condition of every human being while movement and .
physical exercise save if and preserve it."

«

. Charles Sherrington stated, "As we lock along the scale
of life, muscle is there before nerve and nerve is
there before mind.”

v
-

. John Pewey put 1t, "The prdper development of the mind
directly depends upon the proper use of the muscles
and senses.” . ¢

N .

» John Locke summed it up, "A sound mind in a sound .
pody is a short but full description of a happy
state in this world.”™

Play, wholqsome use of leisure time, and realizing the
full impact of recreational activities are crucial to a
quality life. espite play truly Eeing the important work of
childhood, what really has happened to'chlldhogd? These
observations .arg even truer when dealing with Special ’
populations., -

However, our desire and,(Jelermination to reap greatest
wmpact and full potential from recreational activities in the
total physical, mengal, emctional, and social growth of spe-
cial populations, we often fail to xecoynize basic and funda-
mental reasons why certain individuals have problems or even
fail in specific activities. Regardless of similarities in
external and cbservable Lehavipral characteristies and traits
of persons having Jifficulty with various activitles, skills,
or patterns, we dare not Jyeneralize cause and effect relation-
ships based on labels or categorical generalizations. For
most conditions,more variability can be found within that
particular category, than between 1t _as a ygroup, thc#so-ca;}ed
normal, ,and those with quite different’ conditions!

~ . In many cases, lack-of physical development, motor

proficiency, physical fitness, and/or related physical/motor,

attributes can and do influence degree to which success is
« *
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» attained 1n many recreaticnal activities. Conseguently, it
1s faiy to say that movement aud physical actavity are the
foundation for the wmost important R,

AS vital an3d valuable as physical development and motor
proficiency are fur all ¢hildren, they are even morxe important
ror deaf-blind younysters. While specific wieeds and means of
expression vary from age Lo age and developmental level tg
level, certain fundamental considerations qre congistent
throughout all ayes, stades, and levels. When se;sory inputs
are reduced or eliminated, increased opportunities must ke
provided to cultivate and develop more fully senses that remain,
intact.. With deaf-blind persons, use and importance of
tactilexinesthetic programinyg and approaches are qrucxal. /
This adaptation. 1s not automatic but must be carefully nur- [
tured through intelligerit use of active participation in ‘
activities ‘that axe sequentially progressive. This procesy -
¢an bLe cultivated thruudh such technigues as manual manlpplatlon
and ceaction which are bLased on the principle of kinesthétic

, feedback. Charley Boswell, a totally blind, golf champfon who

- has had a hole-in-one and a best 18 of 81, says emphatically
that hitting a golf buall gives him inner tingles and gatis-
factions that kicking a football, hitting a baseball, or
striking a punching bag couldn't equal Ptoprioceptive
feedback that creates these feelings is operative in all of
us. Wwhen each of us hits a golfbdll kicks a footkall, hits .
a baseball, or strikes a punching: bag, our real_satxsiactlons,
are also internal ang come from ways the.,activity makes us
feel~~-seeing the end resylt merely provides visual feedback~
and reinforces the inner feelﬁngs. Arthur Steinhaus aptly
put it when he said that we see thore with our muscles than
with our eyes. "

At an even more basic level 1s a teaching technique, or
methodolody in whith an individual is manually or physically
guided- through a movement or pattern. In this approach the
feel of the activity jis obtained fhrough this same proprio-
ceptive feedback. Various speeialties dive their own unique
names to this process--Doman Delacato calls it patLerning,
hephart»—controlllng the output, physical therapists- -assistive
therapy. corrective therapists-resistive therapy, and physical
educators-kinesthesis! o©ften in introducing skllls,.m0vem9nhs,
and patterns to deaf-blind youngsters, an effective procedure
xs to have the student feel movements as you go through the
motions. -Still another approach is to get\the feel of motions
by monitoring a doll, §qu cleaner figure, or manikin as it
15 manipulated £hrough desired movements, tasks, activities,

* or patterns. These techhiques utilize a tactile-kinesthetic
nrodaliry based on proprioceptive feedback. )

- Motor responses provide each of us with initial 1nput and

understantiing of "curselves and cur environments. Flanning and
structuring these experiences from the earliest time are
crucial to futyre progress of deaf-blind youngsters. Infant
stamulation programs offer much promﬁse for later and con-
tinued development of deaf-blind children. Research evidence
data from empirical reports, and information from subjective
observations regarding what, how , and why of phyqxcal/motor
activities in the development of children, need to be reviewed
and applled appropriately to these youngsters. Let's-not fall
into the trap of making early experiences for these children
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over-academéc in nature. In fact, some studies and specialists
in early ch#ldhood education suggest that formal academic
training needs to be delayed, not introduced earlier to most
children. Early educational experiences need to provide
opportunities that emphasize exploration, problem solving,

and education as a process that promotes a positive attitude
toward and love for the fun in learning. Children with sen-
sory and motor deficits need these additional opportunities

to develop skills and abilities that will put them in good
stead in later formal school and community situations,
especially those in the malinstream of society. In addition to
direct contributions these physical and recreational activities
make to the growth and development of individual chi‘dren,
they make 1t more likely that each can adjust in normal pro-
grams and.activities. Abilaity to play with one's peers and
classmates 1S considered to be the best ‘single predictor to
determine when and if 2n individual can succeed in regular
situnations in the mainstream. Basically, stages of physical
and motor development of deaf-blind children differ little if
any from their sighted and hearing classmates. Play pro-
gresses through the same stages as for other youngsters--indi-
vidwal, parallel, and progressively more complex g' roup,
cooperative, or team activities. As adults, emphasis returns
to ictivities of a parallel and individual nature. Typical

of types of physical and motor emphasis needed by all chil-
dren including deaf-blind youngsters are:

Gross motor activities including iﬁvoluntary, reflex~-
ive, protective, and voluntary activities, movements,
ind patterns involving large muscles and muscle groups.

fine motor activities ingluding activities, movements,
and patterns characterized by use of small muscles

iavolving dexterity, manipulation, qnd contdol. \\
perceptual motor activities in which sensory input;fs
processed in terms of previous experiences to inf1d~
ence motor output as a*basis by which the individu&l \\\\

P

learns about himself and his envircnment; actions o

this type can be Vigorous or nonvigorous and overla

several of the other areas discussed. - ' S~ -
-3

_Basic movement and locomotor skills fncluding pos-
tural orientation (i.e., balance, standing, stretching,
bending, twisting, falling, harging, climbing, lifting),
locomotor/mobility activities (i.e., crawling, slid-
ing, galloping, skipping, .stopping, dodging, pivoting,
rolling), and other basic movements (i.e., rolling an
object, tossing, throwing,, bouncing, dribbling,
catchang, kicking, striking, pushing and pulling).

Formal and informal physical fitness activities de-
signed to develop such traits as strength, power,
agility, flexibility, muscular and cardiovascular
endurance, balance, speed, and general coordination
so that each individualis able to meet everyday . N
situations and emergency situations adequately.




. ‘'Low orgJanized activities in which basic and fundamental

patterns and movements are applied ¢ increasingly
complex situations to develop and refine such skills
as throwing, catching, kicking, striking, running,
pushing and rolllng \ , N

. Lead-up activities in which patterné, movements, and
- skills are used for the expressed purpose of preparing
an individual for participation in specific sports,
gdyes ang, higher organized activities such as swim-
L minyg, tumbl;ng, gymnastlcs, appdratus, wrestling and
ball games. /

. Sgeclflc ggrts skills in which 1nd1v1duals partici-
pate act.vely in various sports, games and higher
organized activities according to gersonal interests
and abilities. .

. Recreational and leisure activities including life-
time sports skills in which opportunities are pro-
vided for active partxcxpatlon in sports, dance,
active games, swimming, hiking, camping, winter
activities (i.e., sledding, skatipg, skiing, snow,
games, ice fishing, tobaggoning, snowmobiling, sleigh
rides, snowshoeing), arts and crafts, musical
activities, drama and dramati@s, excursions and field
trips, service projects and hobbies.

-

When diffaerences are noted in interests and performances of
degf-blind and other peréons, probing guestions need to be

asked about inflyences and effects of experience in activities,
motivation, understanding of tasks, part1c1pant -lead re- .
lationships, and many other related factors.

Without any intent to minimize the importance of physical
and physiological contributions of phybical motor involvement
for deaf-blind persons, ways in which these activities contrib-
ute to emotional, psychological, and affeqtlve development
could be most valuable of all. Along with inner feelings and
satisfactions prevxously discussed, every success influences
ways in which an individual locks upon himself. Self-
conilienue, self-image, and self- cohcept become more posxtlve,\

4or1de in seeing a task through from beginning to end increases

‘~socialization and emotional stability improve; cooperatxen
and desire to do a good job increases. In shott an individual
makes friends with hinself through his body as he becomes .
captain of his own ship. Put another way, each has oppor-
tunities to experiment, spread his wings, and build his own
rocket to the moon. - .

We can draw from the field of athetlcsadnd restate
what physical education, recreation, special education~=-yes,
education itself--are all about., Basically, we want to help
youngsters of all ages -- <

H

. Establish goals that are relevant, important and
meaningful to each participant.

. Develop ability to follow through to attain goals
" that have been set. )1 =
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. Learn to deal with the reality of life that everyone
must face and vope with daily. * Despite setting goals
and following through, no one is going to always:reach
established goals. A real and important difference
exists between losxng and failing. As Vince Lombar@;
said, “Winning 1sn't elerything: the will to win is
everything.” i ’
Recognize that even though each of us is an individual

everyone must daily sublimate what he wants to do for
the good of the group. Rules, regulations, laws and
mandates affect us all.

pouglas MacArthur put 1t 1in this way, "Upon the fields

.0f friendly strife are sown seeds that in other days and on

other fields will bear fruits of victory.” ‘

The Credo of Abilities Incorporated (Albertson, New
vork) eloquently and pleadingly presents innerx feelings, true
desires, and personal perceptions of impaired, disabled, and
handicapped persons. In helping each person gain this type
of personal stature, dngnxky and independence, we must heed
these words:

I do not choose to be a common man. It is my right to

be uncommon-~if I can. I seek opportunity--not security.

T do not wish to be a kept citizen, humbled and dulled --
By having the-state look after me. I want to take the
calculated risk; to dream and to build, Yo fail and-to .
succeed. I refuse to bharter incentive for a dole. I
prefer the challenge of life to the guaranteed exis-
tence: the thrill of fulfillment to the stale calm of

Y

Utopia. I will not trade freedom for beneficence nor
dignity for a handout. I will never cower before any i
master nor bend to any threat. Tt is my heritage té .

stand erect, proud and unafraid; to think and act for
myself, enjoy the benefit of my creations and to face
the’ world boldly and say, this I have done.

-

»




'? abléd to participate fully in the social and economic

[ - and its benefits. {(Universal Declaration of Human

-
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/ COMMUNILTY SUPPORT: THE FIRST STEP IN ORGANIZING

+* « 'FOR. @OMMUNITY-BASED RECREATION FOR

« i -

SPECIAL POPULATIONS

.
’ «
-,
A
= N

Ms. Carol Stensrud, Project Assistant, National Y%
Institute on Program Development and Training
in Recreation for Deaf-Blind Youth, Children
and Adults, Un;ve:cxty of Iowa,
- Iowa ‘City, Iowa

~

! DEFINITIONS - -

Special populations - those children a 1ts affected
by social, emotivnal, ecunoumic, physic ment Jaisabili-
ties. They may be living in instity#fons{” on-going care cen-
ters, or residential settings in Mhe community.

Community-based special peoou 9tion recreation programs -
the uti}ization of community iac1lb§}es, resources, and serviges
for the programming of activities of inteyrated, sedregated or
intermediate niature. e

b

¢ " JUSTIFICATIONS

4
) \It is becoming sncreasingly dlear that the provision

of wholesome opportunities for thg satisfaction of lei-

sure needs of special populations/is an essential ingre-
dlent}to good individeal and comminity health. Special

populations do exist within our oommunzt and are enti-

tled %o leisure opportunities_ that _can gave a feeling of
.worth and a measure of fulflllm?\t to"their Llives. (Stein - ——_
and Sessoms, 1973: 10-11 y

~

If the public recreation ﬁécgram is to provide ade-
. guate recreation programs and resources for the total
- pboulation, we must realize that there are significant
numbers in our communities who will require special pro-
grams, and i1t is the community's responsibility to pro-
vide special programs for these special groups {(Park,
1970:26) H

.

It is the policy of this state to encourage.and enable
the blind and partially sighted and the physically dis- ,

life of the state. . . .(Chapter 60k D.l Iowa Code) |
Article 27 {l): Everyene has the right to freely '

participate in the cultural life of the community, to
enjoy the arts and to share in scientific advancement

Righks) '

. . . .unalienable rights; that among these are life,
liberty and the pursuit of happiness. . . .(Declaration
of Independence)

ERIC - B -

Aruitoxt provided by Eic: N
~

-




Article IV: The mentally‘getarded person has a right
to live with his own family or With foster-parents: to
participate in-all aspects of co munity life, and to be
provided with appropriate leisure\time activities. -
(Declaration of Ceneral and -dpeciad Rights of the
“entally Retarded) N

*

article I¥: [or eJecy ¢hild a{coxﬂunxty wnlch rec-
Qqnizes and plans for his needs, o . . nrovxdesdhlm
1th safe and wholescore places fox play and redreation;
d raxes provision foc his cultucil and social needs.
"7 Children's Charter, Nesbitt, May 4, 1972: 2=3)

In:c%ratiun 1s an etsential vart of normalization,
-} wofors Lo these nweasures and practices which paxi-
. L€ a person/s (potential) participation in the main-
i SFreyt of 47Atafc. Irtesration can be facilitated (orx
chrzitedy by Foth pnyeical and social clircunstances.
\\ . . . n'ugration 1s achieved when he lives in a cultur-
Ly r-r"dtxxe community settinag in ordinary Compunity
.., cormunicates, socializeg, and moves asbout in
» ~v 3 appropriate for his ade: and is able to utilize, in
€“§ihr4ii” typical ways, typical copmunity resources {such
a5 the povt office, social, recreation and religious

fJCllitleS). . . .{Wolfensberger: PASS, 1973:9)

Chapter 1044, Code of Iowa, requires that all public
ruirldings and facilities financed by state, county or munici-
pal funds must be constructed ". . . accessible to and
functional for the physically ha?dicapped,"

. ’} M
’ Almost every American knows someone-who is handi-
capped, and few persons oppose the conc;bt of equal
rights for the disabled. However, general indiffer-
ences and unthinking discrimination are the rule.
(1amer, 1974) ¥

“l

L

W 'J “

Deaf~blind people are people like any people. . . .
Some. can do many things and some are very limited in their
recreational aptitudes. Like other people, deaf-blind
people vary in their attitude toward specific recre-
ational activities. Recreation is just one part of a
. rehabilitation process. (Bettica, 1959:3)

we are responsible for exposing the deaf-blind child
- with an ever broadening range of leisure time choices,
- but we must not be close-minded about these choices. . . .
Recreation can help us shape the child's bepav1ors and
help develop him as a more self-actualizing individual,
. but we must respect his individuality at all times.
{Stensrud, ‘ad, November, 1974: 21) ) -
- . Compunity based sexvices tend to promote resource
utilization by the individual; achieving the pinnacle of

. Maslow's heirarchy of needs is yirtually impossible in
the institution due to its inherent organizational
. weaknesses. (Compton, December 3, 1974: 5) >
O
B ) ( ’
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The pPreceding quotes show us that community-based rec~
reation for Special Populations is justified legally, morally,
socially, philusophically and most impertantly, humanistically.

Every person is first an individual and secondly a citi-
zen. It is the community's responsibility to provide recre-
ational services to all its citizens regardless of age, sex
or ability.

You as a group .of 1nd1v1dgals, all concerned with the

. development of human potential in deaf-blind individuals and
other Special Populations, are already advocates of "handi-
capped liberation." With this in mind, I don't think it is
necessary to elaborate on the Justification of community-based

. recreation programs for Special Populations. Justification
glves us a leg to stand on, but no power to rn with at the
present time,

v I believe the enabling power to set up a communxty-based

N program for Special Populations lies in community support.

. Without the support of the total community, community-bBased

services to Special Populations will not be provided, or if
provided, they will not survive because they have no long:
term bupport base.

- 3 PURFOSE OF THIS PRESENTATION

I feel very strongly that the first step in organizing
for community-based recreation services for special populations
is gaining total community support, and it is to this issue
I would like to address this conference.

This summer I was involved with .he deaf-blind workshop
in Seattle. Arriving two weeks prior to the program, I delv-
ed into the c¢city's recreational resources, community organi-
zations, and agencies serving children of every kind in an
attempt to provide our deaf-blind children with a wide
variety.of community-based experiences. During the seven weeks
uf the workshop, our children did experience the community and
utilize many resources, and, in turn, the city of Seattle
experienced deaf-blind children and their beautiful unique-
ness. {For further information on the specxflc activities we
engaged 1in, please see “Jungle Fun, Recreation for the Deat-
Blind Child," 1in Program Development in Recreation Service for
Deaf-Blind. John A, Nesbitt (ed.) University of Iowa, 1975}

This year 1 an co-coordinating a community-based recre-
ation program, S.P.I., Spec:ial, Populations Involvement, in the
small community of Iowa City. This community has no deaf-
blind populations that I know of, but S.P.I, program does

serve many different kinds of individuals, including the multi-’

handicapped, and could very feasxhly serve deaf-blind children
and adults,

v My involvement in both of these programs was of a s;mllar
nature in that I have tried to gain the support of a comununity
{1ts people, placés and resources) in an attempt to provide a
normalizing recreational eXperience.

I would like to share with you my personal philosophies
- on gaining community support for recreation services for
Special Populations in an effort to aid you and support you
in your efforts to organize for community-based recreation
prdgrams for Special Populations. '

- . 50,
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Most of my life 1is cenceredvpresently around 5.P.I.
programs, so this paper 1s a reflection of this program.

o COMMUN IMVQ}RBNE SS ‘

In advocaking f{or communit?#based recreation for Speciil
Populations, one must look at tHe level of awareness that the
community has regarding Sp%cia} populations. In other words,
one must realize where they are coming from. Looking at the
reason why Spedial.Populations haven't been served in the past
miyht heélp us understand better where some of the conmunity
members are regarding awareness lo Special Populations.

The two major reasons services have been denied to spe-
ci1al <roups in the community are stated by Wolfensberger {a973:
45). One was the the generic agency 4id not possess the
necessary specialized skills and resources, and the other was
that the verson with a special condition would be better served
; apectal, segregated service.

e second reason or excuse for non-service has reached
mylear)s an disguised words so many times that 1t makes my

hea iche. The community and civic leaders are proud-of this
community's "fine rehabilitation centers," i.e., University
Hospitql School, Veteran's Hospital, Nelson Developmental
Center}\gfc. They support services for Special Populations,
as long as they are personally not thre&?ened by meeting cne

of these “handicapped" persons, for it might be contagious’
Their lack of understanding of the self defeating proéess of
seqregation, reinforces their belief that "they" are better
off with "their own kind.” ’

The first reason, that being lack of specialized re-
sources and skills, also stems from lack of understanding. A
member of Special Populations has more characteristics in
common than uncommon when comparing with the "normal” indi-
vidual. The public recreation professional #%ill be, like many
others, aware of Special Populations to the limited extent that |
be sees how “they" differ, their disabilities and theix prob-
lems. He may not be aware of the vast abilities they possess
and their alikeness when compared to other participants.

The public recreator, when approached as to providing
recreation Services for Special Populations, will probably
envision a Segregated specialized program, extensive facility
adaptions, expensive staff and resource additions, along with
loss of attendance by his "normal” participants. All these
visions justify his lack of service regardless of the right or
needs of his Community members in Special Populations. He may
not be aware of the present programs he now offers that could
be easily adapted so that Special Populations could partici-
pate. He may be uninformed as to fugding potentials ox the
specifics of accessibility, and because of his lack of know-
ledge, will deny service to Special Populations.

It 1s evident that before commu@ity-based recreation pPro-

_grams for Special Popujations can be implemented, a wall of

fears, prejudices, misconceptions and lack of knowledye must
come tumbling down. The foundations of support for community-
pased service are made *of knowledge, and awareness of Special
Populations, their needs, rights and potentials.

IC r
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BUILDING FOUNDATIONS

A community-based recreation program for Special Popula-
tions must have the support of the total community, including
civic leaders, park and recreation professionals, rehabilita-
tion agency representatives, Special Populations and the pub-
lrc at large. Buxlding support is a very difficult process,

I have found, but crucial to the survival,of community-based
gervice. Support us achieved by continual education, communi~
cation and direct involvement of and with the cormunity.

. , -
Civigc Leaders ‘

The civic leaders will be my first target for education.
We must provide them with a general knowledge of Special Pop-

ulatzons and the justifications for providing community-based

~ recreation services to all citizens. This could ke done by

providing them written daca, showing films, lnvltan them to
visit community-based prograns already in existence, xnvxtxng .
guest speakers involved with community service, etc.

More speczflcally the data to support the neced for rec-
reational services for special populations in the partlcular
community must be provided. The method we used was a survey
of the present recreational needs and involvement of Special
Populations in Iowa City. (See Appendix 1)} With this data,
we could cbjectively Jdocument the definite need for a commu-
nity-based recreation program for Special Populations in
Iowa City. when we presented the survey to the Park and Rec{
reation Commissiovn, nobody waved a check for the program in
our faces. We didn't expect 1t. We did, however, effegl an
increase in their level of awarenesss thus increasing oux
support basis, . ©
Community Recreation Professionals .

ObV;Ousl), the support of the community recreation pro-
fessional is needed to initiate and implement a communxty-

based program. The community recreation director must also
be made aware of who Special Populations are, their needs and
their rights to service. Mcst importantly, he must be pro-
vided with feasille methods of providing services to Special

Populations.
He may be able to employ the services of a recreation
consultant. More likely, another recreation professaional, . .

educator, or advocate can voluntarily provide him with infor-
ration ¢oncerning Special Fopulations, philesophy of community-
based recreation, legal bases, funding, accessibility,
volunteer services, reseurces available, programming and
adaptions. (See Appendix 2) .
He may then be able to see possibilities for services te
Special Populations. 1f finances and staff are available,
he may then Le able teo xnlglate a program. More than likely,
consultation will serve to make community recreation personnel
more aware of Special Populations and more willing to serve,
provading they don't have to make any m§30r rommxttmént.
(i.e., finance, staff, etc,) 3

N
Community Organizaticns, Agencies and Institutions
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The power of numbers, involved and supportive numbers, is
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the best kind of support.. You as & Special Populations member,
parent's group member, educator, community recreator, thera-
peutic recreation specialist or advocate -group member, cannct
initiate community-based services without the support of other
g organizations within the community.
After the need for service has been documented, the next
step 1s to evaluate what services are€ available in the communlty
A and what additiopal services are needed. We can then begin to
match the needs and services and implemept new methods of
service. - . . .
Calling together representatives of all community agencies
and organizations for an organxzatiodal meeting was our first
+ - step toward action. The organizational meeting included Spe-
cial Population representatives, civic leaders, Park and Rec-
) reation Board representatives, Recrleaticd Education Department
representatives, therapeutic recreqtion specialists,- rehabil-
1tation agency representatives, service organization and club
representatives,® parents and various professionals. -
Education of these community members is again needed. .
Evell representatives dealdny with Special Populations may not
be aware of their prejudices and denial of normalizing life
styles to Special Populations. The philosophy of community-
based recreation for Special Populaticns has its foundations
in the belief that all habilifation has as its major goal the_
preparation of the andividual toward independent and normative
functioning.-Programs that fail to .incorporate a relatively
demanding pace of carrying clients step wise and increasingly
into culturally normative tangd thefefore culturally intggratedb
contexts and activities are, by their very nature, not genuinely
‘habilitatlonal. (Wolfensberger 1973;46) . !
Agencies must be made aware of this philosophy and helped
*  to realize that community-based programs are not duplicating
or threatening exjsting serviges, hut are a pooling of all -
community resources 1n an attempt to provide the mostenor- .
malizing service possible. ) .
« I feel that the community organizational meeting should
be a sharing of philosophies, needs and present services ‘dvail-
able. From this meeting, smaller advisory committees could be
formed. These committees would be responsible for dec.ding
upon a course of action to implement community-based recreation
services for Special Populations. The committees ctbuld direct
: their energies to funding, programming, staffing, ‘transporta-,
tion and: resource utilization alternatives.

The Public . < \
A final faction that must be educated so they can be

supportive’ of community-based service is the general public.

I believe that the best way to do this is to directly involve

them with Special Populations. This will happen in an effec-

tive community-based recreation program for Special Populations.

So 1ff us look at getting it started. s
. N , R

BUILDING THE PRQGRAM

= »

, .
. The foundations have been laid for the beginning of se¥-
. vice. The need has been prdven, and the community has been
educated and involved in the, possikilities of program planning.
@ “'hat next? L
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odr pldn of action was decided upon. A pilot proyram Vo«
was tb be directed by the University of lowa's Recreition i
Education Department in cooperation with the Iowa City Park _ - :
Department. All funding would come from the Bureau of Educa- \
tion for the Handicapped grant awarded to_the University.
Two ygraduate assistants in the Utic recreation, myself .
Aand Twyld'Misselhorn, would be g quarter-time salaries from
the yrant. The rest of the syff would be drawn ﬁtom community
volunteers and therapeutic recreatiun students, The gommunity )
redreation center wyuld be used for the program if tha progxram v
wasgapproved by the ity Counril. -
The survey and proposed pilot program were submitted Lo
the City Council and Park and Recreation Board, and after two
months of political hassle, the program was approved. .
f I attribute the slow process of program approval to. the\‘
lack of gommunity support. During the two month interim, we
. failed £o utilize the advisory committee or solicit continued
. community support. Actually, we were prah%blted from using
the committees because the Park Board felt that too many -
"outsiders” were having a say in the program Our community
aquo:t diminished, su the faght for the ﬁkogram approval was”
10nq anﬁtlonely one, but a werthwhlle onq I must add.

o

= Dy .
) WE'VE COME A "LONG hAY v \
. \ L
. S\P.I., Special Populations InvdlvementK is in its~
fifth month of operation. It has grown treme?dously and will
continue grow as we become more aware of haw to elicit v
community s port. As this support grows, S.P.I. services
expand to serke more people and provide higher \quality pro-
grams ‘of a mor& diverse nature. 1
,'T see most &f the earlyﬂfaxlxngs of S5.p.I. \caused by Ehe
lacK of broadly b&§ed communlty support that is galned through,
educatxon, communlcgtxon and involvement. \The Qody of this )
Qaper concerned ltsekf with ideas on how to gain much needed //f
;1n1t1a1 cormunity supgezt 1n an attempt to help advocates of /
y community-based recreatdon programs serving Special Popula-~ //
tions avoid some of the histakes I've encountered. S
/// The successes of S.P. I. have come through the increasing
community support (awarenes§ xnter-agency communscation, #
education of community leaders, and effective coordination of
u/

more and more community resdurces).
¢ In closing, I would like to briefly descrfbe some of

r., aspects of S.P.I. develppment that I attribute to the growing

comnunxty support and dlso describe the ways in whxch we are

trying to Furth thxs vital {support. f

R To begin an xntegxated progam {that is, normnl and handi-

capped people recreating iugefher) of commqnlgy* ased recre- N

“ation was’ mofé than any civic leader or recreation leader in

Iowa, Clty was ready to handle atshis levg} of understandang.

., 5.P.I. began as a special program of rgefeation for Specialt
Populatlonﬁ only, utilizing communit 1€e sources. The hesi-
tancy and denial of integrative QJemefits and rxghts was still
present after two months of progfamming. .

. I wanted our progrhms tobe offered to the general public.
I‘thought it would be a gr dt addition to the community's . .

<

program if they could Q9 offer creative dramatics, scouting,

EMC\' o
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Aruitoxt provided by Eic:

" nurber of participants who are serviced and reside in the 5 -
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swirgang, skill de"elupmenlﬁ4nd an adult night. They didn't
agrge, They did concede that i could begin selective inte-
gration {cheesing special groups and inviting them to come On
73 lirited basis to S.P.I. programs). -
This sepester I am proud to say that every S.P.I. pro-
gram 1s attended by both "normsl” and Special Populations.
our idult program even approaches normalization, for we have
more "normal’ particxpants Lthan Sgecial Populations attending.
Our swim program 1s totally integrated for we utilize the ,
public pool during public hours and provide only the extra
nccded supervision and a- short period of instruction to our
.p.I. participants. -
This month's flyer defines Special Fopulaticn Involvement
ag a vormpunity-based recreation program for all people, M
J@Clillj geared to meet the needs of this communxty &
Spec;al Populdtxons. This kind of program is possible
because of commun;ty awareness and support.
S.p.I. has broadened its service base Lo include a greater

conpunity and u greater number of participants that are served
in ienstitutions. -

Initaally., program paxtzcxpants wire limited to those who
_could independently travel to the recreation center. Looking
at the Jdowntown location of the center, and the xnaccessxbllrty
to limited public transportation, one could predict poox
participatior. figures.

Utilizing voluntec.s, we beygan phone teams (callxng pPoOs -
sible pdrtzcxpantb, or agencies of vceferral and local institu-
tions to encourage participation and to find out how we could
better serve them.} _Transpcrtation was the majoxr problem stated.

Transportation 1s still a major problem, but we have had
a few breakthroughs. Two local institutions who have acces-
sible vans were shown that 5.P.I. programs were much more nor-
malizing and beneficlal than the in-house service that they
were providing. The Veteran's tlospital men now gome to S.P.I.
adult programs, along with staff, and they have the use of a
van that other S$.P.I. participants can als¢o use when we
travel to other community facilities. The Johnson County Care
Facility also has a van and lots of’wlllxng participants, but
in the past they couldn't particéipate because they lacked the
staff. We now provide the bus driver and staff to enable these
special people to attend S.P.IL.

Many of my volunteers have provided transportation or
needed traveliny assistance to individual participants and
have thus enabled S.P.I. to serve more of this community's
citizens. ,

Transportation 1is a major expense, and very hard to
justify to the civic leaders because it is "above and beyond™
services offered to the genera’ community. An inaccessible
program is not much hetter than no program at all, _so we are .
looking for a good fairy to bring us a van. T

More realistically, we are seriously looking into many
different alternatives of short and long term funding for
s.pr.1. The city nas approved the funding on one half-time

‘gtaff for S.P.I. in 1977. Even at hat time, much greater .
funding support will be necessary, and until then we really .
need to procure funding other than through B.E...

re
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We are ;nvethqatxng Federal gf&pts, Social Sccurity
funding, local cummunity organizations, and charity fundxng.

Because of the immediate need for funds, our emphasis
has been on procuring local funding. Again, greater aware-
ness, communication and involvement aid in the development of
this support. .

tdere are .some of the present prOJects we are undertaking
to develop better total community support:

1. Street survey of the public's awareness of S.P.I.

2. Development of & video-tape presentation and slide

.~ < show to be used in public relations.

3. Organmization of a Publicity Committee which will
A. Deyelop a brochure -
B. Expand public relations to 1nclude radio and T.V<

spots. ’

: C. Establish contact with local and state news-—
‘ papers, interesting them 1in writing stories on
5.P.1.

4. Publish a monthly newsletter to be sent to all partici-

pants and agencies and to be printed in other local
publications such as the ARC bulletin, ete.

5. Perscnal contact with every organization and club to
set up an interview or speaking engagement and to
solicit support (financial or other).

6. Procuring community service organizations to sponsor
fundraising events for S.P.I. |

v 7. Directly invélving the community - personal invita= -
tions to civic leaders to participate in programs,

various cluks and organizations serving as volunteers,*

etc.

8. Sponsoring our second benefit public dance to raise
money for $.P.I. and increase our community's aware-
ness of Special Populat:ions. '

A Eietalled description and listing of various program,
funding, and persoannel resources are included . Appendxx 2.

~

v - CONCLUSION s -

I'firmly believe that within every.community, regard-
less of size, there exists the neetled funds, facilities. and
staff to provide community-baséd recreation services to all
of the community members, and that includes Special Popula-
tions. The task of initiating a program may seem monumental,
but i1t ran be done if the community is willing to work to-'
gethér, utilizing all communyity resource§“and community mem-
bers on 211 levels of the program's developifent. Through
support by the total community, community-based recreation
services for Special populations will be made avallable and
their continued existence will be insured.

I’11 end with our zlogan:

HELP KEEP SPECIAL POPULATIONS IN THE COMMUNITY, SUPPORT 5.P.1.




\\\ APPENDIX 1

SURVEY OF RECREATIONAL NEEDS

=

This study was undertaken to assess the recreational
: . neegds and involvement of special populations ln"bua City.

i From this study it was hoped that the necessary suppoiTive
data would be available to justify a program for special
ropulations.

. . FThe project staff surveyed two hundred{200) various indi-
vidual members of special populations in nine (9] different
categorles 1in the community and residing in various collective
centers ‘in Iowa City. The purpose of this survey was to assess
therr participation and interest in recreational activities.

. The project staff alsc sent guestionnaires Lo all supporting
agencies in Iowa City to determine their interest in and,
support for a community-based recreation program., A list of
a1l physical recreational resources in Iowa City was also
obtained which could be used by such a Program.

After the survey tabulations had been completed, it was
noted that there 1s a definite need for and interest in a
community-based recreation program for special populations in
Ifowa City. Survey participants felt that recreation is a
vital part of theair lafe (88.76%) but that their needs areg
not currently peing mey {47.462%). Respondents also indicated
that the Iowa City Recreat.ion Center would be an appropriate
< place for them to attegd (86.75%).

" Approximately fif zy percent (50%) of the agencles
returned their qodstlonna;res. Ninety-eight (98%) indicated
thexr support sn establishing a community-based recreation
orogram for special populatlons. Several agencxes also
offered to assist 1in the program development in any way that
they could. ,

.

- -

APPENDIX 2 ' ~

SUGGESTED RESOURCES ‘

Communxtz Support ~
illere are a few of the people, places, and things that

communities have uffégeg ansnppoxi_Df the_programs I've
been involved in. You May~ have. tried them already, but if
you' haven't . . . B

1. Students - My programs are supported by a team of
indispensable volunteers. They supervise, participate, plan
activities, share skills, drive, type, solicit funds, organize
special events, provide music therapy, dance therapy and W.S5.I.
swim instructions. They are of both high school and college
age and are a fantastic energy source. My greatest thanks to
them all.

2. Local craftsmen Wwhen asked to come and share their
gskills they are ofted flat\ered and more than willing to pro-
vi1de recreation education. \We've had scuba, karate, horse-
back riding, backpacking, imming, cooking, yoda, folk

_ )
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dancing and square dancing, all for free.

3. Civic leaders - Often these community membe¥s will
become dxrectly involved when asked to come and speak about
civic events, or are receptive to group tours of bthe civic .
center, fire station, police station, etc. Try approaghing~
them to sponsor a Special Populatlons Week.

4. Media centers - We've interested local newsmen in
qéan(video—tape presentations, feature stories and news
spots for our program. OQur Jances hqye been disc-jockied by
local radio personalities all for just love.

5. Clubs_and organizations - People want to give their
support :a man* ways besides just donatiny money. Clubs have
donated equxpment and supplies. They have sponsored parties
and invited us to their special events. Many volunteers have
been "drawn from service clubs. Most importantly, club mem~
bers have been invelved as participants, i.e. Boy Scouts, '
Upward Bound, Jay-Cees, Folk Dance Club, etc. and have helped
to normalize our program.

6. Schools - Children from all kinds of classes aqd every
age have been invited to participate with’us in S.P.I. This
summer, local daycare centers were more than willing to come
and join in on our music therapy sesczqns. Kids take care of
one anotheyr and the xnfegratlon process lS just beautiful to

watch. /

7, Professionals - Doctors and nurses have given voluntar-
ily to these programs, enabling us to go to events in the
comrunity with severely disabled participants. Who knows?
You Mmiyht interest a lawyer to lobby for your community-based
programs or press four accéssibility in the community. How
about a teacher of the deaf giving recreation leaders an in-
service workshop on sign language? b

4. Private business - Donations and sponsorships have been
given by this sector of the community. More success has come
through specific requests such as for food, paper goods, tick-
ets, passes, printing services, free rental of camping gear,
lumber, sand, parachutes, musical instruments, and any kind
of thr0w-away stuff imaginable.

Places - Zoos, publlc and private pools, gymnasiums,
parks, amusement concessions, theaters, stadiums, camps,
churches, stores, stimulation centers, restaurants, libraries,
museums, auditoriums, night clubs,. bus stations, airports,

. farms, factories, lakes, beaches, forests and the whole
environment can be used for education and recreation. A
phone call and a preliminary visit to make sure your group can

“ be accommodated and may be provided a needed extra to enhance
the experiénce is a must.

10. Trash - The world of waste that we live in is a
free-bee's heaven Lf you swallow self-pride and aren't afraid
to get your hands dirty. This summer, an indoor playroom and
a wooden playground materialized out of scrounged trash.
porrow a big vehicle and c¢ruise local factories, surplus ware-
houses, and junk yards. You'll be amazed at what you,cah
find for free. A few fantastic resources I'm acquainted with
and hope you will be also are:

Farallones. Making Places, Changing Spaces in Schools and at
Home and Within Ourselves. California: Random House,
4 Inc., 1971.
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Yanes, .Samuel. *{ed.) 14 Roch Candy Mountain, Resources for
our Education. Dpelacorte Presa, 1971,
emi.+ Whole Earth Epilog, Access to Tools. San Francisco:
~ Point Publishing, Box 9954, 1974. . . . B

. ]

_ One cannct thank these comnunity wembers enough for
their financial, physical, mental and norale _support that
makes community -based recreation for SDQLIIl 'Populations
possible.

JL\ FUNDING SUPPORT

- N . £
" Social Rehabilitation Programs for Aird to the Blind, 0ld Age
Assistance and Aid to the Totally Disabled - HEW Tatle X1V
{provides 7% percent Federal Funds ~ Requires 25 percent
local matching funds.) N
Eliqzble Handicapped - Handicapped and retarded who receive

Aid to the Totally Disabled - 18 years of age and up-
Eligaible Recreation Agencies - Public and private, i.e.,

Municipal Recreation Depts.; Private Social Deév.; Day

. activity Centers: Recréation Agencies. Licesse required,

Who to Contact - County Welfare Department, ATD Division .
COﬂLf)C&UJl Services - County welfare Dept., Coatractual
Services from Public or Private Agencies.
Matching Funds - Any local funds nay be used, i.e., Foundations, .
Individuals, public Funds such as Recreation and Park
subsidy: Recreation and Park can use facilitiss for
"In Kind"-matching funds.

H =~ -
Drywn from "Financany Community Recreation Programs for the
Hang¢cappud and Retarded: Resources, Procedures, Services"
by Jynet Pomeroy, publidhed by the San Francisco Recreation
Centelwfoy the Handicapped and published in "Papers on Pro~
gram Development in Recreation and Physical Actavity for,
Handlcapped Chzldren,” edited by John A. Nesbitt, printed by
the San Jose State College Institute for Interdlsclpllnary »
Studies. 4

Other items covered in the documents cited are:
I. Contractual Services Administered at the County Level:

A. Day Care, HEW Title IV, -Social Securlty Act, SDsW.
Contract.

B. Social Rehab\éltatzon for AB {Aid to .the Blind) OAA
(0ld Age AssiStance) ATD (Aid to the Totally Disabled)
Recipients, Title XIV. Contract.

c. Cqmmunxty Mental Health Services - Short Doyle Contract.

D. Recreation and Park Department. Contract.

E. Speczal Food servicé Program for Children. Agreement.

1. Contractual Service Administered at the Regional Level.

N A. Regional Centers for MR (Lantgrman Act) Vendor Service.
'III. Pederal Crants Awarded to the Recreation Center for the
Handicapped: . . ’
Y .*w A. Research and Demonstration and $ervice Grants. Improve-
- ment or Expansion of Community Activities for the

WEntally Retarded, Department dﬁ JHEW

Y
- o
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R
B. Construction’ Grant
Facilitikes for the Mentally Retarded, Title I, Part c,
P.L. 88~164. .
C. Staffiny Grant - Community Mental Retardatlon Facilities
v. Private Funds: . - -
A. Foundations (Example: Homebound Recreation Program)
B. Service Clubs

. .

Time limited grants: These Jrants .are available from various
sources such as HEW's public health services, Title V,

Department of HEW, social and rehabilitation service, Title 1V,
for Aid to Families with Dependent Children, and the Bureau

of Education for the Handicapped. special pilot programs and
training grants. Major funds for recreation have been also
provided by the Develogmental Disabilities Services and
Facilities Construction Act, P.L. 91-517. ' ~
State funds: Funds may be secured through the State Depart-
ment of Public Health, Regional Centers for the Mentally
Retarded, State Departments of Mental Health, Regional Cen-

ters for the Deaf—Bllnd and State Departments of Social

Welfare. .

Private funds: Most states have a foundation directory that .
can be found at the Grants Management Office, Registry of
Charaity Trusts. Pomeroy (T.R. Journal, Third, Quartexr, 1974)
lists these other helpful resources. .

Federal Register, National Grants.

Foundation Directory {4th edition) ed. by Marianno ©. Lewis,
New York:; Russell Sage Foundation, 1972.

The Grantsman, Quarterly Journal, Mora, MN: Lakes and Pines
Community Action Council, 47 North Park.

where America's larqe Foundation Make Their Grants. New
York: Public Service Materials Céntér, 104 E. 40th St.

Pomeroy, Janet., Grant Application Narrative (31968) and Final
Report, a Demonstrdtion of How, the Mentally Retarded Who
Have Been Previously Institutionalized Can be Integrated
into Community Recxeatxon Programs. HEW, Public Health
Service. s

ROSTER OF CONSULTANTS ON RECREATION
FOR HANDICAPPED MODELS

L ] . A
1. Voluntary Health Agency Recreation Program Model .

John Huckstadt, Executive -Director and .
Jane A. Lefferdink, Adolescent and Adult Services .
Coordlnator,
United Cerebral Palsy Assocxatxon £f Santa Clara County
P.O. Box 5364
San Jose, Califoxnia
408/293-2777

+

B

2. Community Recreation ‘for Hanulcapped Association Model
Ruberta Heimark, Vice President

y Associat.ion on Recreation Services for the Handicapped
\‘ "’




. of Santa Clara County; inc.
208 Cherry Lane N
Campbell, California 95008 :

- 3

Z

Program 10 R -
. Agnews State HosSital

San Jose, California 95114 ‘

* 408/262-2100 . N
3. ATD Mun:icipal Recreation Program Model

- Gene Saalwaechter, Director and Charles Dougherty, R
o Handicapped Supervisor
San Jose Parks and Recreation Department
151 west Mission Street - Réom 203

H

- San Jose, California 4
408/277-4000, Mr. Saalwaechter (Ext, 4191) Mr. Dougherty.
(Ext, 4661} .. .

4. Coopecative Recreatxon,Departmeﬁt - School Recreation
Program Model
Mary Kucala, Acting Center Supervisor
Veteran Memorial Recreation Center -

1455 Madison Avenue '
/ . Redwood City, California 94061
415/366-9913 .

5. Municipal Recreation Senior Education Center Model
Gene Saalwaechter, Director Sam Bozo, Personnel Officer, .
and Paula Popovich, Director of Senior Education Center ’
San Jose Parks and Recreation Department
799 North 3rd Street ’
San Jose, California N
408/277-4000 {Ext. 4195) N

/ 6. Leisure Center- for tne Handicapped Model .
Philip Dononcourt, Recreafion Supervxsor -
Hayward Parks and Recreaticn
3638 Quail Avenue .
' Castro Valley, California 94546
415/581-6331
7. Recreation Center for the Handicapped Model °

Janet Pomeroy, Director and Delores Elliott, Business

Manager, Recreation Center for the Handicapped

Great Highway and Sloat.

San Francisco, California

415/681-7462

8. Therapeutic Recreat:ion Service TARID Center Model

Dr. John A. Nesbitt, Chairman

Recreaticon Education Program

University of Iowa

. . Iowa City, Iowa 52240
4 319/351~-3924
9. IRUC, Information and Research Utilization Center in
Physical Education and Recrea}xon for the Handicapped

-
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C/0 ARHPER
1201 l6th Street. N.W.
washington, D.C. 20636 ¢
TRIC, Therapeutic Recreation Information Centre
s

1u.
University of Oregon Center of Leisure Studies

1587 Agate Street
Eugene, Oregon 97403
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3, d} , SERVING SPECIAL POPULATIONS - CONCERNS

IN A LARGE CUMMUNITY SETTING

.

Ms. Sue Tingley, Director, Specialized
Recreation, Bureau of Parks and publigc
Recreatioh, Portland, Oregon

Recently, much is being said about the increased amount
of leisure time available to today's population. Shorter work
weeks and other factors play a,part in this increase of lei-
sure time, and recreators are taking a closer look at the
services they provide to “the mass." They are also realizing
the need for more socio-recreational activities agnd prograns:
rather than merely sports and games. In short, recreators

,are realizing the need for review and re-evaluation of

existing services. {Stein and S€ssoms, 1973)

Advisory councils are being formed to give input to
comnunity recreation agencies, and to prioritize leisure time
and recreational needs. No longer are programs being offered
solely on the basis of past merit or assumed need. Local
citizens are actively participating in the decision making and
budget process, te insure that quality programs are both
initiated and maintained.

One consideration tha: citizens advisory counéils must
give when reviewing programs is the potential numbeér of people
to be served. For this reason, more emphasis i laced on new
tennis courts, swimming pools, community gerters apd new
facilities than individual or small group needs. For reasons
of budget and proposal justifications, citizen's advisory
councils must deal very realistically with Lirje numbers - the
mass. As a result of the work of these councils, many new
facilities can Le seen throughout several communities; exist~
ing facilities have been renovated, and new equipment Eas

been p% ’
Even with the Turrent trend toward re-evaluation and

improvement of recreational services, still embarassingly
little consideration has heen given Lo the, leisure time and
recreational pursuits of special populations. ' Several reasons
have been given for this lack of attention. Most pronounced
of these is the difficulty in justifying expenditures for the
small and often unnoticed segment of our population. Another
is that community recreation leaders have no training in
therapeutic recreation, nor have they been exposed to citizens
with special needs. Other reasons given are existing archi-
tectural barriers, lack of prdper insurance, and lack of
special equipmént, etc. (Horflachea and Hormachea, 1972)

That is not to say that sgecial populations are denied
recreational opportunities, specialized recreation departments
and staff persons at various centers for the handicapped and
elderly provide activities and programs for special.clientele.
Others, such as associations for retarded citizens, Easter
Seal, Kiwanis and Lions Clubs provide funds and some staffing
for special excursions and outdoor recreation. Some needs of
our special citizenry e being met through the efforts of
these individuals and agencies.
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Recreativnal vpportunities for special populations in
large communities vary greatly, depending upon facilities and
starf available, types of special citizens to be served, and
prevailing community attitudes. Largely, activities and
programs available to the handicapped and elderly are segre-
gated and specialized, and vifered wherever scheduling for the
norral population Juesn't anterfere. .Those persons offering
recreational services to special populations often utilize

7 hidden activity rvoms, or find themselves scheduled into com-
runity buildings at ¢dd and inconvenient times.

Programs serving the handicapped and other special
pupulations have seeminyly tahen the back seat in years past.
The hidden activity rouums and vdd scheduling were accepted as
the only azailalle times and locations for poteptial programs.
The prevailing teeling was - bLetter these Circumstances than
no program at all. Therapeutic recreators were able to build
prograns, piece by piece, and were offering quality motor
developrent and swimming classes, social evenings, excursions,
Ldwling and Jay cawplny experiences. These programs were well
attended and recelved by participants, and were Jeemed guite
satisfactory by parents and other recreators.

Recently, however, therapeutic recreators and others
providing proyrams to special populations have Leen re-examin-
1ng the need andrvalue of several activities. They can no
longer be content with the programs they've been offering:
they, tdo, must tahe a closer look at the current and changing
needs of the population they serve. Community program plan- |
ners must contend with the trend toward de-institutionalization,
which has led to the drowth of group and-boarding homes for .
the adult populatipn. They also must contend realistically
with the concept normalization for all segments of special
populations. They need to review their basic program phi-
losophy and purpose, and change them, if necessary, to suit the
surrent need. Those programs serving only one dpecial group
must now recognxze the rights of all cxtxzens with special

needs.
In order to real;st;cally contend with the current and,

future needs of special populations, community planners must
first of all come toyether tq evaluate the total recreation
service delivery system. In dany setting, it is mandatory
that cummunity leaders communicate with one ancother akout pro-
dram and resource possibilities., If these leaders are brought
together, they will discover the vast number of recreational
opportunities available to special populations. They will
further be able to Jetermine whether recreational needs are
being met, and wheéﬁ to begin positive planning.
Bringing comménity leaders together is in itself an over-
wheliring chore. Some are accustomed to the privacy or
. individuality that their program provides to special popula-
tions, and they are content not to communicate with other
community planners. However, most leaders are willing to come
together to share philosophies and program possibilities, in
order to upgrade the qualily of the total recreational picture
for citizens with special needs. Once these leaders are
bonded by common interest., the action begins, and braxnstormlng
1s usually the next step. Many thoughts will be mutual; first
of all, the total number of services offered are inadeguate ‘
to meet the needs of the yruwing special populaticn. Secunﬂry,'ﬁ
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new direction must be considered to offer quality programs and
L4

gexvices. R . . -
tn fact, community planners will be groping for ways of
extending community recreational services to the mentally and
physically- limited and the elderly. When_considering a large
community setting, one rust realize the number of existing
recreational opportunities available to the normal population:
community centers, YMCA, scouting proyrams, softball leagues, -
arts and crafts schools, community college programs; the
possibilitigé“qge overwhelminy. Special recreators cannot and
should not attempt to duplicate these types of services. They .
must however, consider them as definite avenues toward quality
services for special citizens.
Community plahners must realize the need for two definite
types of progrdhs: sheltered or segregated, and integfrated.
It should be noted that Segregated programs are important
bLecause they develop skills which may not have been previously
developed. It must also be recognized that some severely handi-
capped -individuals are not able to participate in integrated
recreational experiences. Therefore, sore sheltered or
segregated experiences should be offered for those special ~
citlzens noi. assured of falr succes. in an integrated

experience. (Latchaw and Brewn, 1962) .

ohe ultimate goal for the majority of our special popula
tjons should be involvement in a vast array of integrated
recreational opportunities. In realizing this, community s
leaders must contend with apprehensive community attitudes
and some budget restraints. However, if the community "
leaders have been brought together as a strong voice for
special populations, they should be able to bring about
heightened comrunity awareness, and have only traivial budget
problems. Community recreation administrators shonld be
reminded that provision and extension of services to special
populations is in direct agreement with their philosophy of
recreation for all. ’ '
" Only if community planners communicate among themselves,
and coordinate services, will we be able to take the neces~
sary steps toward positive recreational services for special
populations. If we are to provide healthy social situations
through integration, we must speak together as a strong ’
voice to an apprehensive community. We must repeat again
and”’again that the needs of special citizens are more like
than unlike the needs of normal citizens.

we have a Strong framework from which to build. We nust
utilize the normal means of citizen's advisoxry councils, and
recognize the already immense number of existing programs
that special citizens rightfully shoulg_utilize._ We must
admit that, "if ahything tends to alienate people more, it
is the flagrant segregation of activity programs.” (Bucher
and Bucher, 1974} Recreators must begin to bring special and
normal gréyps together whenever possible, so that they can
benefit from each other's company in recreational settings.
our challenge today is to conmunicate, coordinate apd
advocate normal recreation for special citizens.

.
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MUSTIC AND RIUYTHMS FOR THE DEAF-BLIND

Ms//Wlea Sheridan, Assistant Professor of
‘{ducation, Department of Mus%p, Portland
State University, Portland, Oregon

Music for the deaf-blind does not seem to be a promising ,
pursuit at first glance, kecause of the cbvious fact that dis-
erimination of sound ts very important in the aesthetic satis-
factions 2f music. tHowever, 1f we dismiss the deaf-blind from
participation, we condemn them to a poorer life, and possibly
deny them satisfaction which is not beyond their reach.

Recreation and self-expression are needs of all people and
music is a satisfying and acceptable form of meeting beth of
these needs. It then becomes crucial for educators and
musicrans to search for means of making music meaningful to ¢
all people. &

It would be presumptuous of a music teacher to discuss
the technical descriptions of audio and visual loss with you,
the wexperts, but may I discuss the application of music t@,
these arcas? \

The person with a mild-marginal,loss of hearing (20- 40ab)
will hear sound, but may have difficulty hearing soft parts
of music, and may £find 1t lmpossxble to appreciate a solo part
of a symphony, or the subtleties of texture in music--the
threads of melody which are tossed from one instrument’ to
another, or one group of instruments to another.

The person who has experienced moderate loss of hearing
{40-60db) can not hear thc soft parts of musi¢ and wxll be more
likely to lose high-pitched tones.

and the individual with severe loss or profound loss will
find 1t very difficult to obtain much satisfaction from any
music that has to be appreciated aurally.

The individual with loss of vision, only, will experience
much satisfaction from hearing music of all kinds, and will
have many experiences with music which are rewarding to him.
His area of handicap is understanding and interpreting
notation=-the reading of printed music.

Since every individual 1s Just that--a unique creature,
we must consider the deyree of handicap in either the audio
or visual area, and cope with each handicap separately and
together, experimenting with an open mind, and never pre-
judging the useléssness of an idea.

Elements, Use, and Methods. The properties of music which
may be considered in a subjective context are meledy, harmony |
{or texture), rhythm and.timbre. The physical properties are
frequency and intensity. Frequency determines pitch, which is
ciosely related to melody and harmony. Intensity determines
loudness, which 1S a property to be considered by itself, and
which has something to do with rhythm\(accent)

Audio-handicapped people can usuially hear lower fre-
guencies--a fact which should determine choices in the pitch
of music, and in choosing instruments.

The element of music called timbre has to do with the
tone color of a given instrument or voice--that unmistakakle
guality that enables one to know that an oboe is being N
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which arve-most clearly heard without distortion, but violins,

pldyed or a tenor s sinyiny, redardless of pitehi.  The qual-

ity is determined by the.intensity of each overtone in re-

lgtion to the other overtones, and some patterns are more R
Yikely to Be heard than those of other ‘instruments. The teacher ,
pust experiment with the students and find these instruments -

e

trumpet s\, trombones. and flutes [(preferably two or more) seem
to be easier for the audio-hundicapped to hear.

Music may be used as -an aid Lo developlng skills--the
incidental use of music, or 1} may be ah end in jtself, If
it isg used as a means for developxngAskals, music can be
used to improve speech throuyh singing {(even the selection of
sopgs which stress specific SOunds\ physical coordination
{clapping, using rhythm sticks, vouncing a ball, '‘ér moving to
qet the aesthetic satxs{dctxon ubtaxned from music for music's
aaxe*~v§ry wmportant to the lee span" recreation needs of
rhe multiply handicapped.

A tactile approach to music is probably the nost success-
ful for severely audio-handicupped people. They should be
encouraged to place their hands on the piano and feel the vi- . 3
brations. Always try every possible variation of iny actlv;ty--
standing with the bach touchiny the pianc,’or putting the head °
on the top or buck of the pianc so that the ear is touching
wood. A bass drum with a'membrane on one side only, makes an
excellent resonatur for sound. Place the detachable speakers
of a record Player under the drum so that the vibrations may
be felt through the drum head.s A wood floor will help in this
activity, and is, itself, an xmﬁortant tool for “feeling”
music. If the speakers touch the weod floor, the vibrations
can be :elt on the wood--but have the students remove their
ghoes. Music with no great vibrations in intensity (loudneqs
and softness) and with strony bass parts will be the easiest -
for the students to feel and appreciate. The volumg must be
turned as loud as pcssible withouf distorting the mysic. -

The obvious concept which must be understgod to appreciate
melody is pitch, and the teacher should stact with the widest
contrasts possible--high and low. Do not use the outer extrem- . A
it1es of the piano, but rather the three inside octaves
(beginning one actave below middle €). The students may place
their hands, heads o: backs against the piano, and the teacher
plays low notes, and places a card with the word “low" on the
appropriate place on the kevboard, and encourages- the students
to say the word. . The same procedure is repeated for high
notes, then low aid high chords--G E C, for instance. When
the students are succesSful with the two extreme concepts, it
18 time to introduce 'middle" pitch. If the hearing loss is
not too severe, students may be able to trace the contours of
a meledy in the air, showing high, low ang medium pitch.

Harmonv and texture are more Subtle and may be beyond the
comprehension of those persons with severe loss, but the
teacher should play a Bach fugue (The "Little" Fugue in G
Minor is a good choice) and observe the reactions of the
students, and the chorales of the seventeenth and eighteenth
centuries are rich with slow-moving harmonies. Sixteenth ajid
seventeenth century "tower music" is usually performed by a
brass emsemble,. and 1S good for consistent volume and slow
harmonic changes.

S S
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‘\ Rhythm 1s usually understood in terms of accent, and so
we must determine that the student. hears or feels hard accents
and softer beats. It helps 1o use a bass drum on a wood floore
{with shoes otf) and to clap the beats, showing the accent
~1th wide gestures. The students should use their feet and
hands to exprecs beat and when the teacher feels that the
stuuents are successfully respondind to beat, they should
encpuraged to use t.eir hands to eapress what their feet ar
feeling from the tloor, their Leet to express wiaat their handy
are absorbing from the wall or table, and either hands or
fect™Lo express what they are seeiny as the teacher claps
with large Jestares. Students can learn about accent by
using the words "weik" and "strong reinforced by cards .
bearing these words and saying "mmmem” in varying degrees
of intensity.

A visual 5yrbol will help in puttaing rhythm into patterns

b |||%_&

or strong, weak, weak, and a metronome will help if they can
see the pendulum moving back and forth. When the students are
exXperiencing '‘success in interpreting rhythm as -patterns of
beats, they should then proytress to music by clapping meter
and using rhythr instruments. One of the most helpful of the
rhythm instruments i1s a drum, and hopefully, several drums
pay be available. Siance some persons hear higher or lower
pitches better, the drums should be of definite var:ation in
pitch, and of gowd guality. The membrane should be high-qual- *
1ty plastic or hide, so that the tone 1s ¢lear. As an aid
ty keeping together in yroup situations, bright ribbons may
be tied to the beater of the drum, or to the hand drum, and
this may.also Me helpful with the tambourine and triangle.
When the student is able Lo express rhythm physically,
he is ready +g nove to music. Musi¢ wath strong rhythmic
pattern, loud, and not given to decrescendos of sudden, soft
parts, and preferably perfurmed by band, pipe organ, accordion,
orchestra or synthesizer should be acceptable. 3 strxuctuced
dance may be taught by seeing each step done slowly, with the
tzﬁchcr out 1n front of the students. If there is not enough
Jhision for this to be possible for the dancers, they may be
told how to do the dance while feeling the music from the
floor, and their bodics moved by the teacher or an aide. If
there is neither sight nor hearing, the instructor must move
the dancer while he 1s feeling the beat on the floor. Even
severely handicapped students will get pleasure from playing
vatterns on different instruments as the teacher or a student
leader points to them, und others move their hands or feet to
the beat. . Charts showing accented and unac¢cented beats may
be used, and students can play any rhythm instrument they
prefer, or chartsy may be made with orchestration, such as the
followings

®
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Figure !. Instructional Chart Using Music From the Skater's waltz
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A leader can visibly and audibly tap the beats along the chart
from left to right, to keep the group together, while the
music for the Skater's Waltz 1is being played on the record

player.

A Total Program of Activaties. The activities which
should be presented in a well-rounded music proyram for all
students are equally appropriate for use with handicapped
students. These activities are: sxnglng, moving (structured
and free), listening, playing (pitched and rhythm instru-
Jﬂents), reading {(notation), and creating. These musical
activities are also appropriate for any age group.

Singang will help in the formation of speech patterns
and ghould be done with the aid of recordings to give a desir-
able aural model, with the leader fonhxng the words, pointing
to key printed words, or letting the students feel the face -~
or throat. A group of persons with varying'degrees of audi-
tory handicap will have difficulty producing correct pitch,
and those who have more ability to hear must have the accurate
pitch to emalate. If the group is young, try to use records
sung by ¢ °.ldren (Silver Burdett) or someone with whom the
Chlldren can identify. In all cases, avoid mosé&sopranos,
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uperativ voices, or por silngers. Sondgs that combine singing
with potions can be Leneficial, because the motions %rovide a
vistal aid to the deaf.

Moving, often a happy aid to the release of tension, is
wmportant to the . isually handicapped fur orientation in space,
and iz a means f achleving success in music for the auditoraly
handicapped. Free, creative movement may be limited tor the
severely deaf bLecause it implies interaction with what one
hears, but it can be employed if the drum 1is used, or some
highly visual instrument. They must feel the music from the
vibrations, or see it beiny produced. A flowing scarf or
anything that can be held in the hand and used as an exten-~
sion of the arm may help the participants to free themselves
and become involved in movement.

Strucrured movement 1S usually more successful for the
severely deaf, because they can observe the same movement
beiny reinforced all arcund them. If the student is handi-
capped both visually and aurally, the possibilities are truly
limited, but feeling vi?rations from the floor, wall, or
instrument, or feeliny the vikrations through a drum membrane
ray enable the student to begin.to make expressive motions.
In the beginning, the teacher may have to take the partici-
pant's hands and clap them together, pat the knees, and make
other motions until he can coordinate his actions with the %
vibrations which he is feeling.

Listening 1s a highly individual process, and the
teacher must experiment on an individual basis, observing
whether the student hears high or low vibrations (if he
reacts to them), if he can hear if the volume is very loud,
if he reacts to feeling vibrations on a drum head, througb a
ba}loon, or from the floor, and what medra (ocrchestra,
syhthesizer, choir, rhythr instruments) are most rewarding.
When the teacher determines what media are successful and
has seme idea of what 1s being absorbed, he can make decisions
about listening to the more subtle elements of music.

pPlaving instrurments is an aid to cooxdlnatlo?n2§SS¥§L;EuL
cial

hand, iz pleasing Lo nost participants, and aids. C
development when done in a group siptuatiGh. The visually
handicapped student needs 2xpefiences in playing instruments

to help him find an objeck in space and build his confidence.
Playing instruments mway %e more successful if charts are
used, or Playing to a‘xéCUrd rnay be more heneficial. Some-
times the grqu ray b€ able t¢ orchesL ate a song and accom-
pany their s;n@xng}by ear or by making a chart.

The reading or notation is important if the participant
is to gain any degree of success in music, but it is not the
rost crucial of activities for the deaf or blind. Braille
notation is svailable to any student who can Lenefit from
its use, and should be introduced to those few blind stufan.s
who have demonsl ‘“ed talent which should be encouraged. Thys
wxll take individual teaching, but resource materials are
ava;lable. (Library of Congress, Washington, D.C.: Braille

sic and slcs tapes.) 1If there is enough hearing to enable
a participant to hear most pitches (even if amplified),
notation should be introduced. If the teacher feels inade=~
gquate in this area, the Threshold to Music charts will be use-
ful for rhythm, but the pitech i1s approached totally by singing
and should be re.nforced with pitched instruments that the

t
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srwlent can hear. {(Richards, Marcy lelen. Imreshold to HMusic
Ergeraience Charts, Palo \lto, Calitornia: Fearon Publishing
Covpany.) Wnen any pirtch dascrimination is possiblée on the
paurt of the ltearper, rhe tescher chould encourage the stu-—
dals to how with their haads or bodies which notes are bigh
an i chidh are low, all o. which is a beginming to reading
noctation.

Creating music will lave to be explored with the teacher
observing the successful activities. The Crff approach to -
ereating rusic has been successfud for many teachers, and can
cut across the lines of 'the handicaps of both the visually
4nd aurally bandicapped (Orff, Carl.) This approach is
pased upon rhythn, derived from speech and used for composing
melodrer, ostimatl, instrumental parts, and for_movement.

The peint of departure is the rhythm of the speech pattern: .

Hickory, dickory dock,
The mouse ran up the clock.

The rhyme 1$ chanted until the rhythm 1s clear, and the stu-
dents then compose a meledy (1t can be severely limited to

tuo tones, or delimited, but a maximum of five tones is R
sujgested, such as €, D, E, &, A, because this composes the
pentatopic scale and 15 easicr for ostinati to be realized.)

when the melody,1s go;ng/well, instrumentally or vocally, it

can be orchestrated witht rhythe instrumenis, ong Oor wore

harmonic parts added, mevement can be added, or any one of

these exkra parts may he used with just the melody. It is
wmpertant to do one thing at a time and to add new, ideas-only .
when the participants seem ready.

i

i
Conclusion ‘
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The Word "student’ appears many times inm this paper, but
the student 1s any one who learns, and this can be in a for-
mal school environment or in any w1tuation where learning
takes place. We are all students at one time or another and
we are constantly Learning.

The music acyivities described herein are for any age group.
The singing activities are fox Wlt»éqes, but the songs will IS
differ from one dge group to another. Moving is common to i
all of us, but the way we move differs with our age. Listen—
ing changes iittle from one grqup to another. Every one enjoys
playing instruments according to his ability, and melodies
created by five-year-olds are often simildr Lo those created
by untrained college students~-only the poetry which formg
the basis for ‘the creation changes with the age—groﬁp. The
sindergarten child enjoys participating in a rhythm band for
the same reagon that the senior citizen joins a kitchen-utensil
or jug band-~he enjoys making music with a group.

Our goals for music for the dea¥y-blind persons are the
same as music goals for any group of cople--participation in
as many types of learning activities as seems beneficial for
a rich, useful life. Implementing these goals takes patience
and training, and the progress may be painfully slow, but we
remember Aristotle's words, “They who teach students well are
as much tckbe honored as they who bear them. ' -

H
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q%L OF RHYTHM INSTREMENTS AND OTHER INSTRUMENT '
FOR THL VISUALLY HANDICAPPLD

Kutoharg -~ This snstrument is easily played by "feel” and
A s,1deal tor Lhé&V1sually handicapped. If the student
hears well, he will be able Lo choose correct chords by
ear: if he 1s auditorily handicapped, there are Braille
: Chord Labels avatlable from uscar Schmidt- Intermational
Inc., 87 Ferry St.eet, Jersey City, New Jersey.
/ rul> le and Guitar -- The ukulele, with only four strings, is
casier than the guitar for beyinners. Students can get
zée reel of the finger positions for chords, and can
learn to move their fingers up and down the strings to -
hear separate pitches. Sometimes a baritone ukulele 18 -
1 good intermediate step before the guitar. ~——
T —Haemona ol =~ Little training is necessary for this instrument
1t 1§ usually played-ty ear. If the student 1s also
auditorily handicapped, a charti “How-to. Play the iHohner
flarmonica” iavailable from the Hohner Company and 1 most
s rusie Stores) may be adapted by use nf sandpaper or vel—
vet Lo help the student feel the positions.
. Melodica == Similar Lo harmonlca, wul no biowing required, and -
a1 sense of keyboard may be «e¥ealoped, leading to the piano.

Song Flute {Tonatte, Record) -- The :=ong flute 1is better for
young children or inexperienced searners and also [or .
auditorily handi_apped. If the Studeat is older or learns
song flute first, he may prefer the recorder with a much
better. tone, but more difficult fingering.

Drums ~- Very satisfying and successful. The student may pre-
fer Lo ase his hand at first, but when this 1s mastered,
he should use drunt sticks or beaters to help his orienta-
tion in space.

Tambourine -~ Should be used with movement to encourage the
visually handicapped .to move about 1in.space. Encourage
them to move it about in the air and strike it behind
them, to the side, etc., making sure that there is
adeguate space. ’

Sand Blocks -~ Very good for the student who 1s afraid to move
about. Encourage the student to hold one stick in a
stationary position, and to find that one with the other
stick. Experiment with differen’ size of sticks and
Jdifferent woods, and encourage the students to express
what they hear.

rone Block == Hold the tone block in a steady position and
move the tapper up and down. It 1s easily held because
of the handle.

wood plock ~- An instrument capable of rany different sounds
as the student experiments with places to strike it.

. Encourage this exploration and work toward having the
A student hold 1t suspénded on erxng, and being able to
find the block in space.

Claves -~ Visually bandicapped btudents must be shown how to
hold the instruments and may be taught complicated
patterns bv ear. /|

Maracasz -+ Excellent because they are easily held and played

and are capable of a wide variety of sounds, depending
. upon how they are held and how the sound is initiateg -
swishing, tappini, or percussxvé (against the hand or knee) . :
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Fehwcer Cyrbils -- They are small and require precise percus-
sion, so should be held closely together at first and t
student encouraged to find one in space.

Castanets -- Use the ones on handles or on a4 board and the

N student will enjyoy playing them.
Triangle -- ¥eep the tapper inside the triangle, tapping the
lower horizontal bar, or in one lower corner, to rerain
. oriented in space. b
Sleigh Bells - Another jood way to help a student f£ind his
¥ way in space. Put them on wrists or ankles and do
rhythmic exercises. - .
song Bells (Resonator kells, tone bells) -- Mark Middle € or
- some point of identification, or use sandpaper letters
to indicate eath bell. -

Electric Organ (Maynachord, reed organ, etc.) -- Mark some - -
point of identification on the keys and know that Braille
music is available for those who can benefit from it,
as well as slow tapes (music taped at a slow speed so the
student cah memorize it by ear).

- Piano -- Much music in a close area® The same advantages as N
the organ, but the sound is initiated with more force,
which may be beneficial to shy students.

USE OF RHYTHM INSTRUMENTS AND OTHER INSTRUMENTS
FOR THE AUDITORY HANDICAPPED

Autcharp - Sensory satisfaction may be gained by placing open
hands on back of autoharp. Students may enjoy strumming
it. Because of the wide range 6f pitch, some students
may hear the higher pitches, while more may hear the low

ones.
Ukulele and Ciitar -- Unless the instrument can be amplified
(and this is possible), these instruments are not as <
- easily heard by the students. *
T Harmonica -- The student holds the instrument un his mouth and

feels the vibrations and he may hear the wund. The
bxowxng and pulling of the breath and man;pulatxon of
- 1ips and tongue are important in speech development.
i Melodica -- Same advantages as the harmonica, but it is
played from a small keyboard, which may lead to piano
skills, It lacks the requlremegt of pullxng the breath
using only blowing.
Song Flute (Tonette, Recorder) -- Vibrations may be felt in the
fingers and mouth, but the sound 1s not partkculgrly
easy ro hear. S
Drums -- Very satisfactory to see and accompany rhylhm. Be
' sure to have good quality drums and those of bo§? high
and low pitch.
Tambourine -- More attractive if brightly colored rxbbqps
> are attached for a visual reinforcement. The. tone\will
not be heard by the students with severe hearing 1o
Sand Blocks -~ Visual satisfaction, but the sound is not \
easily heard.

5,

Rhythm Sticks -- Not easily heard, wut can be visually satis-
fying. They should be brightly colored to be more
attractive. [
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Tone Block -- If students have more acute hearing in the high-,
er registers, the tone block may be heard. It is a
¢isual instrument and may be used in that manner. .
wood Block ~-- Better carrying power than the tcne block if

< struck firmly with wood. .

" Claves =~ Can be heard by students with moderate loss and

‘ .sometires by those with more severe loss. The hardness
of the wood makes them more easily heard than rhythm
sticks. .

Maracas -- Sensory appeal, but not promising for severe
nearing loss. The student may be feeling the tibrations
from the seeds, so the instrument should not be dismissed.
Since maracas are often played in syncopated rhythms, the

- visual appeal may be interesting, if the student can see.

Finger Cymbals -- Not appropriate for anyone who has sevare
loss of hearing or can not hear the hlgh registers.
Castanets -- May be heard because of percussive quallty of
i sound.
' friangle -~ Same application as finger cymbals.
' .~Sleigh Bells -~ Not especially promising for being heard,

. but hlghly visual. The bells can be shaken with the
hands, or ‘worn on wrists or ankles and used in rhythmic
novement.

Song Bells {Resonater Bells, Tone Bells) %- Nof especidlly
promising for being heard because of their light tone

- and high register. If there is enough ability to hear

’ them, be sure the bells are! of high quality, in tune,
and struck with .the proper medium. . .wood, hard
rubber or £iber glass, but not wocden balls. If they
can be heatd, they are an excellent medium for_ teaching
high, low, and medium pitches because of the visual

: reinforcement. '

Electric Organ -- The wide variety of pltches makes it more
likely that people can hear somgfpltches, and the volume
can usually be regulatd to Té}bw maximum Sound.

!

Piano -~ the wide variety of pitchgs is helpful and the percus-
siveness, combined with the/ablllty to feel vibrations in
several places, makes it ugeful. Electronic planos are
now available with ampllf;catlon and head sets for louder
sound. The electronic piano with strings is preferable.

. L
i, .o
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SIGNIFICANCE OF ARTS AND CRAFTS

£

Ms. Margaret Neel, Arts and Crafts Teacher,
Washington State School for the Blind
Vancouver, Washington

After reading the informational letter, asking me to
direct my attention to a Jiscussion and paper about Arts and
Crafts for the Deaf Blind -- with life span emphasis -- I did
a tremendous amount of thinking and came to the conclusion
that the "making” and "doing" of things does not lend itself
to verbal exposition. It did, however, remind me of this

quotation . . . . t
"Then only are we thinking when the subject on which we
. are thinking cannot be thought out." Goethe

Accordingly, and since this 1is such a vast subject, I
would like to share some of my philosophical thoughts with
you. At the outset it is important to state that the deaf-
blind person is entirely dependent upon bodily experiences,
upon contacts of the self with the outer world. Bodily
experiences are .the connecting medium between ego and its .
surrounding world. Therefore, it is essential to emphasize
and stimulate bodily sensations as much as possible. Even
though the deaf-klind learn many skills, much of the learning
remains abstract unless the teacher brings it into relation
with reality. This 1s possible, of course, only through the
sense of touch, through bodily feelings which are in close
relation to the kinesthetic sensatlons. _

Often the mere experience of various _objects ‘or materials
does not reveal the whole picture to the student. There is
much to be said for clay or modeling clay. The teacher will
find the individual over-emphasizes the meaningful parts of
the environment and de emphasizes the meaningless parts. In
the dempnstratiofl of this subjective attitude much vital
*nfcrmatlon may be gained and used to reveal the limitations
of 1maglnatxon and bodily feelings. This can serve as a
valuable chart for future instruction. The mention of clay
while most important 1is only one material that can be employed
using the same thinking and techniques,

As to the general organization of the studeni in a class,
I begin with a general assessment that would take into account
skills, attltudes, past achievement and projected potential
growth {when Possxblel This evaluation also takes into
account the disability of the student--in this case, deaf-
blindness. At some pcint there will be an intersection of
this diverse data and that is the point of action.

My next concern is HOW? To me this means providing a
climate that encourages action, growth, thoughtful decisions,
stimulating ideas, much justified encouragement, judicious
criticism and a yeneral openmindness that pervades all else
and asks only -- 1s some Jesirable growth ard benefit .evident

. from this particular endeavor?

In this climate the produch is not important because it
is merely a record of the progress that has taken; place.
This climate also puts a high priority on the encouragement

. of imagination. Imagination is the ability to picture in

ERIC
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rhe mind what is nol present to the senses. . .Or anothér way
to express it is -- Imagination 1s the faculty by which we
percerve what we have Tiot observed or experienced. This is a
precious and necessary tool for the deaf-blind student.

My next concern has to do with Wiy, The circle is now
complete and 1 return to my preliminary statement. Through
tne activity, the consciousness of Lody feelings, actions and

‘ #1nesthetic experiences should bring the student into closer

contact with the surroundinys and add something of value to the
qrowin pattern. Many times the creative activity will
relieve the tension which Jdid not permit the individual to
corpuntcate freely, or it may result.in understanding a simple
living 3kill., It need not be a result in arts and crafts per
se, tut the desirable growth is the result of some activity =
:n this Freld. On the whole, the activity hys, contributed to
3 oetter understandina of self and released a desire for
contact with the envirunment that gan be projected to activate
dozens of sources of learning.
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HANDS ON HOBBIES -

Ms. Helen Sherman, Teacher, Washington State
school for the Blind, Vancouver, Washington

In working with young blind and deaf-blind children at
the Washington State School for the Blind, I have observed
that 1t 1s extremely difficult to capture interest and create
in many of these children a curiusity and awareness of the
world around them.

The stimuli of light and sound that normal children
receive from the day they are born are especially denied to
the deaf-blind. Decause these children are so slow in acquir-
ing an awareness of¢thexir surroundings, the problem of
reaching them and awakening them to their environment becomes
acute, depending upon their J2gree of deafness, blindness, or
both.

To me it became apparent that I must find ways of devel-
oping and stimulatiny interest in these children. T would
have to encourage each child to use his remaining senses OF
touch, taste and smell to the fullest extent. As I watched
some of these children finding enjoyment by filtering light
through their fingers and rattling objects for sound or vi-
bration, it occured to.me that, if sométhing could be placed
in their hands that produced interesting vibrations'when
handled, shaken or placed in the mouth, one might be able to
teach concepts of weight, temperature and texture, and develop
hand-finger dexterity. -

Objects are chosen which, when placgd in sealed fish
cans, produce different types of vibrations when shaken. I
chose canning objects in enameled tins smaller than a can of
tuna, for they are easy for the young to handle and -~ yes,
to put.in the mouth. They glitébr and roll nicely and are
easily Yashed, stacked and stored. The materials sealed in
the cang include such objects as wet sand, ball bearings,
coins, bells, stones (stones with metal, stones with glass),
wood, broken glass, marble in water, nuts, beans, magnets,
bolts, nails; some of the sealed cans are also left empty.

Experimental use of Canned Curiosity which I developed
for the children at the Washington State School for the
Blind has shown not only that they notice the weight and
vibration differences between substances in the cans, but are
more fascinated by "the feel' of some of the objects than they
are of others. The cans containing water, for example, have
proven to be quite exciting, while the cans containing little
or nothing are soon discarded. Similarly, a child who is
intrigued for awhile with the vibrations of a can containing
relling objects may later prefer a can containing sand or a
substance of heavier weight and greater solidity.

Possibilities for expanding the Canned Curiosity experi -
ment are unlimited. Not only coufd one experiment with dif-
ferent objects in different tyfes of containers, but it might
also be possible that the child could learn to select the
lightest or heaviest can, etc. Then again it might prove
interesting to use cans that could be opened, should the child
become eager enough to find what is inside. To pursue this




rdea further, 1t might be extremely stimulating to discover
upon opening a can that 4t contains edible gjoodies as a réward.
Furthermore, sumwe of these foods could be placed in containers
that would requxre a bit of ingenuity and manual dexterity
to open. °

My Canned Curiosity project was not-started for any
specific reason other than to get the chili's attention, and
hold 1t long erough to make him curious and eager to learn,
while at the came time being entertained. Because this idea
met with considerable enthusiasum from members of our faculty,
I thought I m.ght lik:e to share it with anyone interested.
perhaps if nore people experiment with this project, new ideas
could be developed. Sharing these ideas might make this pro-
Jgram a *truly exciting vne. If you give Canned Curiosity a
try, be sure to hide all can openers from the adults as they
might become as curious as the kids to discover what's inside.

Because deaf blind seem to have little curiosity atout
their surroundinys, I fe:l it necessary to make them aware of
the pleasure and satisfc.ction of all fascinating things deriv-
ed from their Lands. Inexpensive leisure time projects should
start with your hands on theirs, manipulating their fingers,
exploring, sq.eezinyg, pounding, etc., hopefully to stimulate
interasst while knuwledgeable skills ar« developing. The prob-
lem s to get them out of their bukble to share with teachers,
parents or others. Human touch of yrur hand over theirs may
Lave Lo be a lear.ed 2cceptance and should be an on going
thing many times a day. Tasks such as washing hands or hanging
up wraps and a multitufle of other daily living skills will
prove to be an invaluable learning experience for these
childrer. stimulus must he developed Lefore motivation <¢an
be obtained. I have for scmetime Leen aware that the deaf-
blind f£ind it harxgd to accept something aev; even Canned
Curiosity encroavhes on their territorial xights and at first
might be rejeated. Once the barriers arc broken, constant
encounters with new situations encuurages and builds creative
expressions.

> »

POTFOURRI OF HANDS-ON PROJECTS

Planning the handicrafis preogram should encompass a wide
variety of icarning experiences. It should Le interwoven
within the entire suhocl prograa and, 1ua fact, should become
one of the foundatioan stones of t.a currizulum. . Projects such
as field trips, science, daily living skills, ‘etc. could be
enriched and strengthened by planning craft projects which

4 reinforce these other activities. When a child is reading
ahout Spot the dog, that is a goud time to make a leash for

‘ a stuffed doy. The knot used is the first step in crocheting.
Later the leash may be used as a Jump.rope. Developing basic

y hands-on skills with a deaf-blind child 1s very important. An

‘ outstanding example of simulated work preparation i1s to have

| craft projects lined up in front of the chlld s0 he can work
left to right and top to bottom. -

Now that we have entered the school's ruadinq, physical
education and vocational programs, let's do a little nature
study. When wind has been blowing hard all day cut six, two-
inch strips from,crepe paper about four feet long and tie a

Q
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string in the center. Let the "child hold the string and {he
wind will blow the strips. Gé to a corner of the building

’ to f£ind more or less wind. This also is teaching early mobil-
ity. oOther early mobility training is taught by telling the
child, "Your work is posted on the north bulletin board.™ "Get
the ccissors from the drawers on the south wall,”™ etc.

Opyects

A pumpkin in the room in October will last longer if
Jack~g-lantern features are pinned on -- using rug, cardboard,
buttons, etc. OCtober 28 1s a good time to make a real
Jack-o-lantern. Real and pretend -- be it a Jack-o-lantern
or snowman develops humor and imagination. Have an object
touch table, box or drawer. Every day add something that is
‘erther found on the way to school or brought from home. These
objects, which can be pressed in clay, cffer another good
source for tactual experiences. These same materials can be }
used in helpiny the development of speech, spelling and math.
Near the end of craft time period, take time to throw in some
huror by putting a glob of clay on your nose, finger, etc. ’
f'Sec my nose.” Let the child know you are laughing. It may
take awhile for him to imitate you or perhaps put it on his
nose and laugh. . L.

Paper =
A paper tearind scession is enjoyed most children conce

they learn what to do. Put torn paper ifito a big box and let
the child sit in the box, tearing, coveying self and throwing.
Later, when the fun is over, the tarn piper <an be pyt 1n a
pillow casc, pin or statch closed. Not‘Q&i to sit on or use,
at rest time! '

Leaves - .

The same thing.mentioned above can be done with dry
leaves. Also, autymn leaves can be glued on art paper or
pressed with an iron between two pieces of wax paper. They
can also be used as rubbings by placing a leaf on the table,
covering it with paper and rubbing a crayon over it.

Cutting N
pual scissors (4 holes) are goed for teaching cut iny.
By riding piggyback on the child's hand, you can help him
go through the motions of working the scissors, I have also
found that I can help a child learn to cut by pressing on the
' end of blunt scissors,but this is dangerous territory at first.
items eut or found outside can be mowited. If they are not
over a quarter-inch diameter they ¢an be thermoformed thus
¢ giving another dimension. These can be duplicatcd on cards
and used in a watching’ggmcf

-

Stringin: -
2Eringing e ]
Cut art paper 1n sguares, circles or triangles:can also

be glued on cards for matchiny or counting. Cut soda straws
for stringing. Alternate paper shapes between straws. String
macaronyi, paper beads;. made by using a 4 inch strip, 1/2 inch
wide triangle; roll from wide end te narrow on a toothpick.
Glue the point and slide out pick. Beads made of clay, flour
and salt, molding @lay, foil balls, styrofoam packing material,

O
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f fresh corn, orange peel, cloth sguares, popcoxn, cranberries,
| and many more are excellent. - °
Clay - -

Clay used once a week, rolling, pounding, squeeziny, pres-
s$1ng, pat and poked holes 1n is an excellent tension ‘relievex.
1've seen a lot of ¢lay eaten but haven't-heard of any ill-~
nesses or deaths. Experiment with different clays for the
texture of some clays is rejected by some youngsters. Ubde a
ball of clay to hold flowers, feathers, sticks, rocks
or other things.

Paper Mache m—————
Many children do not like puttipg their bands in cold/

govey paste. First let them feel dry wheat paste. Later

add water, letting them stir, squeeze and mix it with their

rands. They can wipe the paste from their hands on paper

towels while making a ball. The next day the ba'll can be

painted. Five paper towels squeezed together in a ball makes

a pumpkin. Two pumkin 'balls stacked on top of each other . _

with strips of paper
cottoa with features
Easter bunny is made

When hands have

‘added will make a cute snowman.

to hold them in place and covered with
aAn
using this same method.

developed enough skills and the :child

likes wheat paste, put strips of paper in wheat paste,
sliding off escess baste and apply three or four layers to a

blown-up balloon.

Chrivtmas ornament, or a Prmata.
and wrap around a blown-up balloon. b
of ¢ut crystal craftipapcx for' a stained

different shapes
glass effect.

Stenciling

These can be used as a large Easter egg,

Dip string in wheat paste
Vaty this by adding

/

/
/

Stenciling teaches another dlyéns;on forlife-long - -
appreciation. Staple or use tape to keep the stencil ‘in
place until broject 1is completed. Either fill the stencil
with glue or dip the objecis used in glue. A small’jar lid .
1s a govd glue pot. Use fillers such as popped corn, fruit
loops, used and dried coffee grounds, sawdust, sand, moss,
crushed leaves, - ces, paper, or try anything that will

-

stick. Edibled are enjoyed the Wost by youngsters, but this 5
*  project isn”t advisable to use before lunch time. Make i
. double gatterns using plastic 11ds from coffee cans; staple

together with paper in center. This material lets the child
_know when she 1s cutting into the pattern and teaches good
cutting procedure. Remove Staples,and glue to braille paper
which can be used for a wall hanging or matching cards.

.

Pipe cleaners RN (?
. Most cleaners children like to twist into shapes such as

rings, ¢ixcles, squares and curligues made by wrapping around

a pencil. These can be glued on braille paper and thermo-

formed. Make a sweetheart: a heart shaped pipe cleaner .with

a marshmallow in the center. A‘Shamrock: three ci.cles and

a stem; add a safety pin. If cleaners are not colored, dip

in green food coloring. Let dry before wearing., - -

o
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- Chawn pecklices: cut forl 3 iachs by 5 inchs. Place
.noandes fipger pelow first kouckle, squeeze together all
- ™ 4wt the 3poh on the tinger, slide off finger, join ends, 2
rushiins squecZed end anto the other end, squeeze tuyether mak~ !
. 1. 4 Fidu.  add raings together making a longs chain neck- R
1ace or ot i for ChErsimas. - . !
- sowl:  Deuble foilgtheets and pross ot er a bow , =1 de out
rawl, press toil around €ddes to make a rather -t i Jy bowl of
. foirl. Use on camping trips and throw away. !
Rubb:pi: 1 Place a sheet of foaliover an embossed object such
fio maphole covers. Rub hands on top of £l and get & copy to
s scunted on g bulletin board. ,Write a story about. it. =

- i

Eoiiectxggg (

Use bottles, bucklps, buttons, campaign huttons, china,
clodkhe, cups and fugs, earrings, furniture, glass ware,
Sareetiny C3rds, Juns, Reys. puzzles.
Flower arranging - .

.  rost chiliren and adults like flowers. Basic oriental,
lower arrangements always look nice. Oriental ppople
~111 the flowers heaven, earth and man. Han flower is .placed
’ fwill hang on.the edye of a vase, earth a little taller
e And Phaven taller yet. Heaven shouldn't be over threé\times
/4o rf11 1s thé vase. Add greenery and wait for corpliments.

f

Gardenin g . P i,
4 Appceciation of growing things can be started ﬁy placing
carro. tops, turnip or sweet potato in water and witching them
apcw.  Measure daily growth. Place dirt in egq shélis and
plant -uch things as reans, flower seeds Or pumék'n seeds
saxen fron the Jack-c-lantern in the fall and drifed. When
the plants are four or five inches tall crack thz shell and
plant outside. ;
. srores sell Punch 'n Grow vejctables And flowers.
ns are on the pbox. Patio tomatoes, strawberries and

opular items for the amateus gard;7er.

R
[+]
e

N -

Table Edibles

Make carrot rings, cclery sticks, plckfe raings: place on
tcothpicks. Cut a grapefruit in half. Pldce cut side down
* ir. Lewl o¢ on a platc. Push the other endyof pick 1B grape-
fruit, add radashes or olives. Do the 7ame using mini-maish-
matlons and gur drops. Try frult, tO%. : :

.

Reck Collecting
Roske can bo painted, glued Loge her, glued on wood, kept LU
1+ & souvenir from places visited. This can start a lifetime
hobhy . Agate jewelry nade with tumb{e&‘agates 15 a very simple
craft and ma<e nice gifts for frienéé. !

/ :

Sexindg / .
- Stringing beads 1s the firsy step to sewing; 1 woulg next

give A youngster yarn on’a bluny needle and a piece of plastic

windew screening. Allow him t¢ stitch at random to learn

what the yarn and needle cando. Later add to this pieces of

soda straw, beads, cﬁﬁi?, and stiftch around some twigs. |

©
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Burlap dresser cover can be made by pulling threads -
making a fringe around 1t. Place a stencil on clcth and\let .
children fi11ll in stencil with yarn stitches. By sewing eédges
together it could be a pillow or purse by adding a strap.

Wall hangings can be made by stitching a collage of things on
materi.l and then stapling tod a wooden dowel for hanging. -’

Kitchen Specxali%ies .

Make and ‘ur experlence sourdough starter, Brandied frust,
yogurt, cultured milk, sugared violets or pansies, home-dried
fruits, Russian tea, sugared nuts, bean-sprouis growing, %
barbecues, bath salts, making wine or be?r.

Others ' 5
Study, astrology, write poetry, pen- pallnéx-tjzng flres,
upholster furniture, care for dozs, cats, fish, turtles, wood-
working, refinishing, knitting, crochet, ceramics, weaving,
play cards, Hi1-Q, Scrabble, Chess, Checkers, candle-making,
feeding birds, weather-watching.

.

WHAT AND WHERE TO GET IT FOR BLIND PEOPLE - e

Local Clubs .

Touch and Gro Gasden Club meets at Oral Hull once a month.
Deaf-blind are welcome 4ith an interpreter. Transportation 1is
31.00 for round-trip. They meet the first Saturday of- the month
fr8n 11:30 aA.M. to 2.3b P.M,  Call Maria Webb for more infor-
rationYat Hhd-51953, Sandy, Oregon. Oral Hull has many activi-
ties throughout the year. A small charge of 50¢ a night for .
staying in the Boostey Cabin is charged. A stroll in the
Enchanted Cardens, picnicing, fishing, Bingo, and card
games are enjoyved by all, . N

/

Ham Radio Operators

In the United States and Canada there are gver 300,000 .
amateur radic operators. All have to know Morse code (dots
and dashes) to get a licenze. 1 feel this 1s an excellent
way for deaf-blind to communicate twenty-four hours a day
for there 1s always someone on the air. To become a novice
operator, cne must ke able to receive and send code at 5 words
2 minute and pass a written exam of twenty guestions based on
simple electrounics theory and FCC regulations. Local "Ham"
clubs have beginner classes. Hadley has a correspondence
course that 1s available. Iabraries have "How Lo Become a
Radir Amateur." We have heard two d-af-blind men.on “he arr
but do not know 1f they were born with.their handicaps.

- ~

Yoispondence ’
A pen pal club for those wxshlng to cor;éspond via tape

or cassette. For information, write to VOlspondencq, Box
207, Shaltington, PA. 19606, S S

Recordinntxchange for the Bland - ~
For a yearly membeiship of $1.00, tapes may be borrowed: \\\1
cr purchased. Write to Ray Irwin, 3712 Lynd@le Ave. South, / -

Minneapolis, Minn. $3409.
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Audic Materaal

v

Jeffery Morton Publishers, Inc., 145 E. 49th St., New N
York, N.Y. 100l7. Has a tiee cata'og of 4,000 entries of
audid material including education, ‘the arts, business, . law,
histoty, literature, political science, psychology, philos-
ophy, religion, socielogy, science, and technology. This
material 1s to be purchased. ’

Braille Gift and label Service

. Wessian Distributing, P.O. Box 20015, Cleveland, Ohio

44120. A $1.00 membership in Braille Gift Service brings a

bi-monthly braille news, release of gift 1tems gleaned from

mail-order catalogs: all :items are under $4.00. This same
f company has-a b:dllle label eervxce. A sample kit can be

obtained for fifty cents. 1

+
Y

Study Tape ContL*ners
May be puﬁchased from Dialogue, Berwyn, Illinois, 60402.

Also available /are rubber stamps for Free Reading Matter for °

the Blind andk[hy5lcally Handicapped and name affd address.

s

Crockpot CookHoox
A two-vq\ume braille edition ava;ldble to blind cooks at
$4..00 a copy. /\urder from Delores R. Hakan, Beth Shalom Sister-,
hood Braille Committee, 2100 West 79th Terrsce, Prairie
village, KanZas G208,

~

N Children's Bboks

i A numbdr of books for children combining print and braille,
plus i1llustrations qgg available from Howe Press. Some titles

utilize brgille fragrance. Catalogs in Braille or print are

available from Howe Press of Perkins bchool for the Blind,

Watertown,f Mass. 02172.

Greetin ards . . ’

To rdequest brochure in brailile or print, write Harry A.
Fribush, Parkview Apariment 104, 400 EBudson Ave., Albany,
N.Y. 12203. Both braille and print are on the cards.

Paper Money Identifier

A bill 1s inserted, and a button is pushéd a different
musical tone is emitted for each denomxnatxon of money. PMI
is available for $149.50 from Applied Rehabilitation Systems,
3902 1dlewild, Austin, Texas *73731.

Xavier_ Society for the Blind Publicdtiors

A free catalog listing braille, large print and taped
material. Material is available from'xavier Society for the
Blind, 154 E. ¥3rd St., Né¢w York, N.Y. 10010.

,"Téuchfg%ﬁZSVE" Pendants” ¥ -~
These pendants spell out in Praille the word Love and
! are in sczrling silver - . i L4 carat yellnw gold dots. There

~.

. are three sizes rang .. . ‘ce f£rom $30.00 to $60.00. Order
from Hausmann's. 732 Ciuwi St., New Orleans, LA. 70130.
\\‘
M Ano EM ¢

]:IQJ!: Parker Brothers Monopoly game has been adapted to a
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combination of brailléd and praint. The cost is $30.00. .
Order from Touch Ards, 1649 Bedondo Way, Hemet, CA 92343,

Greeting Cayds, Jewelry and Gifts
Mrs..Piane Vaughn, 1105 Ste:ling Street, Ind:ianapolis,
. IN. 46201, offers price l.st on cassette for $1.50. The prant
card and gift catalog i1s thirty-five cent.. The jewelry
cataloy i1s forty cents. \
.

s

Cooking with Betty Crocker Mixes

For large Lype, write Larye Type Edition, Ceneral Mills,
Box 114, Minneapolis, MR 55460; for cassette send $2 135 to
‘Cchlnq with Betty Crocker Mises, Cassette Tape Edition,
Gerleral Mills, 9200 Film Center, Box 1113, Mineapolis, MN
55460: for braille, write: Minnesota State Scrvices for the
Blind, Communication Center, 1 a; University Ave., St. Paul,
MN 55104. Also available are: "Betty Crocker's .Dinner in a
Dush," "Betiy Crocker's Bisquick Cookbook " apd "Betty
Crocker's Boys and Girls Cookbook.' -

.

rs

Recipes and Household 1ips A

"$Sharing" a book of household tips ind recipes has been
put tcgether by the members of the Springfield Dastrict
Association of the Blind., Braille: $1.50; tape: $2.00.
Order from Springficld District Association of the Blind,
p.0. Box 1135, Springfield,. ILL. 62705. A 20-page pamrhlet
of “Convenience Fouds" is available in braille for $1.00.

N2
P

Flnlert;Q,PaLterns
By Verna L. Dotson = brallle patterns designed for the
ind_ geamstress, ;51.25 each. Write Fingertip Patterns,
55 N. Bellaire Ave., Louwisville, KY.

Viking Sewing -Machine -

‘Has braille dials and instruction book. Available in
local stores, look in telephone book yellow pages.

Amana Microwave Oven -
SLomes th braille dials and instruction book. Avarl- !
able in loca\l stores.

Mlni.Gérden
Planted inside or'out. Home and Garden Bulletin #163
"Minigardens for Vegetables," Government Printing Office,
. Washington, D.C. 24002. /

’

Gardening, flowers, trees, food for the famlly,‘clo*hlnq,
) money management and home furnishings
1 U.5. Dept. of Agriculture, Washington D.C., MO0i50 or
Oregon State University, Exntension, Corvallis, Oregon 97331.

M -

Hadley School for the Blind . .
700 Elm Street, Winnetka, Illinois, 10093. <Correspon-
! dence study texts in braille, records or tapes. All c¢ourses
without charge.

Vacation Exchange Club
663 5th Ave., New York, N.Y. 10022. Membership fee $8.50.

. 7
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Cookbook B .
"aA Leaf from our Table," $5.00 Catholic Guild for the
8lind, 67 W. Division S$t., Chicago, ILL. 60610

Braille Book of Patterns
$5.00 - National Braille Press, 88th Street and Stevens
Street, Boston Mass. 02115, \

o
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SELECSING PLAY ACTIUITIES Pur [UE YOUNT SULTIPLY

HALMDICAPPED CHILD: 3 PLAGELTAN AWPPROACH
T
1. srenda Moore, Occupatioral Therayp.=t, Child -
Development and Fehabilitation Cenrer,
University of Oreyon Medical School,
Portland, Ureqon

Pediatoie cocupational therapy Lo concerned with normal
growth and desclopment sith an emplasis on senscri-motor devel-
oprent . Arons the treatment redia used with dighbled children
12 the medaun, of play. Dr, Jean Piaget, a sSwisshpsychologist,
ratheratician, zceloyist, educator and epistemologist proposes
a dynamie, developmental framework frum which we can assess
vlay and select appropriate materlials. vecupational thera- .
prots often chouse to use thiz theory as a Jurde. Play serves
. Suial Juanctions in ¢hildhood -- that of a c¢hild's occupation
and leisure time activity. The two are almost syponomous.
when uged ag lersure the child is also' at work learning. When
used as work, the child i1s also having fun. ) ’
The threc topics I would like to Jiscuss today arg: the
importance of play, assessment of play, and the development, of
spatial intelliyence as 4t relates to the multiply handicappd
child: all in terms of Piagetiam theory. I hope that my
orientation toward methoudolouyy and process in the discussion
of play and lei.urc time activitics i1sn't too disappointing.
A= a therapist in pediatrics, I find 1t difficult to talk
about activitic: wJdtsbiude of a develupmental frame of refer-
ence. LiRo you, we continually ask ovrselves, "how can we
enhance and facilitate the pext step on the continuum of
development and adaptation?”
Play ciudes defipition and has been described by some -
as "pure fun” and Sthers as'a child*s” "worh" -and still others
as a "learniny process.” Which ever way it 15 defined, most
seem L0 agree to 1.3 profound value in human growth and
development. Philusophers, psoychologlsts, gducajors, physi-
cians, sociclogists, anthropoloyists, and therapisis alike
a1l share a common interest in play. This implies that play
1= a dynamig, synthe7iZLng ayent as rsported by Takata (1974) .
and serves as the product of total develowpment. Through play,
motor rkills arc practiced, enctions galn enpression, roles
are vehearsed in prepératlon for adult life tasks, mental
atypctures mature, socral skills are learned and self-
realization 1s nurtured. Again, motor skills ag they relate
*o mental development and environrental adaptaticn are of
prumary concern to the occupational therapist.
With all thus to accomplish, the child nust play hard =~
and he often necds help, particularly the sensory tmpalred and
multiply handicapped child. And in order tc help by providing
the appropriate raterials, space and opportunities at the
appropriate time,we pust possess knowledge of physical, mental
and social development. We need to know how to stracture a \
hexithy and nurturing milieu,
Yor carcful selection of play sw¥periences, assessment 1s
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_games from practicc games t~ games with rules. This is

crtyai. Pnes, Purtr, oand Takata (1973 hyre v Toped
M *EC e ror g-cesstac wne plad bchaior and enarohment o ot |
oo tger 07 4 s raroginh . tren drrtlh to adolescence.  1Ioam |
mectorred foore 1dn only wre o1 thene nctheds, slthougto all

3TC wnoe Llent and arttr gl revivw.

B¢t deser bl lakata's ars€osment anstunent on plpy
woe€loprent, fesculd lihe to call your attentaon,to thegse play
40w wti0- nere on the table. Hue would tou arranje them

. . .
de e lopmentalivs Why did you cheose such an arrangorents Wi
, education ov loaic that

LT erpoeclenve, ntuition, Juees
vrorpted your cosponse?

Naney TAhata': ac-_essment instrurent is comprised ot £17¢
~¢ctrons,  In ordes to use it effectively A uworking knowledye
of developrent i1- 4 prereyuisites Most of you have excellent
tackarounds already and therefore will find this instrument
reaningful. The first part 1s general informat:on. The
secend 1s the play hastory. Through interview, information is
gathered and recorded recarding the child's previecus play
¢rperiences. It hishlights a basic historic principle -~ using
~he past to understand the present. The sequential progression
~f play duvrelopment an terms of changes in direction of the
child®s inpvolvement Lo recorded. Data from the haistory is
tntended to identify the forn and content of the child’s play.

The third part of the instruament is divected at evaluatine
+he child’s present play behavior and environrent.

The synthesns. and interpretation of the play evidence form™
+he play diaynosis, the fourth part of the assesement. The
*axonomy ferves a3 a framework in ~hich the informataion way be
analyred in order to arri.c at the conclusion or play rtatus
as being "hial risk" cr "acceptable." The categnries include:

1} rhe xa1or“dg\elopmental ererhs which confsrm to Firauetian
perioda of mental development, 2) the necessary ndrturibyg
elerments of cach epoch and 3) the description of play.

The £ aal part is the play prescraption. Analysie and
interpret. «ion ot the data permits appropriate interention
measures. This may be in the form of a management v  yrar,
treatment plan, lesson plan, etc.

Michelman's (197:4) article on "Play and the Defacat Child”
offers excellent wuidelines and 1deas for various play actii-
ri1e5 in the context of Piagetian theory. She suydycsts the
ase of art as a meaus of schnsory stimulatien and symbol forma-
tion. With increased symbolism she descrikes the ¢ olutivn of

.

3ccdhpanted by a play agenu which serves ag i1 gu'de %o =Kill-
ful inter-ention.

Spatial concepts develop and are an inteyral part of the
various periods of mental developmen.. Spatial represen-
tations are establashed by the oryanization of actions per-
forred on objects in space 1.e., manipulating the world by
overt motor action which later evolves into covert internal-
ized actions. For example, cur abilaity to "see” objccts as
together or separated in space if sa:d to be a result of past A
actions of placing objects together and separatiny ther rithey &
than being a function of past visual expericnee. Spatial
congents then, according to Piaget, are not devcleped from
isual perception alone but f{rom active panipulations cf the
spatial environment.
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Praget (1963), has categorized Space into 3 types -- topo-
logical, projective, or Euclidean according to geometric con-
cepts. Topological space 1s the most rudamentary form and
depends upop qualitative relations inherent in a particular
frgure. It is charicterized by a simple position 1in space
without relation to cther reference points and emerges early
in the pre-operational period.

pProjective space develops later in the operational period
and 15 the relationship between two objects from the observ-

r's.point of view. It reguires locating objects in relation
to each other as beiny Lefore - behind, left - right, above-
Lelow, always »ith the child serving as a point of reference.

Euclidean space 1s distinct from projective space,
althouch 1t develops in parallel form at the same time. It
requires a coordination of different perspectives of an object
and Jémonstrates the rel#tlonsh;p betueen an object and 4
location from a point of jorientation. Concrete operations
coordinate the objects among themselves with reference to a
total framework. ’

in play, we must recognize fundamental distinctions be-
tween the perceptual sensori-motor space occuring around 0-2 /
vears, pre-operational space, 2-7 years: and representational
space, 7-11+ years. Perception is the dJdiscrimination of objects
resulting from direct contact with them. Pre operational space
serves is a transitional stage from perception to repre-
gentation. Mental images are rudimentary and isolated. Repre- /
sentation 1nvolves the evopation and mental manipulation of ]
objects and their relationships in their absence. ]

Why do I mention all of this on space? I think these /
concepts on Space have far reachiny implications feor deaf /
blind children. Spatial congcepts are an integral part of N
mental development and other concepts such as movement, ve-
locity, tiwe, math and geometyry. Since spatial céncepts .are f
internalized actions and not merely mental images of externaz
objects or events, it seems that visually handicapped children i
would- need more assistance in obtaining varied experiences ﬁhan
sighted children. Vision as a motor mediator for action iﬁ
not present to elicit spontaneous play.

Swallow (1973), of California State University, reports
that Piaget's theory has profound implications for blindg’ chil-
dren in a humber of areas. In terms of orientation and mobil-
1ty,puch of the curriculum is designed arcund Lopologgcal
space, the discrimination and matching of objects. Sgldom do
act1v¥ities include the coordination of perspecLiveséﬁﬁ a two
or three dimensional basis with and without concretd empirical
props. There 1s little instruction to facilitate Yhe transi-
tion from one stage to another. There should be mbre emphasis
on projection fields, rotation of planes, coordinﬁtion of
perspectives to enhance mental development Leyond pre-opera-
tional levels. Concrete and formal operations afe necessary
for applicatiof of mathematical and geometric prpnciples,
another reason for spatial development. Many visually linlited
children have difficulty with math <oncepts and,do not operate
at the concrete level of projective and Euclidezn space.

Spatial intelligence also inf{luences the d velopment bf
language. Brislawn (1974), of Purdue University proposed that
children possess representations and concepts éf space bqfrre
they acguiré verbal or other symbolic means of expressing
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~newletie’of these strucrafés. Accurate prepositicnai de
sariptions of space, both statac {projective) and rotated
{ruclidean), accur after the acguisition of operational
structures representing those space relatxonshxps.

windmiller (1974), of the University of California,
perkelev, confirms Bislawn's findings. In studying compre
Pepsim and pf%duct;on of spatial locatives, she found that
spati1al developrent determines comprehension but not production
of spatial locatives. The implication here 1s the emphas;s on
the developrent of cojnitive skills which in turn accelerate
lansuage, rather than an erphasis on language skills to
influence coynition. The locatives in, out, on, off, inside,
outside are thought to represent features of topoloyical space.
They describe position in space and indicate the features of
dimensiconality. The locatives which appear to reflect pro-
jective space are: on top of, over, above, under, below {ver-
tieal): in front of, behind, in back of, beside, next to (hori-
zontald. These represent the relatidnslipip between two objects
fror ap observer's point of view. Across, through, between,
toward, along express Euclidean spatial relations, that is,
the \relatrionship between an chject and a location from a point
of oF 1en=at;on.

*d like to stop here and sun things ap in Takata's

(1974) words: ’

It 1s seen that gathering a history of play monitors
the state of play, diagnoses a state of learning and pro-
vides ultimately a prescription for play. For deficit
children, play cannot be assumed as a spontaneously
emerging behavior. Their play deficits express learning
deficits. It is not enough that play should oceur by,
rere happenstance or -by fortuitous matching of persons
and toys to a child. Selective play prescriptions or
designs are a necessity rather than a baby sitting
fuxury £.c those children who neither play well nor
learn welki, - - i '
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INCREDIENTS FOR,SUCCLSS:  PLANNING AND FLETKIBILITY

Mr. Jon Pike, Tcacher, Idaho State School,
peat-Blind Unit, Gooding, Idaho

Recreational therapy is a fun paradox because 1t is both
planned -and flexible. Any successful recreation activity is —I,
geared to the abilaty ievel and interest of the child, but it
must also yive the child -and the therapist the freedom to
creatively oxpioreTmTmany PO sThic-ckperrences vithin- that
environrent. . . '

Finger painting can bé recreat:ion for some or pure "“pain”
for many others: expand the concept of " finger. painting® to
body smearing, sliding pad, facting session, toe squishing,
glasses blotting, hair dying and face painting and you have
invelved 957 of all M.H. children in some phase off texture
experience that is fun and therapeutic. The plan 1s texture
euperience rhrough "finger painting.” The flekibility is
creative expansion to £ind a way of raking this experience
spontaneocusly fun.

A trip to the farm can be to identify horses and cows;
but real recreation and real learning will occur in the mud
puddle, the fence clirb, the straw flick, the examination of
amazing body parts of the farm doyg, and 1n the smell and
tastes of a barnyard (pee u}!

Just wart till the children you teach are ready to experi-
ence a bowling alley! You'll have sope who will enjoy bowling
butf rany more who prefer imitatinyg the bowling ball by §lidinq
down the alley or scooting down the gutter. One may det a
wickiout of dropping the ball on the manager's toes and another
will Visit your neighbors. All an all you'll have “a ball’
put not just like you planned! s

8o recreation 1s plan and flexrbility. It 1s aimed at
experience and ability levels though, 1f it is to be fun, 1t
must have the flexibility to invelve the therapist and the
child in unexpected ways.

Recreation for deaf-blind children begins with simple
povement development. It ¢an give infants a sense of motion
and confidence to explore and manipulate their environment.
Even with the development of milestones like crawling, walk-
ing, object pormanences, grasp. release and fiead control,
recreation kegins to focus attention on plan and flexibility.

The plans are to manipulate the child through motor
competency at, or slightly above, the child's ability level
and flexibility becomes the way we make those motor compe-
rencies fun. Walking in resreation, is not a matter of taking
one step, thea two, Eirst with sapport and then independently.
Recreation involves volition as its primary method. We care
more that the child wants to coae to our play than how he
geks there. We don't decide the r£hild muat walk to our play,
bu%t if he or she is ready to try we are there to help it
happen. This s%ill is f{acideatal to the "peek-a-boo" or
"water play" games we gian. _The learning is incidental,put
mhre efficiant because of the special volitional partici-
pation of the child: _

% If movement and manipulation gre the earliest forms of
i
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recreational therapy they are alnost always followed by a
need to overcome a tactile defensive altitude famaliar to
over 90 percen® uf D-B children. To eliminate this defensive
posture 18 nu ditferent from other recreational Jhjectives:

to actualizeg the possibilities for human experience and
creatavity. Tactile defensiveness limits our experiential
abilities. We won't learn sand or yrass or gravel through our
feet, we won't learn hot or celd or sticky and smooth with

.our hands, or feel the arns, hunds and faces of others because

tactile Jdefenses inhibit ovr eaploriny and learning potentials.
Recreational plannina attachks these inhibitors in. many

Jdrfrferent ways, not as a lessun in tactil2 exnperiences but as __ .
T3 3ay At the Deach or 4 visit to the farm or a finger painting

party.

._Teaching and recreation are the sare thinys at thas point.
A fle ible teacher and an equcatxgnalll analy tical recreational
therapist will Le Jdoiny the same things for the same reasons,
This deesn't rean all learning is recreational, but it is a
special learniny situation flenible enough to accept the voli-
tional interests of the child ana Jevelop 1t in individually
creative ways.

. Next is™u brief schemaliv of sovne of the important ability
levels and what types of activities would be appropriate.

Pre-1 yr old 1. Curiosity - motaivation teo explore
-7 yrlold” . 2. Movement - manipulated-partial-along
3. Imitation - early cognitive step where
child recognizes "other"

. =2 vr old 4. Spontaneirty -,similar to parallel play
3= yr old 7. Participates and expands
4 year old €. Fophistication - toward perfection is

actualizing greater potential

1. Curiosity - play Jdesigned to stimulate exploration - get-
tins into cupboards, powder room play, mess
making {hair pulling play).

2. Movement - under coffée tables, run away, “gonna get you,”
scooter play, jump~bump and rell. Learning
analysi® will involve things like body orien-
tation, body‘imaggJ motor competency, dexterity,
speed, strength, vestibular excitement,

language and so on. T -

3. Iritation - follow the leader, take turns, pop the balloorn,
catch, tree climbing and rhythm play.

4. Spontanexty - child will enter play rather than be left

out, tries anything to be like oLhers.

2

W

5. Participates and plans - schemes to play with others and
: anticipates games with excite-~
ment. -

6. Skalls toward perfection - bowling, haking, swimming,
electrical work etc. trying
. to learn more.

|
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A simple trip to the farﬁ\could accommodate all levels:

G

1. texture play .
N 2. fence climbing - horse rxdlng .
N 3. cow milking - feeding rabbits
¥ 4. tag along helper
5. 1 want . . .what's that . . . £~
: [
6. watch me, I can do it

<&

The dynamic part of this scheme and of a successful
wecreational event is that each ¢hil@ can seek his own level

—of pqrcxcqusxoﬁ‘and"iﬂatﬁing. T Thiy Weéans €each child 15
“actualizing his potential.” And that according to experi-
ence and Aristotle is happiness!

Just as we can schematize the growth precess in D-B rec-
reation, we can see this process 1s part of our own process
toward higlifer and higher forms of actual perfec{LOns. D-B
education hs not an isolated phenomena that exists indepen-

v dently of the rest of our experience. It is countex-pro-

ductive to }see our work as a charitable effort or isolated
situation. That non-expanded view of handicapped education
will lead straight to futility and eventual destruction of

our learning prooess, -
z

a
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RECREATION VIA MOTOR EDUCATION

Ms. Janice K. Thomas, Motor Skills Spec;alist,
Colorado School for the Deaf and Blind,
Colorado Springs, colorado ’

. * P

Before examining the relationship between motor devélop-
ment and recreation it s essential to review the importance
of motor development. in 1953, Charles Buell wrote:

Shall they be handicapped with fceblenesé, awkwardnebs
and helplessness in addition to blindness? The sur-
_roundings of the blind do not faior the development of

activity, self-reliance and independence. Parents and
friends find it easier to attend to the wants and re-
. quirements of their blind children fhan to teach them

to be self-helpful in the common acts of everyday life.
. « - A5 a rule the average vitality of the blind is much
below the average vitality of seeing persons, and any
system of education which does not try to overcome that
defect will be a failure. It is the lack of energy and
determination, not the want of siglit which causes so
many failures among the blind. Even 1f a hblind person

,  becomes an accomplished schelar, a gecod musician, 2
skilled mechanie, who will employ him if he is timid,
awkward angd helpless? He must have faith in his own

< capacxtxes and be able to inspire confidence in others.

.. . . Without confidence, courage, and determination to

go about freely in the world there is no chance of

- success for a blind person, and that confidence and
courage are given by the playground and gymnasium.

(Buell, 1953)

Although Buell was referring to the blind #hen hé¢ wrote the
above guotation, 1t 1s applicable to the deaf-blind, multi~
handicapoed populaticn as welil. /Indeed, nmotor development is
essential to the entire devclonmenc of the deaf-blind child.

The aea'-nlfnﬁ child is “incapsulated in his own body"
(Guldager, 1970}, He 1s trapped within hamself; oblivious
to the world around him. . People and pbjects ejist only for
one purpese; self-stimulatory activities. .A motor develop-
ment pregram helps the, ¢hild discover himself and once he )
realizes he has two arms and legs and two hands that can hold,
turn, twist and throw he begins to disecover his environment.
Then in. turn, as the child explores his environmeht he learns
nore abéut himself. By moving throuyh an cbstacle course the
child finds he can crawl under a table, walk around a hula
hoop., ¢rawl through the barrel, climl on and over the horse.
He discovers how he can move, the size of his body, and that
he cannot hide in a 'shoe box.

Théories of perceptual motor development such as “The
Theory of Cortical Integration" by Domin and Delacato, “The
Theory of Perceptual Training Through Muvement" by Kephart
and "The Dynamxc Theory" by CGliver, have brought to light the
interrelaticnship between motor and coynitive development. |

v
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-Jones (1965& declares that the foundation for academic learn-
ing is the development of a body concept and VanDijk (1968),
the father of co-active movement believes the body‘ls the
basxu for communication. "An American psychologist says that
our basic concepts are built upon motor patterns, not on
tactlle sensations, form or shape. A thing for a little
child is what ﬁe can do with it." (vanDijk, 1968)

In the “Central Cognitive Theory" Cratty states, ."Move-
ment actxvxt&es which provoke. thought may improve intellai-
gence." {Cratty, 1967} All of the activities included in a
motor skills or recreation Pcogram for deaf-blind children
-should be desxgned to do just that: provoke thought! Multi-
handicupped children need help in associating a particular
movement with a goal. They/ﬁeed to be shown a wurpose for
moving. ' X _
Many motor activities require perceptual skills and a
concerted effort should be.made to comb}ne motor with per-
ceptual tasks wheneve!lpOSSLble. For .example, the children
can learn to alternate feet when made to step over the rungs
vf a ladder and match’ the colored tape on their shoes with
the colored constuction paper placed ip the spaces of the
. ladder. Drawings of the objects in an| obstacle course may be
constructed and are qulte useful. Six-point figure 1llustra-

tions can be 1nvaluq%1e during a tumbling unit. It is
‘imperative that the instructdr employs visual aids designed
according to each child's needs. The thought ‘processes involv- ,

“éd in interpreting the movement depicted by a stick..figure
are basi¢ to the intellectual processes involved in reading.,
It is apparent a motor skills-recreation curriculum offers

activities that are yital to the deqf-blina child's cognitive "
development . R }
inherent value oﬁxmotor activity within itself is \

he
often oVérlooked, despite its importance. The deaf-blind .

child must be taught many basic skills which "normal” chil- |
dren seem to acquire naturally. Do'ybu remembe . learning to ,
jump or run? For some deaf-blind. children learning to jump ;
down from a chair is a monumental feat. Overwhelming -fear ;
T, -..Jnasks the joy inherent in movement £or many multi-handicapped .
children: Bal :nce 1s dependent uporn Luscular sense, the inner ,
ear mechanisr, and visual orientation. Daicers and gymnasts ;
have long used a technique called "spotting” to prevent dizzi-
ness by maintaining visual orientation. -IL is obvious that
children with both visual and auditory problems would also »

f
f
_____—ﬂ’ngg,halance—?febiems. Thée nuscular strength and; £lexibil- : : ,
1ty, zardiovascular endurance, general coordination and fit- |
- ‘ -
- |

!
‘

ness of most deaf=blind children are also way below par. ~
Many educational programs for the multx—hand;capped do not
o hive a full-time motor skills specialist: It is up to the ‘
classroom teachez, aides, and houseparents to see that these f
chxldren engage in activities to improve their basic motor i
abilities which will affect every aspect of their life style. ) \\

*

™ The underlying objective of a motor skills program should
be toshave fun. Motor development is a springboard for rec-

reation. It is the development of a foundation for partici- " .
{Ttion in constructive leisure time activities. \i
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What is Recreation? .
5 .- - .
. Reccehtion has been defined as: ’
Actxvgt;e: or experiences carrpred on withih leisure, :
- usua;l; chosen voluntarily by the participant, either -
because of the satisfaction or pleasure hd gains from
then or because he percCeives certain persdnal or social

valdes to be derived from them. Like lei ure, recreation
do@s npt have work connotatinng., (Kraus, 1971)

- . 7 =

¢’ that recreation oomplements the.- total ducatxon pro-
“gram xt must be Jdefined more specifically in ¢ latlonsnlp to
. the mwltx-handlcapped child's orientation., Hence, uny activaty
chosen’ ‘voluntarily in which the studert is 1ntfract1ng with' .
another individual and/or his environment in aj meaningfui S ]
way should be viewed as recreational. &Purposgful movement or i
!

. ,,A

motor skills are types of constructive recreatjion. Self- g
stimulatory acthltles .such as eye-poking, flicking, rocking, il
. masturbatings or perseveratlng on, lights, strings or cther

obJects should not be considered purpbsefil b cx:-eaﬂ::n.ona'1
activities. Such a definition ensures that the activity is )
"socially acceptable." Educators are expected to normalize i

children. Behaviccs that fall outside of a ckrtain range are
generally not accepted. Gifted children, as yell as the B
handicapped, may ¢xhibit what society labels deviant behav1orsu .
Without delving intc¢ all the philosophical implications of . .
imposing beha ioral standards upon certain pqpulatlons, it w;bl
suffice to say that because the present educ tional practice '

is to dLscourage se1f>st1mulatory activities;ithis type of i E
actzv;ty should not be consideréd recreatxon41 ;
4

Problems of the Deaf-Blind . /
/
: Let us re-examine the deaf-blind child.| Cut off from,the
outsidé world by his sensory deprivations thp child is with-
: drawn. Reality is within. The world, as "nojmal" children
. perceive it is non-existent to the deaf-b11rd child. In;ﬁxally,
he has no options but to sit and rock or flick because recre-
‘ation is a nebulous concept.
It*¥s our responsibility to teach such |children how to
,play; a task that begins by helping the child discover him-
"self_anfl hid environment. At first the deaz-blind child. may
not enjoy all the activities included in a,‘tructured motor
development or recreation program because of a fear of the
unknown It is very secure to stay w1th1n ourself, s¢ the
. deafoblxnd child may fand new experiences which involve a
change in routine quite terrifying. However, oncetthls
initial fear subsides and as the child's skill increases, N
* some of the activities taught during organxzed peciods will
become ‘his “favorites" and he will want to engage in them
during his "free" time. This is when motor skills become
Yecredtion skills.

It should be stressed that such metamorphosxs does not
cceur overnight and many obstacles must first be surpassed.
Motxvatlon, or rather the lack of it, is a tremendous problem.
Qften txmes, the multi-handicapped child will just not be
interssted in an activity. Many vames require considerable
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< N
understanding of languaye concepts. What does won or lost méﬁn - y
tc the deaf-blind child? Cooperation and competition are com- :
plex social interactions difficult for severely handicapped
children to uv~derstand. It is the educator's task to find or
invent constructive rec-eational activities that are appro- .
pridte for each child's stage of development and are of ° .
personal interest. For some children to win must mean a .
coockie; for others a big hug will suffice. Ultimately, the
won-lost concept will ke understood and the.activity itself
will become motivating. . -J o :

The "Nitty Gritty" ' : - -
N1 ’Lw i1tty ) ) pz - /

Several developmental stages in a child's play may be -
identifled. Avedon (1974) has delineated the following 7
) phases of actdivity. Examples of activities fcr deaf-blind ,
) / N and other multi—handicayyeg children arg,given at each level.

. R e . !

Stage I. Intra-Individual Agtion requires no contact with
tihe outside world. It is the type of activity that takes place
withii the mind of a person or acgion involying the mind and
part of the body. Deqf—blind/dﬁild:en engage 1in many socially
unacceptirble intra-individual activitie; such as flicking,
rocking, eye poking and‘maffgrbgting./ Indeed, it appears as
if many nulti-handicappegd children are stuck «t this level of
activity. Not all intya-individual action should be categor-
ized as unacteptable, however. Purposeful movement such as
tumbling skil's or pasic locomotoks are examples of intra-
individual activities and are constructive récreational
activities as vell. Intra-individual action may be depicted
in the follbwiyq manner.

'v

/ .

-

llustration of Intra-Individual Action

Stagg II. Extra-Individual Action. This type of isolated
play involves only inanimaté objects in rhe child's environment.
,~here is no contact with >ther children or adults; the action

. reflects yhat the .¢hild sees in his environmert. Extra-
individua activities which may be of special interest to the
deaf-blik child are: play with balls, stuffed animals, dolls,

clay, balllons, soap bubbles, pin shéels, musical instruments,

Q i
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: lincoln logs, and a “light braght." On the play ground, the
: . sandbow, swing or horizontal bars may be inyiting.

Illustration of Extra-Ifidividual Action
. - / . -

P e /

/
7
Stage III. Agqregate Action is frequéntly referred to
as parallel play. It is any action directed by a person to-
ward an object in the environnent while in the. presence of
- other persons ehgaged in samilar activities. The child may
. be aware of others present but he does not acknowledge them.
This is often the situation when mulcii-handicapped childreu
rollerskate, swim or bowl.

Illustration of Aggregate Action
, ‘ - n
‘Stage IV. Inter Individual Actfgn takes place when the
child seeks others to be part of the play activity. It is of
. a gompetitive nmature directed by one person toward another. N i
‘ Two man tag 1s a simple inter-individual activity. .Pillow H
‘fights, squirt gun fights, and water balloon fights may be
motivating interactive types of play for the deaf- blind.

At a more advanced level, dual sports, checkers, card james,
and other board games would be appropriate.

h & ____{Z::)> :
¥ - -
) BN )
_ > . : o

e N

Illustration of Inter-Individual Action
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Stage V.. Unilateral ALtion “Duck, duck, goose," tag,

and "Drop the handkerchlef? are types of unilateral play. It
is of a competitive na'ture among three or more persons, one of

whom is the antagonist.

illust:g;ién of Unilateral Action

Multi lateral Action is competxtlon among three
A

Stage VI,
or more persons with no one person as_the antagonist,
free-for-all pillow orjwater balloon fight, "Steal the bacon,"

and card or board games involving -three or more persons are
types of multi 1atera1 activities. _ 7 i B i

f
! /’
j

"y

¢ N Illustqgtipn of Multi-lateral Action .
i

Stage VII. Ipnter Group Action requires cooperation by
two or more 1nd1v;duals. Rolling a ball back and forth or
playing catch are. 51mple forms ol intergroup actions. Dual
tumbBing stunts such as riding on each othqx s ‘backs in crawl
fashion, pulling each other on gunny sacks or pushing each other
on a scooter board are appropriate play activities at this level
for deaf-blind children. Carving a pumpkin, building a group
or playing "house" are inter-group activities where A

pyramid,
the participants- are cooperating to reach a mutual goal.

Illustration of Inter-Group Action

Aruitoxt provided by Eic:
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Stage VIII. Inter-Group Competitive Action takes place
between two or pore intra- -groups. Keep-away, relays and all
team sports fall into Chlb nacegory . .

,

Illustration of Inter-Group Competitive Action

%

Regardless of the level of play, :t is often necessary to
include rather unusual activities in a recreation program for
deaf—bllnd children because of their visual and auditory def-
icits. Pudding painting, body painting, shaving cream, squirt
gun and water balloon fights are not generally considered nor-
mal recreation activities. "Normal" children do participate
in these kinds of activities, however, whether mother knows it
or not! The institutionalized child should not be deprived
of such eaperlences, especially when the tactile system is .
one of the prime sensory modes.

Residen)ial students often miss out on simple "hume life"
activities. [ They must be given an opportunity to wash a car
or ‘'dog, mak¢ a cake, or just fly a kite. Again, these activi-
ties may nol be considered traditional recreation activities,
but they nefd to be iqcetﬁbratgd into a program for deaf-
blind children. Outings such as picnics, hikes, shopping,
or trips to the zoo, circus, or amusement park should alsoc be
an integral part of the recreation program.

- *  ABSTRACT OF ARTICLE \ -
- Motor development is essential to the entire development
of the deaf-blind child. "Movement activities which provoke
thought may lmprove intelligence." (Cratty, 1967). All activi-
ties included in the motor skills or recreation prugram for
deaf-blind children should be designed to do just that;
provoke thought. Motor and perceptual tasks should be combined
whenever possible. Deaf-blind children must be taught many e
basic motoric skills which “"normal" children seem to acquire /
oy naturally. The balance and eye-foot coordination, muscular ;
strength and flexibility, c€rdiovascular endurance, general -
: ' coordination and-fitness of most deaf-bland children are also
way below par. Motor development is a spring board for
recreation. Physical education or motor education, recreation
N and vocational education all overlap and may be illustrated
" as follows:
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LET's GO LFARNING IN THE OUTDOURS
_/‘ -
Dr. Steve Brannan, \ssociate Professor of kducation,
Specyil rducation Department, Portland state
University, Portlaand, Gregon

Introduction .

At last! Speciul education is eprerqging as an advocate
proxot ing the worthy use of leisure as J relevant ygoal for
handicapped youngsters. Perhaps more senstive of the critical
need to prepare such students with lifetime sc<ills, special
educativn teachers aie now integrating leisure education into
the schoot curviculum. bsSpecial leisure education has been
Jefined by Nesbitt et al. (1974) as providing students ". . .
with special coumpetencies peceassary to overcome, adapt, modify,
or an other ways achieve the ygoal of normal recreational, leisure
and cultural pursuits anl participation. . . ." It should be
stressed that the eduycation profession, like the recreation
profession, hao lung recognized the importance of leisure, but
until recently. educational leaders have given largely "lip"
service to lelsure preparation. In contrast, recreation leaders
have heen acti.lsts 1n pruviding recreatior and leisure services
to meet the lifespan needs of all people in society, including
the handicapped. In an effort to provide g clear rationale
for integrating leisure education into the special class
curriculur and tu enmphasize the peed for clouser working relation-
ships between the recreation and education fields, the author
has identified the following as supporcive of this position:

1. Education and recreation have similar goals, namely,

those of improving the individual's mental, physical,

social and emotional development.

2. The importance of preparing individuals to acquire
recreation knowledge and skills takes on special
significance when considering the increased leisure
time being provided citizens, plus the significant
amount of lifetime devoted to leisure versus academic
and vocational activities.

A "whole” curriculum is needed for the "whole" person.
Leisure plays a large part in meeting the life adjust-
ment and/or lifespan needs of each individual.

4. Coordination of efforts between education and rec-

reation seems especially sigaifircant when dealing

with handicapped voungsters, since more comprehensive

service 1s needed to assist the person®deficient in ons

or more areas of human development.

v. Bpecial educators are in a unique position to be

advocates for special leisure education:

a. Intervention during the early years is generally
regarded as the most critical time to affect
learning. A leisuro thrust during this period
seems logical if basic development of desired
attitudes, knowledge and skills is to be achieved.

b. The classroom teacher has the distinct advantage
of more intensively affecting child development
than any other professional.
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e Especyally in relation &Q‘meenxn} the needs of the

Jeat-blinds

1. The severely or multiply Impaired individual re-

* guires very specific instruction with extensive .
B upnurtunxtzes nver tume to develop competencies :
in any 3rex of learning. Leisure education cun
provide s Y opportunities and help bridar the dap
: Letween scuweol and cummunaty for children who need
) more preparatory experiences.

L. Perscns with severe or multiple impairments can be
expected to have disproportionately large amounts
ot leisure because of rore limited employment.

- Inctead of less emphasis, special educators need
to place increaced emphasis on recreation “. . . to
tran=form the experience of enforced leirsure from
‘killing tire' into one where the individual md
achieve his or her maximum pciential.”  {(Nesbitll
et al., 1974)

Fhe Cutdoors: Rationale and Porential
A ¢hild with an impairment(s) that affects his or her
le:rnigg requares wore individualizedfund direct learning-
cxperiences. Special educators have been ecpecially sensitive
to the need for invelving handicapped children in learning

- errperiences  directly related to their cnvironment. A roceont

example of this effort has been the participation of handi-
capped children in the outdoors as an extension of the class
room program.  There is now increased recegnition by specia
educators that the cutdecrs should be part of an onacing scHeol
program, that a relevant education must eatend beyond the
contrived environrent of the classcotm, and that outdoor
prodramring iR a medidam for integratine ccneepts irom specifl
education, therapeutic recreation, physweal education and

Jpavironrental education. of special interest is that stronq

IFrecrent nOW CRLEVS wRChg vaklous profersienals regarding the
importance of the cutdeors. &pecial educators, therapentic

. -recrestion specialists and envircamental cducation specialists,

— - tlthough operating fron different pointr of view, are all in- =

velved to vere sxtent in izplerenting ocutdeor prograns for the,

handicipped. A revies of selected literature in the three
f161d-. reveal: widespread agreement roegarding the benefits of
invelving youngsters, and perticularly the h;nd;cgppgg, in the
cutdeers (Blackran, 1974: Brannan, 1969, 1473, 1974, Nesbatt,

1472: Project Bacstop, 1974: VanMatre, 1972):

1. The outdeours enables youngsters to learn ind recreate
in 4 “tetal” living environment. Twenty-four hour
living affords a full .~ange of “true=life" le.cning
cppertunitivs that are net attainable in the typical

scheol pregram.

7+ The outdeors can help Jevelop shills of lifetine use-

fulness {i.c., self-directeld behavior, preblem selving
Lehavior, observation skillg, quisitiveness).

2. The cu-decors i inherently rotiviting aAd therapoutic
recause of the fun and adventure acsociated with
exreriencing the natural environrent.

4. Self-concept development is facilitated throuah
AUCCrOUS FUCCeSS experiences that are possible in
the ocutdeors.

O
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A S. foewial Jevelopment is increased through interdependence .
4nd interactions with peers and adults. Trust relation- \
ships with othem are developed; positive interpersonal :
relstionships are formed (child-child: child-teacher;
teacher~chaild} . e
. = Transfer of learning 15 also facilytated by enabling
younasters to directly apply skills and concepts to
. "real"lile probler situations encountered in the out-
- door settiag. a .
7. The attraction of the outdoors is an incentive that
« retivates persons to employ independent and self-
mnitiated behavicrs in order to interact with the
envircnnent.  Incrcased self-awareness is often a
byproduct of pursuing natural awareness,
~. fhe variety uand high $tainulating effect of outdeoor
artivitier ure ewcellent for increasing skill develeop-
vent in arear ot lewrning typically stressed by special
+ducators:  cormunicationfi.e., receptive, espreszive,
toral 3 rov8rent, scbility, spatial awareness, ,and body
awarepoess, '

i Y, The cutdeory is an effective medium for erployihg a .
cemplete censory appraach to exploering and lcarning
akcut onus® entyiroarent. Enpecially for the deaf-
ulind or rultiply hundicapped, opportunities abound
Yor tactuil learning.

8. Youngster.. gre able to “open up’ and express their
mdividuil selves throwan the rore informal and relaxed
* atresphen: unigue to the ouatdoors. Such an atrosphere |
Prings pec=ond “clo<er tegether,” promotes inereased
Feelinas of respect for each other as human beings,
and enhances future relationshipes in the total school

N

PEOUT AT, -
1. Fyporure ty. the outdoors captures children's inherent
interest in patare and provides the logical setting -

for developing awareness, sensitivity and agprec;ati@g
of their natural environrent.

Altheuah sarecment exists arong warious professionals
redarding the alue of cutdour experiences for the, handicapped,
thore esists 3 lach of interdisciplinary plunning and coordi-
ai1tion ketween professzicnals invelved with owtdeor curriculums,
Fyeeial edicators, specialized vecreators and environmental
wducation srecialists tend to operite separate of each othor,
wven *houdh Jueals are similar and children served are the same
in rany instanees, It is susgested that a closer leok be
117fn o *he narilarities Letween outdeor education and recre-

r

aticn rregrars. Althepok one stresres “learning abeout® and
* anctler ftrescel Vrecregtaing inT the natural environment, both
setually anvslve children in rany similar activaties Certainly

fun, onicyrent ani adrenture are cutceren for all pProgrars an
the cutdeors. It agpears an enpanded coneept of the cutdoors
= nesded, ich reccanizes the “wholeness™ of learning and
YFeTIORTing the natural environtent. Inctead of compart-
~ont3liz'na leayning and particigsation, we should take wore

sd antiae of the cutdocrs t0 "capture” the Tany exporiences
T3t are poallable "Loth educsti:cnal and recreitional) ind not
o orestracrted by traditional prograe phalocophy. BErplaying
his appreach, activities .nd experiences are recognized for

»
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their rany valuoe:s, and qutﬂprldtu planiing carried cut o that
wultiple objectives can be achieved. Ffor exmple, 1caidemic,
socral, erctional, physicil, and aesthetic outcones cun Lbe
whieved threugk rusic activities. Especially for the severely
han leapped, special effurt necds to be rade to intparate
learning experivnzes, and less effort expended on seiredgiting
learning experiences. If we truly utilize the outdoors,
traditional divisions butween subject areas and proqrans will
largely disappear. !
Curriculun Develorrent
Lersure Education. In special education today, there is
“ude geceptance and wee of indisidual assesswent, prescriptive
prodraand, and peasutesent of student pertormance as bases
tor wifuctive i «truction. <Goals and obicctives for the handi-
capped are consastently stated in écrmscé'denzred student ke=
haviers that are ~b:  .able and reanureable. Unfortunately,
very limited efyorts have been Tade o develop curriculunm
materials dealing with learsure: education, and even less etfort
aven to including daadnestic and prescriptive nethodu of
intervention. J<ae nctuble cxception is 4 state curriculum
quilde recently Isseloped for wse in educating raldly retarded
students in the state of Orcgen.’ {(Oregen State Departeent of
Eduwegrgen, 1974} In Toward Sompetency, leilsure s .ineluded
15 1 Fajor wwetion, with curricgluyr cuntent prestutied as
imdividusl styterents of Jenired ctudeant cutcomes ntuted in
Pehavicral or perforrance terps. Curriculum patefials such
ar this ene, that focus on oboervable student Lehaviers,
tacilitate rojsurerent oo andicadual prourers: and provide datg
for precer "ung ondcina instruction. Altheugh o varicty of
curriculur products Jealing «<ith lelzure are geail tble, nost
have reen Jdevelored in the recreaticn field uand, in terms of
thee Juthor's eMgerience, ran; of thero deneribe cateocres far
the hapdicapped that are too alobal in nature. ,
There has been a tendency by the rocreationist to spoah
i generalities t(i.e., porsonal fulfillcent, exationilly
therareutie, self satisfying, secially worthwhile) when sub-
feribing o the wvalues of recreation ind leicure gctivizyies.
ot that these sren’t relevant qoals, but in terms ot clearly
conmuanacet g the direction for antervention with the hunda-
capped, 1t iz recerreanded that increased attention Lo given
te employing 4 behavieral or corpetency based rodel, when
developing miterzals that relute e lelcure education cerving
the deaf-blind or raltiply handicypred, there 12 an even gregters
need to gtilize such an inctructional desian.
vutdeor PFregrarming.  Sinee luew, the guthor has beon
Jeveloping nd operating a teacher, fraining proifas at fortlind
tate Unprersity that strosses an education recregtioh concept
©f teathiss handicapped chaldren and youth. A tecent develop=
rent hag been the recponsitality for coordinatin: the Mt, Hood
Fiwanis Cap, 1 residential carping proarun serving hundi-
capped children and youth near Pnoicdendron, Orescn. This is
N ANLEraZensy or T tear” project in which Hiwanis sorvice
slubs provile the camp fasilities, financial support und
=zinténince, ani the Special Fducation Pepartrent at Portlang
Lrate provides the rrofessional suppori for operasting the
By specisliste and counselers recraated and

preara-. Staffe
triaaaed Ty Fortland State Tniversity, ~he Mt, locd Hosanis

.
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Camp vffers handicapped children and youth a comprehensive
. brugram uf pl:nned «~ctisities unique to a mountain env;Lonmeht.
‘ot equal impurtance, the camp provides the eeunselor tralnees
an opportunity tu gain increised skills in planning, imple-

. menting anld evaluatlna educagmon, ‘recréation actuvities with
handizdipped youngstexs 1n an ougdoor setting.

To provide a meanz@?ﬁkx program of training for coungelors
ard serviee for campers, a fehaviural curriculum was developed
te serve as asdiagpostic and prescriptive guide for outdvor

B3 educatxun{recreatxon programming. Ther juide, an Experience,’
8kill Checklist, included a listing of Jesived camper cutcomes
\\\;_JLEd in behavigral terms and covering such cdrricular areas
13 naknre btudyv yerson 1 and social deve,opment, cambxng
skills, swimming, physichl develgpment, fishing, music, and
nature Lrafta\/Bran1an, 1974) . The checklist .also ;ndluded an
¢ evaluat.on system for Jepermining the degree of skili achieve-
ment and c;unselots as phrt of their training, e aluated each
sJamper on Q yarletx of ,indisidual tasks under each of the above
wantioned cqrrlcultm areas. The cbeeklx-t was e}so designed
, and printed on self-carbunating paper so a Sopy could be sent
.7 te the camger'?'*eacher and ‘vaxents following' completion of
the camp sessiin.. Experienc: with the checklist during its
first summer ¢f use revealed it to be a v\luable,took for
assessinyg camper achievement levels in all areas of outdoor
proyramming. , {f special significance, its use as an instiuctional
" guide _Jor counseloxs and staff proved highly Successful. As a
«. prescribed. curr;nulum, the checklist provided increased diréc-
tion for all 5& i1dentifying appropriate tasks to employ with
handicapped youuysters in a camp setting. In addition, utiliza-
tion of this guide as a Jxa%gostle,prescrlptlve tool has been .
valuable in promoting a mo*eﬂlnd1v1d ized 9ﬂproach to
5L Q
instruction in the cutdooxs Pr»lxmxnaf?\tegults frem its use
with teachers and parents are alsc favorable. Feedback from
teachers indicates the éddltlonal information on student per-
farmance has been penef@&ial and the checklist has been an
incentive for them to inftiate outdoor activities with Handi-~
capped children during the school year. Parents have been

I very pleased W receive specific Lnformatlon regarding thelr
child's perforudnde during -the summer and seem fmore motxvated
«Fout camp programs because of" t'ieir increased knowledgg of
what congi itutes an cutdoor curriculum,

. Cuzxéqglum.bevelopment is an ongoing pretess and after
using thé uuﬁjbcr checklist, recommendations. for improvement
were a naEﬁYﬁI outcome. The most obvious pxoblem with the
guide was its %ack of task or skill content related “o the
more severely andlcapped and the more able camper, As shown
in Figure 1, a revised checklist has now been developed and ic
includes an upward and a downward extension of wany experiences
and skills common to the original version. Of special interest
to participants in this conference, skills, arg: included that
ghould be particularly appropriate for usg~wLLh deaf-blind-
or multiply handicapped youngsters. In additlon to Zower level
'sk4lls developed for each curriculum area, a more comprehenszve
listing of .asks has been included under the areas -of Personal/
Social,'Self-Help and Nature. Specifically, a more copcentrated
effort has been made to involve the multiply handlcappeg child
in a "total" sensory approach to learning about the natural
enx1ronment. Plans are to further esplore the usefulnes§ﬂ_i
- ' @ s
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of the reviséd gu;de with campers who

during the 1975 summer camp prograh

i !

.

Figure/l

e

are murteply handlcapped “

I3

EXPERIENCE/SKILL CHECKLIST

REVISED OUTDOOR EDUOA’I‘ION/RECREA’I‘ION 1 \

‘ /

OUTDOOR EDUCATICN/RECREATION

Special fduclun{btph
Porttand State 07 yematy
’

" Nome of Comper
:

Experience/Skill Checklist

1

. physical anistance

FVAIURTICN SYSTFM

v R
Perfermy sndepeadently
Performs with verval aud/or

£0ad1e 1o pettomm with verd of © )
am$fes physical .mmiueY
Uawilling ac pesisrer .

Not observed ot e aployed with
zampet |

PEASONALISOCIALISELF HEP'

12343

12345 Cemm_tpluu\“-eed; werbally

asdlox rranaally)
Isitrater commimkation (verbaily
and/or masualiyr

—- v s ARTS GCMFTS

Congral o
A 2345 Cun withscissors

12345 Tans folds paper
§2343 Seleuss colens

32345 Pues materials/to0ls womectly

12-345 Applies glue

123435 Paat with materialy/ ook

12345 Piss/colors with nuual
etials

12345 ?mwmm!u creatiy,

12,43 Loploys comeps o proportion,

cwimmm. and destgn
12:43

plete sequence)
2345 Works meatly

Follows ome dugction at 2 tme
L2345 Completes prjec C {follows com

ubhhms -
——— e

» 2345 Createx/conmbutes shit material

12345 Panticipates in TN 3 its

L2445 Pettorms skit acco ug 1o plan

12 § Eaxagesin convessations i2 3} 5 Helm wuh wJean.uy
1a Pay's by selt hq_ﬂl
£2345 Plys by celf alowg ide sthers 12345 Maber 2a wae tag
12345 Playr with others 12345 Mahes o matize s audle
123435 Participates with the group 12343 Tyedyrs fabric
123435 Acquires friends 12345 Madesn God's eye
12343 Patiupates in swgposted activit.es 12345 Makes.a natwe craft
12 145 Folluiwh outructions duting s.tiva 12343 Twig ojcct
tres , R 12345 Rock m}ect
1234% Qaukz:campw’u fuses of fay - 12345 Pueone projecs
Htient 12345 Leatprofect
32345 Frctce qame rles 12345 Niwre egllage
12345 Helpsothers, 12545 Mades an Indlam uraft
12345 Wans own tum L2345 Makes s Wird feeder
T 2345 Catime
32345 lavghs fappevp re
12 3435 Smides (approjeiate situatione) N
12345 Coatwl tempet {crylog, htusg: — -
12348 Showaffection .
12345 Triexsew experiences
12345 Suys o hd(awmm situation) WUSICIDRAMA - L
12345 Cets up (rom bed PPIOT - —
situateon) 123435 Employs hand, bady movemests
12365 Yoaldu weif o mwlc
123435 Waghes et 12345 Wil o slowmuic
i2345 Driessall - 12345 Kumto fast muste
12345 Showarssels 12345 Davcesto musle
12345 Undressasself 12345 Emplys thythm
32344 Bnshes tyeth 1271435 Siagsfamiliatsengs
12345 Puctses pencaal hadus of L2345 lesrm and singrsew songs
/ cleanliness 12345 Stapalong with a grovy
12343 Eaes with utennls: L2345 Siap akme with others fouzent
T 12345 Dnase fromx cup 12345 Sings ot grovp camplites
2343 Drinks from 2 foustain 12345 Stdzsen pitch.
12435 Requonts frod 12343 Coannxts a musical imstrument
12345 Macfiges sccepudle espag/ 12345 Plapa thythm tnscrument

12345 Provides persowal taterpreaation

during it (imitater, impRviese}

Mz, Hood Kiwaols
Camp Pogtam )

Date of Session

i

-

CNATURE. . _

-

Sout/Mock

12345
12348
12345
172345
12345

12345
12345
12345
12345
12345

Feelszsmells/tastes/views sofl
Feels/smells/taes/views rocks
Lifts/views light rock
Lifts/views heatzet rock
Feels/views smocthness of pebs
¥les

Feels/views roughaess of rocks
Fuels/views cliff wall
Feels/views roch bed of stredm
Feels/vidws sandy bettom of lake
Feets/views soil and descrives

2o and contents {rochs,. plast

123453

12345

i
N
J
g o)
w

i2345

1234535
12345

123453
12345

12345

«345
12345

Plasy

12345
12345
123453
12345
12343

5
1234 /

patts, moistute, and drymess)
Smells soul and descubes odors

and costeats {moldy, ciay, .

molsiwre, mikoe, Jhiects In
»il

Describes sorl's pupore ia ma«
ture’s web (aoil reaction
plants and trees, water flow,
erodony

Fefls/views/tades wetaess ofv
wiker {moting dew, faucet,
streans, lake) N
Feelo/limens/views water move-
ment{faucet srearm, pond, lake,
waterfall)

Feels tempetature of water (frooer, ”

steeasd, waserfally

Feelssviews 1ouk and soil sioh in
watee

Desctides feeling of water {wete
new, <uent, Iem, stiliness,
softsess)

Dexctiber sound of water (sound f
slow stream, faitstream, wiler-
fally

Dexcrives visual asture of water *
{mevement, color, helght of
waterfalls, thiags that float or
sisk in water}

Descrider sroell and taste of water |

Descnibet wales’s porpote iana-
twe's web (telation of watet to,
plaots, animals, source}

Foeltsmells/tastes; views Jeaves
Feebanellutistessviews Flowers
Feeli/smells/tastes/ views Shaube
Feels/smells/tamesiviews twigs
Feels/smells/tastes/views mos
Feels/smells/tastes/ views dack

e

g 5

. /
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OUTDOOK*EDUCAIION/RECREAHON Expcnence/Shll Checklust i c
Name of Comper e _ __ . __. Dateof Sessibn o R ]
22345 Beets mellitafer Views pie- ~ n - = L2345 5hoots biw and atyow attarger ;
one — ‘wf'q“\cn"h»mci £ 345 Size by stream/Tahe edge .
192505 Pho astes/ eats berries 12345 dagsom groumd 18345 Fosts leavess tasgs i water 3
. 4 & 34> Feeh view farge plasts (trees, 4345 Steeps Ln sleeping bag 12345 Mampulatesstepr ! dmclises at -
togsk 12345 Sleeps umder stars . Ttmvestime Lovge 4
§2 34> Feelt views email placts « heubs, 2335 Sleepsimtent 12345 ‘Rides chaurhit 3t Tirberhine .
ffowers} 2343 Mamages Swic grat im teat ¢+ 1odze ok
12 3s deatntie paropul plasts 134 Rolh/m:‘,n‘ steeping bag 12 34)> Shides omamew 3k Mts Hood e N
11 34, Pexube viualnatare ol plante . 1 2345 Slows up alt mattres v -
Brsen, mallaess, voke) 1 27835 Fays owt growmd cloth l <
© L 34 B Decrbe smelt of Plavte (agr- £ 2345 ftelps pitch survival teat / / L
ance, goodd Bad odor, selatic 2343 Clears area fof hire H ! -
$hap tey Otber hmown smellsk 123435 Felps puld rock fiteplace 7 -
12355 Denndes feel ! plane {ough & 12345 Cather wood for replace o~ \ s
amaoth Dath, Pucaly, 0%t € Mlex 12745 $reahs wood for handling ST SWIMMING., - .
; e, bery, plat ~ap, mostures £2345 Helps waild fire - o )
12345 Deves tave of plasts piweet & 145 llgﬁx; a ratth :; ;; g ‘;‘;’:"‘ :vo‘lll:::‘:xlc}y
bter tastes, relatiombip t6 other x?u $ HelpsTeed fite 12345 lkm‘tt * .
reath undetwater
Rwowas tastess E2 355 Stays appropriate Jutame  from 2
. camopfite beat, sohe 12343 Ficks up ohjects from Moteor] -
52345 Desctdes plants anatomy {roct, vatoplite beit, £2345 Splasker in water
Mach, stems, Tife sugsh 12335 Sus aroumd camplice £234% Sits In water
] 12385 Drsrdes plant’s paapotes s ma 12335 Operates 3 camp lamp 12345 flokisereath usderwates | .
- tazets web (plants relatiom to foog 12 345 Cperates o Campatove V2345 Jumpe aroud 1o w“é }
ks, oxygen? alr, soils 12348 hq‘x'”:‘m meal o‘;hﬂ' 1234% Jumps s water wartdeds ! -
Antyak (febt {peels, dices, wraps 12 1.4% fiolds oato stde of oot ’ -
Y2345 Feelosmell taestviens ihsh 12345 Cosomimaloasbdmn G L0 R mow:o:b’ snde -
s | £2 345 ldeotifies exeemal snatomy (bead, (soals, fireplace, srovey of poct % B
body, eye, mouthy gl fums, .: g ::: f;x" o ;:H‘:::“‘OW 1234%¢ ka.n“"}) wser tube B
tatl, scalen shes v ot chocclate §23 4 3 Walks wigided asross wadtit of poc]
| 1E345 Cente wmemal snstomy R t 2345 Taty owk foodrmesl oot -deon _k w:m ‘:i o astoss pes ‘
- tesophagus, stomack, imall & 12345 Puote Teftovers 1n gathage coatin 12545 Tuck floats for 15 seconds .
farge iarestines, heatt, hiven . e 12 V45 Back floate 201 15 secends h
veson T 12345 Packs s pack 12545 Changes from back float fe dog
523,45 Descnves fantions of ,rgcmal 12345 Sadkpends with own belonguags iuli -
anatomy 12345 Hikes 10 2 Jove Jegination . « from de. e 10 bagk -
12345 Descrives fishes prrpose ta 12345 Bikes 10 2 for Jestiaation 12345 f,’::;’“ Fpaddlesedack | : .
e web (f00d Jhain, tygea 123458 ocmomunclﬂéﬂme OB 3 ke 12345 frone ghides V‘}!h bich
. water} 12 aihs akong path 2145 € Te, crawli?
Atmsphers (sum, wind, raim, Ioreg] 12345 Walky n woods among trees 12 ;‘ : c:"l::;:“'f:ﬁ:“;l: N
32343 Viewsifeek wannth of sim 32345 Operatesa (ashlight , swimmin » " -
- 123435 Viewslfeelr coolsess of thade L2345 Opetates as imstamatic «amera £2345% Clan "ﬁ‘ o appropetate signal d B
' i 345 Views loude ) - ’ 123435 Uses poel equipment s duested
§ 2343 FeeltvremslIntens/tastes saan 12348 ldnu/» tant meat pool ‘( X
12345 Feel/views/listens 1o wisd and R - »f L
Breeze ¢ = =__ P
12345 Smells/views smoke from samp- - e ’
fite e .
; SVELOPVENT -
12345 Feels warmthof g, » __PHYSICAL D
) . 12345 Walks on various terain {level, - =
/A Sphill, downbillh : .
v 1 12345 Crawly o vanieus temain (Iovel, il + -
upha)l, owahilly - c -
f ¢ . 12345 Climbs on vanows terrsin fuphill, d N
{ e downhill} Name of Directer .
g7 N FISHING R 12345 Roles on vatiou terrain {Tevel,
= — Sownhall, uppull) : Coumsetor 1) i .
2 A4S Opesates & fishing pole £2345 Stides Jownall -

. HZ348 Titches a fish 12 345 Climbs ovec tree truah i R
F2 345 Lande s fah - 12345 Cranki under tree tnuak ) -
(32348 Preparera fub 12345 Walisos topof tree tnnk’

v 12345 Follows guide rope \ \ . .
12345 Climbe s rope \ !
. 12345 Climbs 2 net N .
12345 Ruds \
12348 Jops . . 3 -
N i 12345 Pays individual games/sports - - \\ T
= T = “
\ .
\
Y i
Conclusion \
Premise of this-paper, is that preparation for .
- <Iéisure should be cons:.dered an important educational goal. .
In meeting the lifespan needs of the handicapped, special’ .
educators are now esxtending th/e classroom curriculum to include \
leisure -education. Along with the “right to read," -the "\r..ght .
to recreate" is now being advocated for special populatlons . -
, Learning in the outdoors is a part:.cularly significant area .
*related to leisure preparatlon . Moving- beyond the classroom .
. . . \
MC : : ‘



\ .
walls tc include the outdoors reflects the point cf viéﬁﬁthat
the natural environment is an ideal and "natural” learning

' . laboratory, and one where edication and recreation goals blend
into a harmonious whole. It is the author's opinion that there
ueeds to be more “outdoor" education in contrast to "indoor*
education. Especially for deaf-blind and multiply handicapped
lgkkners, the outdoors offers a vaxiety of multi-sensory .
experiences that are critically important Yo the child who 1s & -
expet&entially deprived b8cause of his communication pro=- ]
bléms. The stimulating effect of the outdoor environment 1is also .
viewed 'as particularly meangingful for Lhe person who many - 4
times needs increased motivation in order to try new,experiences.
Finally, it is clear that the outdoors is @ vastly Wnexplored
area for the more severely handicapped, but the future looks
most promising. : /' ’ ty
. : . / . :
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SPORTS, ATHLETICS AND GAMES

-

FOR THE DEAF-BLIND 4 -

.Ms. Pam EBarle, Supervisor, Specialized
Recreation, Eugene Parks and
Recreation, Eugene, Oregon
' and
Ms. Gretchen A. Yost, Dpirector, Edwards
Work-Activity Center, 1Inc., .
Kloha, Oregon i
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Philosophy and _Contfibutions of Leisure
for the Deaf-Blind |

Leisure-time act;vxtles are as desirable for the deaf-
blind handicapped indi '@ual as they are for the norm of our
population. Leisure timg activities might need slight modifi~
qgtlons for these 1nd1v1d als, but a-wide range of activities
in the sports, athletics and games are appropriate and necessary
for an active and happy llfe. Often ‘the attitudes of a great
number of individuals who do not understand the handicapping
condition hinder the indyvidual's participation; lack of
participation is usually not due to their handicap, but to

‘. society's lack of awarene and understanding of it. Deaf-~

) blind individuals and their\families should be encouraged ‘o
participate aud develop skllls and interests ia recreational
actxvxtles of their choice. A§ recreation specialists, we
have seen first hand the values gained through leisure activi-
ties. Our observations and experiences lead us to believe ,
that all handicapped indiyiduals including the deaf-blind have
the right to leisure activities and their benefits.

As advocates for the deaf-blind it is important that we
communlcate that the deaf-blind person is first of all an
individual; second, he is deaf-blind. A deaf-blind individual
has the same basic drives and ueeds as those who are not
afflicted with a handicapping ccplition. Because of society's
perceptual lag, many handicapped individuals have abilities
that are underdeveloped. Especially for the deaf-blind,
abilities are idle hecause these individuals have never had
adequate opportunltles to éevelop and Juse them. They have.
also lacked opportunities to recognize anqigmploy personal
needs as the motivation for meeting challenges and.developlng
their -capacities. ~ -

As professionals in recreation,we have a responsibility
to provide for and develop these 1nd1v1duals to their fullest.
We know they respond favorably to recreation and learn from
1t In a sense we aré teachers. We are working toward goals
similar to those of the educational system: to train the
handlcapped individual so that he may be a functional member
¢r society. The methods used mnght differ only in text and
approach. .

R Similar to edfication for the handlcapped ecreation for
) the handicapped &aPes on a- slxghtly different definition than
recreation for the “normal. Recreation for the handicapped
serves as a mode of habilitation. We are interested in the
field for .the development of physical skills, social aware-

E MC | *123
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ness, integraticn into society, education through new experi-
ences, and possible preparation for employment. Through
recreation, the handicapped individual Yearns couperation.
He develops body awarenes- and guordination and yains physical
reffiziency. He 1s expressive, creative and intefpretive. He
. 35 In a free state, untaxed py extensive joals. 7He Lecomes
aware of people within his environment and, learns to communi-
cate. f special importance is that the ha dicapped person
should not be isvlated. Ile needs to be an gctxve member of
society. ,As members of the field of recreation and related
areas, se are in an excellent position to acdomplish this
task. Tre perscn wi1ll respund to cuoperative\recreation with
“norwals’ wren Te 1S not in direct competition wath them.. lie
nust be integrated slowly, so that his first xperience
will leave a favorable, lasting impression. Hb will soj;\}earn
te accept his limitations within the "normal" Extuation and

‘Ehe "norrals” w:ill understand and aid him. This will also
be a1 mutual process of integration: socializifig the handi-
capped while educating the “normal.” ‘ .t
Through recreation activities, modified, simplified, or
- inventéd, deaf-blind individuals are able to:,
‘1. Realize self-identification (even self justification)
+ Cvercome self consciousness; develop self-expression
Develop self confidence; inner discipline
Have the opportunity to emote naturally
Have the opportunity to experience successes and
failures from which, with good program leadership and
evaluation, should result in appropriate social
conduct, etc. *
6. Develop a positive concept of self which .is funda-
. mental to forward movement with any meéasyre of success.
7. Have the opportunity for self evaluation along with
self satisfackion. . [
8. Develop physical dexterity, strength and endurance.
9. Deévelop social skills. ’ ’
10. Acquire concepts and strategies for th? develogment
of new knowledge. , J
. 11l. Develop skills of problem solving ani/creativity.

\

Nl W vy
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Plrogram Cpportunities for the Deaf-

" Blind_a Sharing of Responsibilities

The opportunity for sports activities for the deaf-blind

must be a cooperative effort among specialized municipal pro-
grams, educators, and parents. The programs must be of an
open philosophy to allow the deaf-blind the chance to experi-
ence challenging activities of which he or shé feels confident
in participating. The activities should allow the individual
an element of risk. Protecting thé har.dicapped individual
from any activity that might be harmful does not allow for
personal growth. As Buell (1966) quotes:

More than 135 years ago Samuel Gridley Howe a
pionéer educator of the blind said "Do not tog ruch
regard bumps upon the forehead, rough scratches or :
bloody noses; eiven these may have their good influ-

"ences. At the worst, they affect only the bark, and
do not injure the system like the rust of inaction.”
Q ”," : '
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An increasing number of municipal recreation agencies are
providing Specialized activities for members of the develop-
mentally disabled population. These programs provide an
excellent opportunity for the deaf-klind to be involved in and
exposed to different types of sports, athletics, and games.

The goal of any program, though, should be towards integration
of the handicapped individual into regular ongoing programs.
Buell (1966) aptly said "If children with handicapping condi-
tions are to have well developed personalities they must work
and play with physically normal individuals; they must have
friends and feel there is a place for them."

The specialized programs offer a training ground for
learning needed leisure skills. This is particularly important
with the deaf-blind individual who has a great deal of free
time and is generally sedentary withoul the proper motivation.
Here again the special program can offer the needed stimulation
and activity to_help the deaf-blind find out what skills he
does have, and more importantly what his interests are and
what is fun for him. The activities shovld be based on his
likes and dislfkes rather than on a preconceived idea of what
the handicapped individual ought to enjoy.

Programs designed for the handicapped also provide an
excellent opportunity to make friends, increase socialization
skills, and feel a part of a group. The self-confidence gained
in this setting will allow ..im a more successful experience
when in an integrated situation. The physical confidence
gained in the group setting or in an inlividual activity will
help the deaf-blind in all aspects of his life.

Special programs should only be a supplementary service
to a full roinded educational program in the schools which
includes sports, ithletics and games. A deaf-blind youngster's
confidence needs to be built from an early age and physical
activity offers the child the opportunity to explore and
develop an awareness of the world arcund him, and to develop
self-awareness through physical challenges. The school has
a basic responsibility to provide this physical education in
an integrated setting with activities that are as "normal” as
possible.

An aware parent after meeting with the school's physical
education teacher can help build skxlls at home. Appropriate
activities are ones such as jogging, tdndem bicycle riding,
simple tumbling, arm wrestling, ball throwing, and many others.
Also, family activities such as Howling, swimming, roller -
skating or playiqg miniature golf add extra stimulation and
self confidence. The family plays a most important part in
the success of thé deaf-blind. It is up to the parents to
help the child ovércome his fear of trying new activities, and
to overcome Kis nelutive feelings. Only with this cooperation
will the deaf-blind individual realistically ha . the proper
chance to lead a hany llfe.‘

)

P
. TIiifroduction to Actmyxtleé

. There are many hormal sports activities that are very
appropriate, rewarding, and fun for the deaf-blind. Some
adaptions are necessary, but activities that need few adap-
tions are desirable because they represent the more normal
activity.

.
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There is little need for special consideration when a
deaf-blind individual is involved in a yroup. He may need .
rwore time to learn a shill and Individual help is necessary in
the beginning, but this is the purpose of a specialized pro-
gram. After understanding of the activity i1s learned and some

"basic skills Jdeveloped, he should be integrated into a reg-
ular program. In a class situation the deaf-blind cau be
paired with arother participant. This frees the instructor
and there is no need for extra staff.

According to Tutt (1973), as outlined in his presenta-
tion, at the 1974 Institute in Program Development and Train~-
ing in Recreation for Deaf-Blind held in Iowa City, Iowa,
some general rules for facilitating motor function in the
deaf-blind are:

1. The deaf-blind need more stimulation in facilitating

normal development milestones. .

2. The deaf-blind may have to be moved into position and
be propped in that position or held in order to develop
the capacity to assume it 1ndependently

3. The deaf-blind need actual help in order to learn ,
motor activities. {(co-active)

4. The deaf-blind require gradual increments of function
rather than totally new motoric experiences. The
“linking fuaction” is essential to avoid confusion
and/or panic. /

5. The deaf-blind require a longer period to effectlvely
master a task.

6. The 3eaf-blind require help in associating a movement
with a‘goal.

7. The deaf-blind should be talked to and slgnaled to in

" keeping with the highest potential utilization of
- those senses which they might have. .

8. The deaf-blind should be encouraged ta perform motor

activities as slowly as possible initially.

Sugdested Activities
The following is a list of sports, games and athletic
activities that have been successful with the blind, and with
several deaf-blind individuals. Activities mentioned will
require varying amounts of adaptation for use with this special
population and will vary in their meaningfulness for 1jfe-
time participation. >,
Archery ) N
Archery will always require the constant use of a buddy.
There are tarjets availakle that beep for those with a degree
of hearing. Also, a stick for a guide will help the indi-
vidual line up his bow and arrow. Safety should be an important
factor' in teaching the beginner. A friend should always be
present to make sure the area is clear and-that he 1s shooting
in the right direction. Many sports activities can lead to - e
further interest in the sport along historical lines or
culturai influences.

~

Beach Combing

There are many outdoor areas to explore but one of the
most exciting is the beach. There are many things to discover
1‘“& touch such as sea kelps, sea urchins, shells, star fish,
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caves to explore, sand castles to build, dunes to slide down
or to stand on your head in, and of course the surf to explore
with your feet. This is & sport in itself and offers the

v deaf-blind fresh air, exercise, and many happy memories.

Bicycling~Tandem

What Letter way to experience the freedom of movement
than on a bicycle! A tandem Licycle 1s also a practical means
of transportation and a nice way to spend time with a friend.
Riding a bicycle would gyive the deaf-blind a chancz to partici-
bate in a very popular activity. T

Boating
Boating is an activity that offers a great deal of
independence and exercise. As an educational opportunity, the
deaf-blind saculd bLe aware of the different types of boating
from power buats, to crew shells, to row or pedal boats. -
A ;
Bowling . ’ *
Bowling 1s an activity that offers many ber fits and is
a very desirable life time leisure skill for the deaf-blind.
There is some adaptive eguipment available. Rails that are
placed along the approach to the alley can be purchased or
made simply with aluminum piping. There is a ball with a
retractable handle for the more physically handicapped indi- .
vidual. The handle snaps shut as soon as the ball is released.
It is available from North American Recreation Convertibles,
Inc., P.0O. Box 668, Westport, Conn. 06880.
triangular piece of wood with pegs in the same order as
the bowling pins can be made so that the deaf-blind can feel
which pins have been knocked down. Some bowling alleys have
three dimensicnal :illustrations of the pins on the ball return.
For more information contact the Blind Bowlers Association.
Because of the nature of btowling and the use of a haudicap for .
all bowlers, this activity stands out as an ideal life time
leisure skill.

alisthenics ~

Activity is particularly important for the deaf<blind,
and daul exercise 1s sumethind that can be done independently.
Cxercise makes tae indivadual feel bLetter about himself, and
Jiver Lir the confidence dnd strenygth needed to handle daily
actjivities. It is something that should be stressed early
Fe2T-vlird child £ education and cortinued throughout

o
ah

“a

. ®

PRI 1E an i¢taivity that teaches many skills in&olVed
it o Jenerden® living and helps in builldin: ones' confidence in
hirself. I addition, carpang Prorotes o bLetter understanding
of ones' personal relitionship te the out-of-doors. <
\
Fi;hing
Fishing 1s another way to enjoy the outdoors. It usually
involvés exercise and sometimes provides an instant reward
{if the fisn are biting). Learning how to handle the equip-
. ment is very important and safety measures to be fcocllowed
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should Le reviewed frequently. (Fishing is alsc a good wyy
to introduce hoatiny or vige versa). All aspects of fishing
should be taught, %ut only the nore capable deaf-blingd 7ﬁould
attempt casting.

/

»

Golf

There are some simple tools that can be used for teachinrg
golf tg the deaf-blind. A survey of the equipment ;s the »
first step. The golfer should touch the tee, clubs, and ball
in an indeoor session and then advancz to the golf/éourse and
be introduced to the green greas, as well as the tee off spots
and how they are marked. The rules can be learned later when
the indiviaual is closer to playing an actual game.

The swing can be practiced by facing the wall, (two steps
away) resting the forehead against the wall,/and using the
barrier as an aid to keep the shoulders straight. A simple
device can be constructed for placement of the feet and club.
It 1s a simple wood structure to help the yolfer better under-
stand the distance of the feet and relationship of the club
tc the body. ' s . ;

After several indoor sessions and as the deaf-blind
becomes somewhat confident, a few visits to the driving range
or even to a miniature 9olf course is wise bef~re attempiing
the golf course itself. gGolf may not be an ideal life time
sport for the deaf-klind, but it can increase his awareness
of popular activites and, added to his knowledge, make him
more conversationally interesting. At the same time it does
involve physical activity and furthers the individuals' aware-
ness of his own capabilities.

Gymnastics

No adaptions are necessary for Lasic gymnastlic exercises
for the deaf-blind. Extra caution is important though, and
spotters should be used at all times. Good activities are
parallel bars, a modified beam, rope climbing, floor exer-
cises, and trampoline.

Hiking

Hiking offers all the benefits of the out-of-doors:
fresh air, exercise, the experiencé of new surroundings and
many others. This is an activity that can be done any time
and practically any place with no need for equipment. Don't
overlook the opportunity to hike in town to explore new areas
and discover new sights. This may be a rmore practical type
of activity for the deaf-blind as it is often more accessible
than areas out of town.

. A
Horseback Riding -

Horseback riding is an activity that needs no special
eguipment, but reguires a gquiet horse. Since physical touch
is an important means by which blind persons become aware of
their environment, it 1s essential that”they are taught to
ride on horses which will not react adversely to their move~
ments during the early stages of their training. In addition,
the rider who is blind must be given plenty of time to famil-
iarize himself with the shape and dimensions of his horse and
the equipment. He then can ke taught in the normal manner,
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receiving physical guidance and support only when necessary.
‘fraining on the lunge is a good way for the rider to gain
confidence. He can then ride freely in an arena. When
riding outside on trails, howeyer, the blind rider should
be lead by another sighted rider.— .

Hula Hoop R
The hula hoop can easily be used by the deaf-blind indi-
vidaal and can be used in the usual manner—around the waist
or around the arms or a leg. It offers a challenge as well
S, as a good time. ..
Parachute Play S
Parachutes add interest to simple games and spme folk
dances. Many simple activities are possible such as running
in different directions holding onto the parachute, throwing
the parachute in the air and having everyone run-underneath
and be covered, having part of the group run underneath while
the remaining yroup support the.parachute, running with the .
parachute flying\be§ind and placing a ball i1n the center, and
having a competition to see which side can push the ball off
the chute on the opponeﬁﬁa\side. Records are available with
activities. AN

- Relay Races
Races are always a favorite. They encourage the deaf-

klind to work in groups supportingy one another. They also
demonstrate competition anl learning to see what it is to win
*or lose. Relays involve much physical exercise and can be
run indoors or outdoors. Some popular relays are: wheel-
bartow races, sack race, group race, tliree legged race, and
partners relays. Much imaginatioun can-be used in relays, or
they can be a most simple activity such as runming backward,
hopping,using secoters, putting on and taking off a T-shart,
or even chewing bubble gum.

Roller Skating

After the first teeling of instability, roller skating is
a very exciting activity and one that can be carried on
independentl;. The wheels on the skates can be adjusted to
rotate slowl; for the Leginner and then changed to the normal
speed. Skating is a goed family activity and one to be enjoyed
with a friend.

Snow Activities
Possible snow activities include: Innertubing, sledding,
saucers, snowshoes and skiing.

Swimrming -
. Swimming is especially worthwhile for the deaf-blind.
N This is another activity that can be done independently and
. would be high on the list of life time leisure activities.

Major objectives of a swim program are: (1) to help the <child -
overcome fear of the water, (2} to promote self realization, ;
(3) to encourage involvément in an independent activity, (4)

to improve cosrdination (3) and to make swimming a pleasure-
able experience. i 4

O ‘ 7 N .11{2()
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Tranecline i

tarpoline activities invelve nost muscles of the body,
<0 rther are an escellent type of physical exercise. Mechanical
Telty oan be used at f;rstgfor Jood control. Basic exercises
sheglt re lesrned sucl, as.seat drops,/knee\droys, front drops,
and si1oply jurpiog with a feeling of freedom, relaxation,
-and fun, For these with sune Jdegree of hearing, a bell gan “e
‘e wlderpeath tte trurpoline. ‘Ihiswill help the atudent
“new when he 1s currectly jumping in the center.

’ L

Tariling

Turbling imvelves a great amount of body control, Lalance,
and streneth that are 111 necessary traits for participation
inowmany otrer spurts.  Jinple agtivit§es such as forward and
Lackward rolls, armless =it down and rise, frog stand, log
roll, and head wmd hand stands all involve many basic move-~
ments,  Jroup activities such as building.a pyramid are also
fun.,
wWater Skiing

An activity for the noure ad.enturesome deaf-plind.
Caurion must Le taken by the driver of the boat and it should
te done in an area free of boa*t traffic.

weioht Liftving
Weight training needs yo modification and 1s an exeellent

activity for boys. It can be done with a micimum amount of
equiprent at hore, 1in physical education classes, or in
intecrated ¢onmunity programs. Suggested aotivities:
i. Preparation ig very important:

2. Develop breathing technique

L. Prograr what jou will lift, how much, and in what

order
¢. Before lifting, warm up thoroughly by doing various
stretching exercises

2. Suggested liftas

a. Military press

b. Arm curls

¢. Bench squats (spotter important)

d. Bench press (spotter a necessity)

e. Rowing
3. possible competetive lifts

a. Clean and jerk X

b. Snatch

<. Military press .
wrestling

The deaf-blind has a disadvantage in the standing

position in wrestling. The opponent should use the lock
approach where each wrestler places a hand on the back of the
head of his omponent and tlie other hand under the elbow of the
opponents that has the hand on the back of the head. {(Buell,
1966)

Teaching Suggestions
when working with the handicapped remember:
1. Progress slowly, offering famillar activities first.
Use repetition, beczause these individuals need rein-
forcement of learning. -
ERIC 121 4,
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2. Inrroduce new actitities during the early part of the
session before individuals start to tire. .
3. Be kind, fairr, and patient. Always use the pesitive
approach.
4. Be clear in directions without talking down to the
individual. Use concrere examples.
o~ Deronstrate and take actaive part in the activities.
. Attenpt to kxeep each individual actively involved in
the process. .
. Offer activities, siggest.ons which could be useful
during individwal (ree time. |
. Remerber the characteristaics of the individual ,and
consider personal skill levels, atjention span and
inpterests,
t.  Let each 1ndi§2§3§1‘¢aﬁpete with lumself or herselr.
Some simple tests, measurement devices and lists
© provide interest and 1ncent1ve.
10. Sive the individuals goalq m whick J;y caﬁ have some
reisure of success and use praise as often as possib:le,
11, Allow scre choice and suggestions for activities
from each individueal.
1>, Tnclude rhythrieal activities, such as music or fplk
ind square dancing. -
t* . a:d individuals in developing bqs;c skills in the 4
prodrap areas: daily living skills, work-activities «
. shills, recreation-sccialization, community experience
s<1lls.
11, beronstrate gocd personal hygiene by being a good
model. .
5. Feep records of program training.
. Amm for progression in all areas of the program.
{Yost, 1974)

-

1. Be patient. The handicapped will learn, in tine.

J. Be redundant. Review, review and review until the
individual responds to the instructions without step
v si¢p direction.

3 pq,ﬁpgVQ[g;gqgg_ggew;Qgiyiggg;. He will become
frustrated and reject further instruction.

4. Make the sctivity fun. The individual will respond

3 ; favorably.

not_push hxm Ta}e hir throuqh each step slowly, and
explain each stage.

. <onsider all ispects of 'the 1nd1vxﬁud1 5 'disability;
mental, soeial and physxcal. then adjust the assign-
rent to reet his capabilities.

7. Recoqnize any progress or task well Adone. Praise is
the aassword for future positive responses.

£, Pon't be critical. Ewplain the problems and errors,
tyen worh them out.

7. Be firm and discapline the indavidusl. Dgn't let har
get away with poor behavior.

. 0. Qo:no;“egpgpg_gggzqugh_g}g at once. t takes the

individual time te adijust.

ERIC
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& ‘1. Thin' out situations that are troubling the individual.
i 17, Communicaté with the indzvxdual while you work waith hlm.
13. Be_a gqood listener. The individual might have a lut
to sav. . .
14. Don't allow the individual to be overly affectionate. i .
Someé are so inclined: .
1S* Pon't allow him to plav on_your sympathy.
16. Never perform a task without knowing the 1nd1v1dual"
' . condxtxon. If you do not know, then ask.
17. Do not allow the individual to dominate your time.
18. Give thém a chance to experiment.:, If they fail, they
“will need help. Remenmber though, they may succeed and
that is what we want. ) -
19. Do not dominate- the-xndxvxdual Give him some

N

independence. -
20. Give_ the individual a new experience and let him have
fun. . - " (Yost, 1972) .

A

Evaluation Suagestions

Any professional or volunteer involved in developing new
programs or monitoring and teacbjng in existing programs needs
to evaluate needs to develop a means of evaluating the total
process” as well as the pieces, If a program has objectives
that are part of the instructional package, it should have an
evaluation process to determine to what extent the program
objectives are LSeiny met. It is through evaluation that each
individual "goal or objective can be réviewed to judge whether
the program is meeting the needs. of handicapped andividuals.

Program evaluation should not be. the last phase of the .
‘program or activity. Program evaluation should not be the
forgotten ingredient as is so often the case. Evaluation
starts during the initial planning stage and should continue
to develédp durlng the growth of the total program. It starts
with philosophy and goals, through administration, personnel
staffing, programhing for the handicapped individual, and
utilizing of facilities and equipment. In all cases there
should be an established method to assess the need; interests.
competencxes and, capabilities of the individuals or groups of
handicapped 1nd1v1duals you are trying to serve.

Two major aspects of each program that should be assessed.
aré the:

“l. People (i e, consumers, staff, administration) and -the
2.+Program (i e, activities, facilities, equipment)
Efforts carried on in these suggested areas should consider: i
1. Evaluation of effectiveness in Lthe reaching of goals -
and obJectlves prevxously outllned for the program.

2. Evaluation of the handicapped individuals'needs and
interests. .,

3.pEvalugtion of handitapped individuals'active partiti-
paonn. .

4. Evaluation of involved staff and their performance. v

5. Evaluation of each speclflc -program component.

6

7

Evaluation of program equipment and facilities.
Evalugtion of program organization, adminiestration
and supervisory procedures. .
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BIBLIOGRAPHY . .

After reviewing the literature it was decided that the

bibliography presented by Charles L. Buell in his book Physical

Educatldn and Recreatioh for the Visuallv Handicapped it «a

yood and extensive selection. It is presented here along. with

selections by the authors. ~
A N

<

American Foundation for the Blind. Integratang Blind and
Visuall} Handicapped Youths into:Community Social and
Recreational Programs. New York the Foundation, 1972.

f

v

- This is a how-to-do-it pamphlet explaining what the
leader should know about bling children, how to prepare :
sighted children in the- gréup for the presence of a )
»lind child, 2nd what adaptations the blind- child might
need. .

. Recrcac)on and the Blind Adult. New York: the :
Foundatxoﬁu n.d. ,
- . Rec£;ation for Blind Persons. New York: the

Foundation (biblxography) : :>
Arnheinm, D: Auxter, b:’ and-Crowe, W. Principles and Methods . ;

of Adaptéd Physical Education. St. Louis: C.V. Mosby,

1969. © :

Attention is niven to’ background informatxon on impair-.

ments, dxsabxlxtgpg, and Mandicaps, and comparatively ;A

little space is devoted to activiuxes. Suitable for
college classes. :
Barnett, Marian W. Handicapped Girls Girl Scouting: A Guide

for Leaders. New York: Girl Scouts of America, 1968, - .

Belenky, R. A Swimming: Program for Blind Children. New York: .
American Foundation for the Blind, 1955. .

This is the most complete reference available on swimming
for blind-children. .

Bowling for the Blind. washington, D.C,: The.American Uni-
versity in conjunction with the American Blind Bowling
Association, 1971. .

Boy Scouts of America. Scouting for the Visually Handicapped.
New Brunswick, N.J.: Boy Scouts of Americd, 1968.

Scout leaders will find this pamphlet very helpful. 4
3uell, C. A_kive Games for the-Blind. Ann Arbor, Mich,: .

Edwards Bgothers, 1953, e
- . Motor Performance of Visually Handicapped Children.
Ann Arbor, Mich.: Edwards Brothers, 1950. (Out of print.
Sumnary avaxlable from-author.)
A study involvxng 865 children in public and residential
schools is described in this doctoral dissertation.
. Physical Education_and Recreation for the Visually
Handicapped. washington, D.C.: American Association of
Health, Physical Education and Recreation, 1973.
B Buell, C. Physical Educgt;on for Blind Phildren. Springfield,
. Ill.::Charles.C, Thomas, 1966.

This is the only complete book ava.lable on the subject.

It covers sports, games, relays, races, contests,
. achievement scales, and curriculum. . : |
. Recreation for the Blind. New York: Aamerican
Foundation for the Blind, 1951.
Detailed descriptions of activities for visually handi-
capped children hake up this booklet. ;

. Sports for the Blind. -New York: American Foun-
dation for -the Blind; 1947.

Case, M. Recreation for Blind-Adults. Springfield, Ill.:
Charles C. Thomas, 1966.
Many activities qesaribed for adults in this book can be
used for- youth groups. .

ERIC S 1240

Aruitoxt provided by Eic:




Cratty, B.J. Movement and Spatial Awareness in Blind Chil-

- dren_and Youth. $pringfield, Ill.: Charles ¢, Thomas,
1971. h .
The text'contains clinical observations and research
evidence which lead toward appropriate educational measures
to aid blind children to move and deal with space more

effectively, .
- and Sams, T.A. The Bodv Imade of Blind Children.
New York: Amerxican Foundation -for the Blind, 1968.
This booklet presents research evidence which can be used
by physical educators of bl{pd children as a basis to
organize training programs in' space concepts and body amage.
Daniels, A.C. and DPavies, E.A. Adapted Physical Education:
Princinles and Practice of Phvsical Education for Excep-
tional Students. New York: Harper and Row, 1965.
" Organization, administratiofh, curriculum, class and,*
. individual techniques in physical education for -excep-
tional children, including those who are blind, are‘?

considered,

Fait, H. Special physical Education: _Adapted, Correctave,
Developmental. Philadelphia: W.B..Saunders, 1972.
One chapter of the book 1s devoted to physical education,
of the visually impaired child. Since some blind children
are multiply hapdicapped, the other deviations discussed:

will be of value.

Framptdn, M. and Mitchell, P. Camping for Blind Youth. New

vork: New York Institute for the Bling 1949,
Hunt, V. Recreatipn for the Handicapped. Englewood Cliffs, .
N.J.: Prentice-Hall, 1955. .
. Pages 78 and 79 are devoted to recreation for blind
' children.
Knorr, J. A United States guide to Nature Centers and Trails

for the visuallv Handicapped. Madison, Wis.: University

of Wisconsin {Center for Environmental Communications and
Education Studies, 602 State st.) 1973. i

Lende, H. pooks about the Blind. New York: amefican Foun-",
dation for the Blind, 1953. N . C
Those secking references on physical education of the
blind which appeared before 1953 will find this pook
helpful. ) )

Miedena, J. Some Aspecis of Physical Education for the Blind.
Washington, p.C.: American Association, for Health, Phys- .
ical Education and Recreation, 1955.
This is & report of che’Ihte;national congress on the
Essentials of physical Education for Youth, Connecticut
Valley, Connecticut, April, 1954.

Nesbitt, J. and Howard, G, (eds.) Program Development in

Recreation Service for the Deaf-Blind. Towa City, Ipwa;
University of Iowa, Department of Recreation Education,

1975,

Perioécalogz for the Blind. (An ERIC—ggneraCed annotated

- bibliogriphy) Boston, Mass.: New England Materials

Instruction Center (704 Commonwealth pve. NE). Vo

Physical Education and Recreation for the-Visually Handicapped.
East Lansing, Mich,: Michigan State University, 1967.

7/  This is a report of a two-week workshop which dFew 60
participants from all parts of the United States.

Physical Education for Visually Handicapped Childre Raleigh,
\ - N.C.: Governor Morehead School, 1965. .
"Pomeroy, J. Recreation for the Physically Handica « New

- York: Macmillan, 1964.
The basic approach is to discuss activities, mentioning
modifications for handicapped individuals from time to
time, including those who are blind.

Ritter, C. MHobbies for the Blind. New York: American

Foundation for the Blind, 1953. -
A wide variety of hobbies for blind adolescents and adults

Q is covered in detail. 1 2 e
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publications, Bragham Young University, 1966.
This publication is based on questionnaire replies and
teaching swimning to a few blind teenagers.

\\\*, Secuential Instructional Prourams in Physical Educition for
. the Handicapped. Los Angeles: Los Angeles City Unified
Schools District, 1970. - )

This practical guide iz for public school physical

. edunators who have handicapped children in their classes.

- A basic assumption of the book is that physical education

and recreation for various groups of handicapped children

’ is more alike than different from programs for children

g - who have no mpairments. Reference is made to a specific
handicap, including vasual xmpairment, only when it 1s
necessary to modirfy an activity, Dorothy Carr was the
principal investigator and Charles Buell acted as a
consultant for the visually handicapped.

Tutt, L.M. "Pepceptual-Motor Development of Deaf-Blind
Children.” in Nesbitt, J. and Howard, G. {eds) Program
Development in Recreation Sexrvice for the Deaf-Blind.
Iowa City, Iowa: University of Iowa. Department of
Recreation Education, 1975. nP. 222~227

Wheeler, R.H. and Hooley, A.M, Physical Education for the
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-~ - DEVELOPING SAFE SWIMMING FOR

THE DEAF-~BLIND CHILD

s -

Mr. Robert S. Mealey, Instructor, Physical
Education Department, Washington Ctate
School for the Blind .
Vancouver, Washington . R

Swimming, to most of us, is a favorite recreational
activity and it is also one that deaf-blind children can -
engage in vety éuccessfully. It offers opportunity for phys-
ical achievement, reldxation and perxsonal satisfaction. - It
is an interest which provides vigorous activity for all ages
and can truly be considered a lifetime recreational pleasure.

The child who is hoth deaf and blind needs to avail him-
self of every opportunify to stimulate and activate his mental
and physicil potentials. Those children who are exposed to, a
variety in changes of temperature and envaronment accumulate
and store more informat§on in their computers than those who
experience unchanging conditions. Swimming should be a vital
part of an effectiveé physical education program for deaf-
blind children. The goals are those of acquiring survival
skills, developing muscular coordination and control, having
fun and relaxation and developing swimming 'skill ang compe-
tency. - /

* At the Washington State School for the Blind, our deaf-
blind children are introduced to physical education routines
and swimming instruction concgfrehtly. The gym actavities
are designed to promote strength, coordination, endurance
and balance. 'or the very small children we include the simple
activities of rolligg, crawZing, standing and learning to
walk; very begig.activitiés which, in addition to physical
development, are directed toward stimulating interest and
awareness. As the dhil@lprogtesses he is taught to climb the
ladder, hang from the bars, swing, jump, fall, and further
appreciate the force of gravity. In the gymnasium, bouncing
on.the trampoline is, ‘the all-out favorite.

In contrast to gymnasium activities, swimming'offers an
entirely different,énvironment'and medium .for movement. -Here
the body naturally floats and learning to swim is learning to
maintain and sustain this phenomenon. By learning breath
control and body positiosn for efficient floating, it is
demonstrated that gravity has little effect and movement of
arms and legs'gives motion. Teaching this concept and pro-
moting acce? ance and enjoyment of the water, its fun and
challénggs, is the task of the swimming instructor. v

Youngsters are usually curious about water. It feels
cool,‘hgy, creates a sensation as it moves across the skin:
it swir)s, splashes, drips, runs, squirts, and trickles. The
bath tyb and the shower arze routine necegsities but they
: also be fun and provide learning experiences. The
faucét, the hose and the wading pool may all be employed in
uilding a’readiness for swimming instruction. Too fre-

Zntly we have found our children to have been protectedvand

b
A
l*qcouraged from an interest in water and they have developed
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resistance to water expekience. Whatever their initial atti-
tude, tegularli scheduled swimming lessons eventually bring
our children to acceptance of the fact that a consistent rou-
tine of water activities 1s expected and will be completed.
They are rewarded with a hug, a pat on the head, a squeeze
.~ ..anything that will convey to them the good feeling of
success and a happy time. Though the child may not appear to
be at all happy on some occasions, eventually he begins “to
anticipate his sessions in the swimming pool. 1In fact, when
given a choice of all activities, swimming is.by far the most
popular activity among our deaf-blind children.

Giving praise and showing satisfaction for each task the
ch1ld does well develops a vehicle for mutual understanding -
the beginning ot physical language. Whether the child enjoyed
the esperience or not, the instructor shows-satisfaction that
he completed it. Eventually 1t becomes less gbjectionable to
the child and at that time satisfaction is demonstrated for
his not only completing the task, but for the fact that he
also enjoyed it.

.Each step must be manually imposed to let the child know
what 1s expected of him. The child's limbs must be manipulated
through the swimming movements. A tap on the head, a tug down-
ward, a push upward...all of these signals become significant
in the course of the lesson sequence. A working relationship
develops between child and instructor and this sequence of
actavity and physical contact-communication provides mutual
understanding~that permits swimming p;ogress.‘

-A structured sequence of activities is important and it
prepares the child to expect certain expericnces routinely,
whether he enjoys them or not, and by repetition he will
eveniually protest less. In the process, he learns to enjoy
certain experiences and will then experiment and investigate
on his own. A simple routine can be basic to,all beginning
levels and should include kicking the legs, back float position,
front swim position with arm and leg motion, dipping the face
in the water and learning breath control, and, for fun,
splashing in the water, walking n the water,” and playing w1th
the instructor. This routine ¢an be used with the smallest
of children, but with all beginners, the instructor must
yenerate security and confidence by” the manner in which he
handles the child. For the youngsters who are capable of
standing and of walkinyg, the procedure 1s much the same though
wlth more emphasis on developiny independent movements and
interests. As deeper water 1s experienced, they will enjoy
jumping into the water, gliding to and from the wall, and, in
the process, developing breath control and swimming movements.
As deep water skills.improve, the instructor exténds the dis-
tance the child swims in order to increase stamina, endurance,
coordination and efficiency of swimming movements. Patience
and repetition are basic factors in developing swimming com-
petence in deaf-blind children.

For the beginner, there are two important hurdles to clear;
achieving under water breath control and mastering the back
float posituon. These twd essentials are basic survival skills
and are stressed throughout all levels of the learning
routines. Our deaf-blind children learn to swim on their backs
first because they are conditioned to be comfortable in this
position and they develop water independence more rapidly.
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The obviovus apprbach n introducing children to the water
s L& start with shallow water and progress to gradually
deeper.water, keepLny the water ever challenging untal 2ts
depth is no longer a concern and the child is able to move
about and handle himself with safety. 1t is important not to
rush this process. Self-confidence, willingness and curiosity
will be the motivating forces in the transitions.

For beginning swimmers, the warmer the water the more
relaxing and cornfortable the experience will be for them. The
room temperature should Le at least five deyrees warmer than the
water to avoid chill or discomfort. However, this will vary
somewhat depend:ing on the effect of heatiny and ventilating -
systems on room conditions. In the antroductory period when
the child 1s neot as active as he will be later, these factors
should- be \considered. -

Young deaf—blxnd children require much special attention
“and personal care. The development of the saimplest of move-
ments or understandings can prove toc be a major learning .
experience in the developing child. The swimming program has
the assistance of supportive personnel, A.e., teacher aides,
houseparents and volunteers. To guarantee maximum water time
for the students, supportive personnel manage the travel of the
youngsters and locker room preparations.. In the locker room,
though the major cbjective is to develop self-help skills, it
usually takes all hands. Occasiohally,emergency sanitation
service requires a sharp eye on deck as well as routine sur-
veillance checks on possible offenders in the pool.

Those who assist the instructor in working with the deaf~
blind child in the water, i.e., teacher aides, student teachers,
and volunteers, must have a positive attitude and be comfort-
able and firmly gentle with children. An individual's feelings
are transmitted in the manner in which he holds or moves the
child. Negative feelings of indecision, hesitation, reluctance,
disinterest ox carelessness are quickly communicated and can
lead to anxiety or fear in the child. A firm attitude and
smooth, steady, rhythmical movements build security. Those

. handling the children in the water should be capable of build-
ing and reinforcing positive reactions in the child.

CIt is as true for deaf-blind children as it is true for
all other chzldren, that a balanced fare of recreational fun
should include cpportugity for swimming and for déveloping
survival skills. The physical values are in the opportunity
for vigorous exercise, relaxation, increased vatal capacity,
strength, coordination and stamina. It is a lifetime skill
and a recreational interest that is in itself satxsfyzng to
" the individual as well as in association with others in a
social setting. These benefits gccrue to all children but are
of great significance for the deaf-blind child whose opportuni-
ties for recreation are markedly limited. Acquiring survival
skills also broadens cther recreational activities that are
water-associated, i.e., boating, fishing, and camping. Swim-
ming is one activity the child can enjoy with his mom and

¢ dad, brothers and sisters and friends...at home, in the
heighbor's pool, in the community pool, or in a»motel pool.
Pools are becomzng SO numerous that year-round swimming is
available in most communities. Its merit as a general body
conditioner and leisure time recreational interest should
rnfzvate those responsible for the education of deaf-blind
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children to include swimming in the curriculum wherever -
possible, even when a pool is not immediately available and
it means arranging for transporting the children to the
community pool. ‘
Swimming makes a unique contribution and it has remark- .
able therapeutic value. It creates desire for more physical
activity, motivates interest and produces qualities of per-
soriality which enhance social involvement with others. It,
requixes the application of judyment and decision-making for.
personal safety while also providing opportunity for relaxa-
tion and enjoyment. Swimming can be a strong force in the
total development of the deaf-blind child.

13u
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NATURE, DATING AND TRANSCENDENTAL MEDITATION
I
FOR MULTI~-HANDICAPPED ADULTS
Ms. Beverly Questad, Program Specialist,

Lighthouse for the Blind,
Seattle, Washington

and .
Mr. Jim Tiefenthaler, Instructor
v Lighthouse for the Blind,

Seattle, Washington

We all grow and develop through the alternation of rest
and activity. This principle is at work in 411 aspects of our
lives. We rest at night in preparation for the activity of the
day. However, in order for maximum growth, there must be a
balance and purpose in both our rest and activity. We have
found that many multi-handicapped adults who have been institu-
tionalized spend large amounts of their time at activities not
very purposeful. They spend abnormal amounts of time filtering
and daydreaming and not énough time engaging in meaningful and
stimulating activities. Our goal as teachers is therefore to
recreate more purposeful experiences by educating the student to
“use periods of rest and activity in constructive, meaningful
ways.
The institutionalized multi-handicapped adult usually has
had little direction in sensory-motor or social development..
In our adult classes, we observed that those adults, also
lacked intrinsic motivation to develop themselves in these areas
because of their apparent inability to see much purpose in many
of the activities. fTherefore, we attempted to teach the same
skills we wer€ teaching in the classrooms in recreational
activities such as hiking and dating. In addition, to help re-
lease the tensions and fatigue of these adults, we introduced
transcendental meditation. We received support and reimburse-
ment from the Lighthouse for the Blind, Inc. for both the nature -
and transcendental meditation programs.

Nature Program

The nature program is designed to facilitate the awareness
of each individual's relationship to his or her natural environ-
ment. The program has five areas of focus: excercise,
adaptation to environment, acquaintance with animals, sound
awareness, and sense awareness. Philosophically we are dealing .
with the total personality of each student. Therefore we cover
such physiological, psychological, educational, and social
objectives as increased physical stamina, increased independence
and self-confidence, broadened orientation and mobility skills,
ability to relate self to nature, increased communication skills,
and enjoyment of nature. The five major areas of the nature
program are divided into smaller components called phases and
steps. 1Its structure is gimilar to the Teaching Research
Curriculum in Oregon, except that the phases and steps of each
part are percentaged so that the gsum of the phases and steps in
each part totals 100 percent. In this way programs may be graphed
and data may be’'marked on a percentage-of-achievement basis. 1In
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- most cases, the components of the program are geared for the
individual rather than the group.
Gnce a week a teacher and volunteer drive their class of
four stgifnts out Lo the teacher's farm in Carnation, a r;;94/
s

town ea of Seattle. Here they spend approximately twc hgurs
taking a morning hake, traveling om a dirt and gravel rogd, a
trail, and an obstacle course. Throughout the hikg.the, students
travel by rope, which facilitates their following each other.
They make frequent stops for independent exploration,and dis-
cussion about the cycles of nature. At noon the students eat
lunch at the farmhouse. They make hot chocolate and review their
morning experiences. After lunch, if the circumstances are
right, the students interact with (observe, smell, touch) the
farm animals, which includes horses, cattle and doys. On the
return trip, they stop at the‘Tolt River. They feel the current

by holding a 15-foot branch in the water, They travel along .
the river bed and learn how the river affects the total environ-
ment. ) ‘.

The nature program has been ln/éxistence for three months.
At first the teacher tookh different students and baselined the
T degree of indavidual participation duxring the experience. The
: - baseline chart graphed emoticnal attitude, Jdegree of partici-
pation and demonstrated skills. The teacher then chose’ four
students who exhinited drfferent degrees of adaptation to the
natural envirunment. These four students have now made eight
trips to Carnation. Three show great enthusiasm and willing-
ness to participate in every facet of the program. The fourth
is overcoming fears and dependency on others.
Inatially there was zero communication between the stu%pnts,
even though most of them have been working together for over a
year. The rope they use in traveling has had the greatest
effect on inter-communication hecause i1t makes them depend on
each other, and in this way it facilitates their getting to
know each other petter. <Currently, there is much spontaneous
interaction among all of them. Physiologically, each student
has shown improved stamina and agility. Fach week the hikes -
are lengthened and made more difficult. Bsychologically, the
clients are showing a desire to independently explore and
experience their environment. They are heginning tc share dis-
coveries with each other. One student now can distinguish
tree types by feeling the bark and can identify several plants.
We plan to continue these weekly excursions for t]le students,
aiming towards the goal of 100 percent competency level in all
five areas of the program. 4

Learning Through Dating: Exploration of using dating as a
: medium for developing basic skills
and acceptable behaviors.

Dating 1s more than a guy and gal going out together for
an activity. Dating requires many skills and behaviors which .
are relevant to the normal growth and development of the indi-
vidual. The key obstacle to success in learning many of these
skills and behaviors has been lack of student motivation. ;
Because dating can be an intrinsically enjoyable experience,
and because it is also a normal part of a single adult's life,
it can be an ideal medium for developing such skills and
behaviors as: money management, orientation and mobility,
communication, self-help, values, recreating, and vocational
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production.  Tlerefure, the joal of our dating program is not

necessarily to teach dating, but rather to develop skills and

Lehaviors which are inherent to meaningful social relationships

and transferable to many kinds of recreational activities. The
following UIQAHLdeLunll procedure is one we employed and are

recommendings: J .

1. Meet with heads of resildences to discuss idg¢as and

work out an acceptable program. )

2 Send a program description to parents and guardians
explaining the program and asking permission for
student participation.

3. Research neighborhoods where the students reside to
discover nearby recreational establishments: {i.e.,
theater, restaurant, bowling alley, concert hall,
park, bars, pool, etc.}

4. List possible activities in the larger community

o {i.e., party, tavern, dancing, movie, roller skating,
ice skating, dinner with and without music, snack,
concert, play, hiking, picnic, lunch, ete.)

5. <Contact ayencies that provide recreation services to
learn what functions and activities are going on in

- the community {i.e., Northwest Regional Center Rec~
reation Frogram, sSunshine Club, WARC, Community Ser-

" vices for the Blind, Seattle Park Department, etc.)

The actual procedure of the Jate Jaffers with each student.

In this exploratory prodram, we have baselined students on their

obsérvable social skills as well us experimented with teaching

skills dealing with money manajement and self-help. However,
the value and experience Jf friendship is more important than
teaching most skills and behaviors. Many of our students are
isolates--they are lonely, depressed and generally lackh moti-
vation for life. By getting to %now each ocher through enjoy-
able suciil e{peTieltes, we hope to cultivate meaningful friend-
ships and develoup an meroved self-image. Because we have not
been emphasizing the more serious emotional aspects of datang,
all dates have so far been on a dutch-treat basis. However,
some of cur s.udents are on the threshold of mcre serious kinds
of attachments and we have also been asked to nelp these persons
with such relationships: So far we have hesitated because of
the many different philosophies regardinyg sexual experxience and
marriage., We Jdo hope to pursue further training for ourselves
in this area. Right now we are learning from our students to
determine future directions. We have learned to de-emphasize
both the Jdate aspect and the client-teacher relationship. We
recognize their chronolegical age, not mental age. We travel

as equals ehpectxns and g;v;ng commen gourtesies, respect and

——

warmth. . ;

Transcendental Meditation ¢
" Transcendental Meditation {TM) is a sinple and natural
technique which allows the mind to take an inward direction to
subtler levels of thought. Correspondingly, the body settles
down and gains deep rest. Due to this rest, accumulated tension
d fatigue which hinder efficient functioning of the nervous
system are dissolved in a natural way. The results are increased
energy and creative intelligence, more inner stability, and
improved clarity of perception at all levels of experience.
The effects of thils technique have been and are currently being
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.tion involves about gne hoeur each day. During these sessions

resedrched by scientists throughout the world.

The Lenefits in daily activity due to T are wide ranging.
Theyjeover physivlogical, psychologlcal, soecinlogical and
ecolpgical facts ofdaily life. Physiolourcally during T,
oxyFfn consumption and metabulic rate markedly decrease, ndi-
Catyhy a state of deep rest. psychelogically, meditation shows
sigificant increases in the growth rate of intelligence.
Soclolegically, we find improved relations with supervisors
¢o-workers. Ecolegicilly, meditators display more effective
riction with the environment. They recover from stress
quickly Jn; in time become more resistant to incurring
tress. All these benefits and nore are realized through
egulir daily practice of this technique.

1thin the contemporary condaition of 1ncreasing stress
snd teasion, certainly any methoed of relieving these cond:itions
would Ne a welcomed addition to our lives. Because a person

is hand\capped Jdoes not make him or her immune to the tensions
and fatiue of everyday life. In fdct, it may make him or her
rore ruscepddble, OQur_goal is to gyive the handicapped indi-~
viduals we serve 1 means toeliminate the accumulatei tensions
and stress and, thus, to enablé them to function most effi-
ciently.

An introductory lecture on TM was recently presented to N
interested staff and supportive services personnel at The
Lighthouse for the Blind, In¢. This was followed by the same
lecture being presented to our students. The lecture for
students was presented on a simpler and concrete level, but
covered the same infurmation as the lecture yiven to the staff.
There was a second lecture given to nine students who expressed
an interest in learning rore abuut TM. out of these nine, four
people decided that they would like Lo’leagn how to meditate.
Arrangements were rade and the following week all four began
TM. The course cf instruction takes four sessions on four
consecutive days. The course was taught by a qualified teacher
of TM. The first day of instruction takes about one hour,
during which the actual technique of TM is taught. The student
meditates for the first time and receives some general instruc-
tions on how the technique worhs. Thc next three days instruc-

K

the practical benefits of TM are *alked about and the student
iz given 1 vision of the possibilities that TM can bring.
After this four day course of instruction, the student has
been given 411 he needs to be ible to continue meditating.

We have noticed some results in the short time these four
Students have been meditating. One student who is hyperactive
and who rocks constantly, ceases all such motion the minute he
begins meditating. Another student who seemed to be depressed
rnost of the tire now Seems to be enjoying himself more and
doesn't complain as much. All of the students look forward to
their meditation and are enjoying the benefits. Two of the
students peditate at home and two meditate ar work. oOnee a
week, 1 teacher of TM comes in to check with all of them to
make sure their meditation is going smoothly. The reason two
of our students meditate at work 1S because right now they
are net independent enough' in their living situation to meditate
on their own. Hopefully, as they become stronger in the practice
of TH, they too will be able to meditate on their own. The




goals of our TM program are first to give our students the
opportunity to learn about TM. Then, if they wish, they can
start and this will gave them an independent and meaningful type
of leisure time activity which provxdes a deep state of rest

as a basis to promote other types of activity. .

. Conclusion

Many institutionalized
lives with little purposefuf
custodial, Therefore, the
aduli estuklish g whole new
experiences [ull meaningful 1ty appropriate for his/her
age and an appropriate outle r the tensions and fatigue
accrued through living a full active day. In our explorations
with teaching basic skills in regreational activities, we found
that diversity and enjoyment were keys to maintaining, attention ..
and motivation at high levels. This is the basic reason we
found much more rapid skill acquirement from both the nature
and dating programs as compared to individualized classroom
sessions. Transcendental meditation further enhanced the -
learning power of the multi-handicapped, as it correspendingly
offered a channel for the normal release of stress acquired
through -activity.

A gocd definition of the all-encompassing nature of
recreation has been stated by Maharishi Mahesh Yog;, chief
proponent of Transcendental Meditation, .

Recreation means re-creation of the normal functicning
of the entire system so that xt is capable of operating
t0 its maximum capacity. When certain mechanisms of the
body have been put to one specific type of activity, they
become tired and a man lcses efficiency in that activity.
When he engades in another type of activity, other
mechanisms become active and the tired ones take rest,
thereby regaining thelr efficiency. This is said to be
re~creation. -

giti-handicapped adults have led
tivity. Their care has been
\ of the teacher is to help "the
Q pattern wherein the adlult

~

For multi- handxcapped adults, this concept of re-creation
must be introduced “into their lives as they have so far led
unnatural and sedentary types of existence. Because so much
wasted time has already passed with such individuals, thas
introduction tu rejuvenatiny rest and providing meaningful,
diverse activity must proceed immediately with an-eye on both
mainstreaming and enjoyment.

x
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ACTIVATION THROUGH RECREATION -
-+ FOR THE WORLD ﬁT ‘JORK -
) o t
. ’ _
Ms. Jean Edwards, Associa.e Professor of Edwcation, -
Special Education- Départment,
Portiand State University .

. 3 .
»

. If I were to single out one word to best describe the
characteristic that makes one acceptable -for rlacement 1in the
world of work, I would say activation. To me, activation means
Jovement, mckility and socialization. How do.we activate® the
‘tlives of multiply handicapped persons? 1 think that{recreatian
rd community experiences are the key to that activation pro-~
&ess.  as I look out to the young people who are successfully
r>loyed in the community today, regardless of the nature of .
Leir handicap or degree of impairment, I see a group of young
peopléwhose livés have been activated, 1Ideally, this acti-
vation process would bey.n early in the preschool years when
the parents of 1 t1lind, retarded or multi-handicapped youngster
started encouraginy their chil¥ to explore the world around him.

* Parents of a blind child might ring a_bell and éncourage the
child to crawl toward it, or place a small toy just out of
reach so the child would have to crawl to touch’ it. So often
we bring the world to the handicapped child, instead of
encourdg}ng the youngster to seek and to be acti.ated by the |
world and the things around him.

Early, also, in the multiply handicapped child's life,
recreation can be used as a vehicle for activation. Partici-
‘ggiion with normal brothers and sisters in play, in catching
a ball, in walking, in going to the children's zoo, in petting
the animals, and ia other expériences common to young children
is critically important for facilitating optimum development.
As we enter the elementary school yéars ond the intermediate
years, activation.becomes even more important. Field eXperi—

-,

g

7+ - ances such as going to the barber shop, going to the store to
shop, buging clothing, knowing what a store is like, knowing

. . how to move in.gcrowds, hearing a cash register jingle, and AN
exploring the toys on the toy counter all demand movement,.

and mobility on the part of the youngster. Associations with
normal children in home, school and heighborhood Settings
also demand social interactions on the part of the youngster. -

«All of thege experiences provide movement, mobility, and -
o sotializa*ion opportunities for the multiply handicapped apd—- ~
are necessary for activating thei liyes; — -

Too often we think af recreatio worl as two different
and separate kinds of functions. They are very much alike in
some ways. _In order to be effective in both of them, we must
ke active; we must be moving. Moving in ones'environment is
important in Both work and play. . Also, as we progress into
the adolescent‘years, seeing ourselves as contributing members
of society, will be very impor&gng to the aétivation process
and our adjustment to JShe work-a-day world. We can -experience’
that activation and éh§_§§%nfidence through the world of

recreation. Once again, handicapped persons are able to .view
" 3 . _ .
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appropriate young adult actions through participation with,
their normal peers. 1In doing so, they feel confident.. Also,
they present themselves to, an -employer in a completely dif-
'ferent way because of their ability tc communicate with normal
young adults. Freguently, our institutional system prevents
the multiply handicapped young person from acquiring the kinds
of skillé, normalized speech patterns, and activation behaviors
that make it possible for him or her to move effectively and
appropriately in the world of work. Our adolescents and young
adults, who have spent many years in institutionilized kinds

of settings, have mannerisns, speech expressions and grooming
habits that are not appropriate, like, or noxmal, in comparison
with other adolescents and young adults that they- will be
competlng with in the world of ‘work. It is not unusual for me -
to go to an institutional sétting, such as a school for the
blind or a home for the mentally retarded, and find adolescents
and young adults playing child-like games. What do most
adolescepts and young adults do? They bowl, -they dance, they
play the guitar, and they sing. These are normal young adult
types of behaviors. These are the kinhds of activities we

ought to be encouraging and teaching and activating multiply
handicapped adolescents and young adults to participate in
during their leisure. Thus, I recommend that the activation
process begin very early in the handicapped child's life,

and that'wé create, in as many ways as possible, gpportgnltigs
to integrate with normal young people, and to participate in
leisure time activities that are appropriate and like those of
their normal peers.

at Portland State University we've had a very sucte$sful
normalization club for several years. This club, dedicated to
treating handlcapped young adults as equals, as frlends,-and
as peers, has been tremendously successful. Unlike other
recreational organizations that serve handlcapped young people,
our club is not dedicated to doing things for handicapped
people, Lut doing things with them. We believe very ‘strongly
that adolescent multiply handicapped young adults do not need .
someor.e to do things for them, but somebody to do thinas with
them. In our program, activitiés are planned around what
normal young adults enjoy doing. We never ask what should we
do for these hand;capped young people; we ask what we like to
do and we do what we like to do because we._are -equals and we
are peers. While many "normal" young people still hold -in
their minds that mentally retarded and multiply handicapped
young people are different, our club is based on the premise
that we are more alike than different, and our likenesses
and not our differences are the basis for our friendship.

We come together as voung adults who enjoy doing some of the
same kinds of activities. We may ke different in-many ways,
Just as you-and I are different in many ways, but we come to-
gbther on tlie basis of how we are alike. We arée young adults
who enjoy dancing, hlklng, music,’ bowling, pool, singing,
camping, walking on the béach, talking about work, anpd talking
about feeling comfortable as a human being.

Work provides for us not only opportunity to be actlvated
lhto the-world of work, but also to be activated anto the world
of social and recreational experiences. Through activation in
t & world of work, money is reallzed, money in lLurn provides
opportunities to participate in varicus forms of recreation.
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In addition, we’also recreate within the world of work by
playing cards at noon time, tailking with and sharing common
interests with other employees, awnd even belonging. to the
bowling team where we work. Too often, the handicapped-tyoung
person in the past has been set aside and segregated as dif-
ferent because he or she could not talk, sociatize, or communi-
cate in the same way as other young adults,ip the work situation.
It's apparent that -the activation progess, ¢ through recreation,

is important 'to the “"total® work situation. wWhen we go to work
we not only go to produce at a skill level, hut out of that

job comes many of our social activities, many of our friend-
shipg, and many of our ongoing communications that enhance .
our lives. That's why when we preparé a young. handicapped: s 7

person for the world of work, we must also prepare him for .

the many non-vocational and recreational possibilities that
will result from making money. In addition to the many social-
ization and friendship gpportunities offered by the job itself,
money earned from working enables the young adult to engage in

a multitude of social and recreational experiences in the com-
munity. Naturally, many of these experiences will result from
associations made with others on the job. Yés, I would say that
activation, recreation and work go together hand in hand. It

is only when we begin'to move, to communicate, to shake hands,
to reach out, to go swimming, to go bowling, to play cards,

and to danc¢/that we are really a habilitated young adult. - a
job is not merely enough. If we go to work and come home
without knowing how to use our money, or if we do not develop
friendships, or if we do rot socialize, then we are not whole
persons. Recreation and work are interdependent and must be
considered together if.each one of us, ing}uding the multiply
handicapped person, is to achieve our fullest -potential as,a

-

human being, ~
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THE LEARNING RESOURCES SYSTEM AS A RESDURCE

FOR TEACHERS OF THE DEAF-BLIND

3 s A

Dr. Wayne D. Lance, Director, Northwest Area
‘Learning Resource Center, University of
Oregon, Eugen€, Oregon
- ] Y
As spetial eﬁucation»progrgms”for the handicapped began -
to develop at a rapid rate in the 1950's and early 1960's it
became painfully obvious that an adequate and .readily -availy
able supply of instructional materials was not available tg

T N

most teachers of excéptidnal children. Even in those rare

'instanéeq_whereAmqterials had been developed, on1y~1imitgd

numbers of teachers-were informed about the materials, And
when informa:}bg was disseminated, the -actual materials were
seldom available on an, extended loan basis for direégfuse with
children. and finally, when. all of these conditions:were met,

"it was often difficult to locate a person knowledgeable. enough

to instruct the teacher in the use of the material¥ Thus,
four conditions'were identified as being necessa for the
effective utilization of materials with handicap;Zd learners:

(1) development of materials to match learner needs, -(2)

dissemination of information about the material and a method
to retrieve it, (3) a procedure for circulating the material, Y,
and" (4) training to assist the teacher, in the proper wutili~-
zation of the material. ) )

An_Emerging System . ///;ﬁ’#

These conditions existed in varying degrees in different
sections ;of the countfy and within the various categori€s of
thé handicapped. Some larger school districts had rather
soﬁhisﬁiégtedvdelivery systqﬁa and. teachers of children who
were deaf or blind had- access to a national depository of
captioned’ films and materials f£rom the American Printing House
for the Blind. Unfortunately, most teachers were withgut_
these services. By relying upon Eheir_gwn creativity supple-
mented by hours and hours of hard work, many special education
teachers developed thei¥ own materials and whenever possible,
shared’ their materials with other teachers in their own
geographical area. y ’ .

As an awareness of these needs becane .apparent, especially
through the recommendations of President Kennedy's Panel on
Mental Retardation, the U.sS. Office of Education began re-~
gional and, later, national efforts to achieve a solution to
the problems. Regional sbecialAEdugqq;pn Instructional Ma- s
terials Centers were funded until, by the latter part of the
1960's, all sections of the cpuntfy were served by a SEIMC.
(Lance, 1973) While ‘some coordination -was attempted among the
regional centers, each center functioned rather autonomously
until the early 1970's. _Several of the certers developed -their
own materials informatioh retrieval systems, others focused on
the development and -evdluation of materials, some emphasized.
teacher training, while still others.were mcre concerned with
developing a system bf'qssociate centers to provide services

- s/

’ .

/

C :

, . 0 152140




directly tp teachers at the district or multisdistrict level.
This debey pmental pﬁése was undoubtedly a healthy and neces-
sary part of the maturation process in the evolvement of a
system for providing media and materials services for handi

. capped learners.

At the same time that national and regional efforts were
progressing, many- state education agencies and local districts
were also congentrating their resources in the development
of delivery systems. Several states adopted legxslatlon to
provide financial support to intermediate and/or local dis-
tricts who desired to establish special education instructional
materials centers, or learning resource centers as they are
sometimes called. Almost every state utilized some portlon
of their federal dollars to support this activity. By 1974,
nearly all the components of a system existed and awaited a
plan whereby they could be merqed into a true "system." A

"system"” implies interaction among an internal group of
components for an expressed purpose over a period of time.
(Hill, 1972; Lerner, 1973) If the system is synexgistic, then
the benefits resulting from the interaction of the parts are
© greater than the mere sum of the elements. _%t can not be
claimed at this point in time that a true system exists: the
elements abound in varying degrees of interrelationship or . R
non-relationship.

In serv1ng teachers of the deaf blind it is not necessary
to establish a parallel system for delivering services. The
goal should be to include this special population as an inte-

.gral part of. the total system. The population is relatively
small, necessitating the focusing of -resources on the develop-
ment of "thin marl.et" materials, that is, materials which will
never reap sizeable profits for commerélal producers. Thus,
federal and state governments &511 probably have to bear the
burden of development and distribution of many materla s for
the deaf-blind. .Not all -elements of resource systems will be
.able to hire experts to assist ‘teachers in the selection and
utilization of materials for this group -- one more justifii~
cation for establishing a system that insures that the nee

. of every handlcapped child arg met.

A View-of an Ydeal System

A Learning Resources System (LRS) for special education
can be defined as a merger of elements essential. to the effec-
tive instruction of handicapped -learners, such elements being
interactive across levels of servxce for an extended perlod of
time. . ~ v

There are undoubtedly several ways in which Qng could
analyze the elements of an LRS_for the handicapped. For the
purpose of this discussion, the educational requirements are
P viewed in terms of functions a teacher must perform and the
related suppdrtlve services. Functions include appraisal,
programming, materials selection/development/utilization, and
acquisition,/dissemination, materials circeulation, training/
consultatioh in all the esgential elements, and management/’
monitofing. Figure 1 depicts the interactiveness of elements
that comprise a Learnlng Resources System.
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Figﬁre 1. A Learning Resources System for Speci&l Education

Appraisal. Appralsal réfers to those tasks an educator
performs in order to determine the pupils’ current level of
functioning, areas of strength and areas that are deficit, and
where deficits occur, the precise lnstructxon required to
remediate the deficit. Norm referencéd instruments may be
used, but more probably, especially for the deaf-blind,
criterion-referenced tests and task analysis inventories will
be the tools employed.

Programming. By programming is meant the process of
Specifying objectives, activities, and methodologies o0 meet
the needs of the learner. The program is basded upon _the
results of the appraisal and is consistent with the curricular
goals relevant to the learner in his particular environment.
The program may be thought of as a prescription: a means to
achxeve an educational goal.
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. for a teacher to extend the base upon which a search is made

Materials Selection/Development/Utilization. This func-
tion requires the educator to in some way tap into an infor-
mation bank and determine what instructional materials are
appropriate and available in grder to implement the program.
When such materjals are not ailable, they must be developed
or these that approx;mdte th learnlng reguirements must be
modified. Thé educator must then become competent in utiliz-
ing the mat~vials with the handicapped pupil.

Management/Monitoring. The final function is that of
orchestrating the instructional process in such a way that
proyrams for individual learners can proceed within the con-
straints of time and space and, in monitoring the process, to
determine when objeckives are achieved or when mid-course
corrections need to be made.

Support Services. Support services are thQ§e act1v1t1es
conducted by persons other than the teacher for the purpose
of maklng resources readily available to the learner through
the teacher. -

*. Informaticn Acquisition’/Dissemination. If teachers are
to be able tc carry out the functions identified above, then
it follows that information on appraisal and programming tools
and procedures and information about instructicnal materials
must be readily available. A review of the literature per-
taining to information required by teachers of the handicap-~
ped 1nd1cated that teachers prefer local sources to more
distant ones and that consultation is perce¢ved as more desir-
able than other means of conveying information (Lange, Mattson,
and Thomann, 1974). The implication for designing an LRS
suggests that information should flow from its original source
through channels which permit it to be available from a source
close to the teacher, that source being human rather than ~
delivered in some other manner. .

Materials Circulation. Like the availability of infor-
mation, teachers prefer immediate access to media and matec-
ials from a local source (Lange, Mattson, and Thomanr, 1974).
wh;le this finding is not surprising, it suggests thal if
‘certain materials, because of their unique ,qualities or
expense, cannot be mainta.ned in local collections, then pro-
cedures must be found to bhriny such materials to the attention
of teachers and to deliver them from a centralized or remote
source with little hassle to the .teacher. Again, this is a
7 relevant concern.for teachers of the deaf-blind. Systems for
retrxev;ng materlals based upun a diagnostic/prescriptive base
are available (Los Angeles Unified School District,. 1972;

Berdine, 1974: Northwest SEIMC, 1973a) and the National Center

for Educational Medxa and Materials for the Handicapped is
presently developing a National Instruétional Materials Infor-
mation System (NIMIS). These systems now make it possible N

over a multitude of materjials rather than the mere handful
which may have been available within the school or district
collection.

Training/Consultation. fThe training of teachers in .
educational technology received considerabile emphasis from
components of the petwork formerly known as the Special Edu
cation Instructional Materials Centers/Regional Media Centers
for the Deaf (SEIMC/RMC) Network (Lance, 1973). studies of -
teachers' perceived needs for training indicate that teachers

4




desire training in educaticnal appraisal and programming as
well as in the selection and utilization of materials (Lange,
Mattson, and Thomann, 1974). Training and consultation has
probably more often been delivered through workshops and in-.
class assistance offered by an Instructional Specialist
{Northwest SECIM, 1973b) than by the use of training packages,
although the latter has received considerable emphasis in
recent years (Hofmeister and Reavis, 1974; Thiagarajan, Semmel
and Semmel, 1974; Baum and Chastain, 1972). With the emer-
gence of the mainstreaming concept, it appears that even more
reliance will be placed upon a training based model for deliv-
ery of specjal education services (Lilly, 1971; Cartwright
and Cartwright, 1972). Thus, it appears that the LRS must
attend to training and consultation services with at least
. equal intensity as that given to matexrials circulation and
information acquisition/dissemination.

Management /Monitoring. Even as the teacher performs a
function to orchestrate the instructional process within the
classroom setting, so this function must be performed withan
the total LRS. It is by this process that the elements are
either brought together in an interactive process at each
level of service or the elements are left as somewhat unre-
lated services without the synergism that appears to be
desirable.

~

Levels of Service N

Elements of LRS support services$ may be offered at any
of several levels. The levels to be, considered here are as
follows: classrooms, school building, local district, inter-
mediate district, state, regional ard national. See figure
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Classroom. The individual pup{l in the classroom, in
this instance the deaf blind pupil, \s the focal point of all

the servirce elements tu be considered in the varlious levels
that support the learner. It is here that the national, re-

.gional and state resources must impact if their existence is

to be justified. The teacher's ability to utilize these re-
sources with his or her pupils depends not only upon the quality
and appropriateness of the services but alsov upon his or her
competencies in selecting and minaginy such an array. For-
tunately, these competencies can be developed and reinforced
by an Instructional Specialist operating from the Local
Learning Resource Center (LLRC). Wwhile the future holds prom-
ise of classroom terminals for computer assisted instruction
and direct access to a multitude of media and materials, the
present situation 1is marked by more traditional means of de-
livery such as consultation and technical assistance to the
teacher in appraisal, prograrming, and materials selection,
development/utilization.

. school Building. Some authors {Hansen, 1972) have sug
gested a systematic approach to LRC design in which they
emphasize the importance of invelving all the staff in the
planning of a centfer: This is necessary because the LRC
encompasses all aspects of the school's environment. In de
scribing the LRC as a "resourceteria" one writer (Wyman, 1974)
supports this same concept when he indicates that the center
is really a collection of functions rater than a place. These
functions, 1f they are to be a part of a system, must be inter-
related with the functions performed by the teacher in the
classroom. By way of example, this can be demonstrated when
one views the need to relate the diagnosis of a deficiency in
learning a’'self help skill by a deaf blind child with the
collection of self help skill materials in the LRC. The
services of huilding level LRCs will vary greatly depending
upon the needs of the children and teachers being served and
the availability of services from sources outside the building.
A centralized school where deaf blind pupils are housed will
be quite different from a school Sserving only a handful of
less handicapped children integrated into regular classes.
Building level LRCs will most likely serve as a collection
point for those media and materials utilized on a regular
basis. In addition, 1t will provide a means of coordinating
the functions of information dissemination, inservice training,
and pupil and teacher development of materials.

Local District. The Local Learning Resource Center (LLRC)
serves a number of schools, oftentimes fulfilling some or all
of tyﬁ\éunctions of the school building LRC when individual
schodls?are too small to develop their own centers. In
addit&ah, the LLRC usually has a service base large enough to
enable them to collect and circulate materials that are too
expensive or of too limited usage for inclusion in the school
building collection. Another :mportant distinction between,
the LLRC and building level centers is the emphasis on in-
service training and consultation available through™ihe dis-
trict center. ,Considerable attention has been given in recent
years to the "teacher Center" concept (Ellis, 1974) and it
appears that there would be several advantages in a model that
would integrate special educaticn media into the teacher center
concept. When staffed by an Instructional Specialist know-
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ledgeable in special education technology and with skills in
delivering services, the LLRC becomes an immediate resource
linking tue classroom teacher with the intermediate, state
and natior (1l elements of the network.

Intermediate District. An LRC at a county, multi-county

or cooperative district level is sometimes referred to as a
Regional Learning Resource Center (RLRC). While it may in some
instances replace the LLRC, it more properly supplements the
services cf the building and district centers by acquiring and
circulating thin-market materials (instructional materaals that
are utilized by a relatively small portion of the exceptional
ild population) and performs other services bevond the scope
of the local centers {Welch, 1970; Liberman, 1972). Such
services include educational diagnosis and prescription of
difficult cases such as required for children with sevére and
multiple handicaps, development and production of specialized
Materials, and the training of teachers in the use of unique
and highly sophisticated materials. In rural isolated areas
the RLRC may employ a mobile unit with especially designed
components for effective delivery of media and materials
directly to the classroom (Morskin, 1972; Balthaser and Burns,
1972).
gtate. State Learning Resource Centers (SLRC) perform
both coordinative and service functions. Coordination implies
a focal point within the state for the flow of information and
resources from and to the elements of the national network anc
a responsibility to insure that RLRCs and LLRCS are inter~-
acting between and among themselves in a manner which promotes
the most effective delivery of services. Service functions of
an SLRC may include information dissemination, materials cir-
culation, and training -- the same functions found at local
and intermediate levels, but differing in scope in much the
same way as LLRCs and RLRCs differ. Information may be dis-
seminated from the SLRC via a statewide newsletter, a union
catalog of materials, or via electro-mechanical means. State
4 libraries of materials for the handicapped are often limited
to thin-market materials such as braille, ‘large print, and
¥ specialized materials for the deaf. Training may more appro-
priately be directed to supportive personnel from the SLRC
rather than attempting to directly impact upon teachers from
this distance.

) Regional. The regional components of the network, funded
by the Bureau of Education for the Handicapped, U.S. ofifice of -
Education, are known as the Area Learning Resource Centers
(ALRCS) and Regional Resource Centers (RRCs). Twenty-six such
centers have been developed in the United States, providing
service to all areas of the country. ALRC and RRC services
are channeled through state education agencies (SEAs) '‘to
assist them in planning and developing their intra-state
learning resource systems. While ALRCs and RRCs work cooper-
atively to assist their client states, the two regional centers
do have differing workscopes. ALRCs assist SEAs with those -
functions concerned with media and materials for the handi-
capped, while RRCs focus on educational appraisal and programming.
. National. At the present time the thirteen ALRCs and
thirteen RRCs are closely tied in their workscopes to six
national centers: four specialized offices (SOs), the National
Center for Educational Media and Materials for the Handicapped
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(NCEMMH) and the Cuordinating vffice for Regional Resource
Centers (CORRC).

These projects, like the ALRCs and RRCs, are funded by
the Bureau of BEducation for the Handicapped. Three of the
30s are charged with the responsibility for identifying,
Jdescribing, dJdeveloping, and evaluating of materials for the
handicapped {one SO focuses on the visually impaired, the
second on the hearing impaired, and the third on otlier handi
capping conditions) while the fourth SC serves as a national
depository for materials. The Specialized.Cffice for Cther
Handicaps at the University of Wisconsin has the responsi
bility for identifying, testing, developing, and abstracting
materials for the deaf blind. They will, of course, work
closely with the other two 5Specialized Offices in this endeavor.
NCEMMH performs a coordinative role for the media materials
portion of the system and CORRC coordinates ithe services de
livered through the RRCs. NCEMMH also has the responsibility
to develop and maintain the National Instructional Materials
Information System, to assist 1in producing and marketing
naterials developed by the 3505, and to idengify media and
materials needs. While not directly a part of the National
LRS Network, the American Printiny House for the Blind. (APHB}, '
Educational Media Distribution Center (BEMDC), and Council for
Exceptional Children Information Center all provide services

® essential to the operation of the Network.

Conclusion

The essential elements to develop an adequate and viable
learning resource system for special education exist today.
Competencies tuv perform the educational functiens wf appralsal,
programming, and materials selection,’development,utilization
are apparent in special education personnel at all levels;
LLRCS and RLRCs for the handicapped are operaticnal in over
300 locations, SLRCs have been established in several states,
and the national elements of the network have been in at least
the initial phases of operation since 1974, and earlier in
some instances. It would be premature to claum that a total
system, especially a synergistic system exists today. Inter-
action among functions, levels of service, and support ser-
vices exists to some degree, but as Yet it is dafficult to
always specify in actual practice interrelationship among the

"elements,

For the teacher of deaf-blind pupils, the emerying system
offers some bright spots. By the end of this year 1t is hoped
that the National Instructional Materials Information System
(1XIMIS) will be operational with over 10,000 materials entered.
The Specialized Office (SO) for Other Handicaps will be
accepting recommendations for developing and testing mater-
ials for the deaf-blind. ALRCs will continue to offer
assistance to'state education agencies in developing theix
intra-state systems, and 1f the states request, will channel
resources specifically to the concerns of the deaf-blind.

As state, intermediate, and local LRCs become aware of the
particular needs of the deaf-blind population, it 1s antici-
pated that they will acquire and circulate materials, dissem-
inate information, and provide training and consultation to
Q chers of these children with special needs. To accomplish
ERIC
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these objectives, it is essential that teachers and others
#orking with the deaf-blind make their needs known -= your ,
input is requested! :

>
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Fdueational Media.” in Council for Exceptional cChil
- dren.

Teaching Strategies, Methods, and Materials:

Papers presented it the annual international convention
.of the Council fér Exceptional Children, 48th. Chicago,
Illinois. April 19-25, 1976,

¥heelbarger, J.J. Learning Resources Centers:
the Literature Relating to LRC Operation.
Tenn.: Trevecca Nazarene College, 1972.

Withrow. F.B. and Sough, J.A. “Instrugctional Technolody for
the Handicapped.™ in Tichten, $5.6. (ed) To_Improve

ey J
New York: R.R. Browker, Co.,

A Cuide o
Kashville,

vel. 1%,
679
Wyran. R, “7The Rescurceteria Congept.=

Instruction, 1974, Vol.

1971, HT75 -
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COMPUTERIZING INFORMATION RESOURCES | .

FOR THERAPEUTIC RECREATION SERVICES
. . ;

l
br. Fred Martin, Director, Therapeutic Recreatgon
Inforwation Center, University of Oregon,
Eugene, Oregon

The mgnagement of information production related to all
- aspects of work with Juisalled and disadvantaged persons has .
become a problem of sericus magnitude all along the continuum
from the "how to do it" type of material to the findings of
‘research projects relevant to fhe various drsability areas.
* The relatively modern heiyhtening of awareness by the general
N publicyto the problems of the disabled has generated a pro-
portionate increase in the demand for and the flow of infor~
ation and mat: als related to a broad spectrum of preventaion,
treatment, and management services. Recreation and leisure
serxice for the disabled and disadvantayed 1s one specific |
area wf concern which has been part of this “information
explosdon.” > .

A wide variety of techniques for managing information
acguisigibn and dissemination have been developed during the
past sevefa% years utilizing an incredibly diverse array of
methods and Qichnologies. (Tewes and Ellis, 1971: Kennedy,
1971) Howevex, the most promising solution to the information
handling problew has emegged from a combination of the tradi-
tional and the avant garde: a speciailized branch of library
service called InFormatien Science (closely allied with
Statistics) and the, field of Computer Science, have provid-
ed us with computer-based information acguisition, storage,
retrieval and dissemination systems. TRIC .-~ Therapeutic
Recreation Information Center utilizes a computer-based sys-
tem designed to organize and increase the flow of wnformation
concerning recreation and le sure service for disabled and
disadvantaged persons.

Ay What is TRIC?

Ny TRIC is a literature and document acquisition, storage,
eretrieval and dissemination center for the field of Thera-
peutic Recreation Service. Published and unpublished arti-
cles, books, conferenze proceedings, project reports and other
materials are identified, located, acquired, abstracted and
indexed, fur storage in a computer-based information retrioval
sysiem designed specifically for the Theraupeutic Recreation
. Information Center. -
* Information requests are accepted from educators, pPro~
. fessionals, students, practitioners aud others seeking
' information concerning recreation and leisure service for the
“disabled and disadvantaged. Persons are also .encouraged to
submit material for inclusion in TRIC's data base.
The Therapeutic Recreation Information Centea was
+ developed at Teachers College, Columbia University (New York)
in 1971. 1In 1972 its operation was transferred to the Depart-
ment of Recreation at the,University of Waterloo in Waterloo,
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and Park Management and Pro;ect EXTEND-~ED.
/

Ontarxo, Canada where it was enhanced by the computer banks
at Waterloo. in July of 1974 it moved to the University of
Oregon - in’ affiliation with the Department of Recdreation

.

] The TRIC Data Base

N .
The TRIC data base was originally developed from a
systematic search of selected infcrmatjon- sources, for a period
from 1965 through 1970. Subsequent repearch grants have.
suppotted petiodic updates making the pystem current through
1974. Information systems usually havg a time lag -with regagd

‘ to current literature of about one yewr.

Secondary sources such as Psychological Absttacts, Socio-

logical Abst=acts, Mental Retardation Abstracts, ‘Hospital

Abstracts, Child 'Development Abstracts and Bibliography, Edu-

cation Index, Current Index to Journals in Education, Educational *

Resourceés Information Center (ERIC), Rehatilitation Litetatute,

and primary information sources suchA?s Parks and Recreatlon,
Journal of Health, Physical Education.and Recreation: ‘Research _

Quarterly: Journal of Leisure Research‘ Recreation for the 111
and. the Handicapped:; and Theérapeut.c Recreation Journal were
exhaustively searched for the above stated period. The two
latter publications were abstracted and indexed in their
entirety -for inclusion in the ‘system.

Publl;ﬁers annuals. and digests, as well as bxblxogtaphxc

collections, such as van der Smissen. and Joyce's (1970) Bxblxog-
raphy of Theses and stsertatxons in_Recreation, Parks, Camgxng)(

and Out¥oor. Education and Martin' s (1971) Bibliography of
LeiSure: 1965-1970, were dlso szmxlarly searched for relevant

. referdnces. Other, information systems, particularly the

Medical Literature Anaiysis and Retrieval System (MEDLAﬁS),
were -used during various phases-of the-data base development,
as well as to provide a comparatxve test of the scope and-
depth of the literature searches. ,

The uata base cxtatxons’and abstracts were 1ndexed
employing key words and key phtases directly from the titles
and abstracts. Computer programs were designed to specifically

-manipulaté the index and' data base for the storage and retrxeval

of information while taking up a éelatlvely small portion of

ﬂihe computer storage capability. ,TRIC now has several thou-

sand references aad is 100% abstracted. It is the only
computer based information system,directly related to the field
of recreation which has this feat)re.

Although the data base presently  contains citations and
abstracts of literature publislhed from 1965 through 1974, it
will be continuously updated. A special effort was conducted
to identity and secure material published in Canada relative
to therapeutic recreation service for inclusion in the data
base and this effort resulted in the -publication of the first
book related_to therapeutic recreation in Canada: Therapeutic

Recreation in canada: An Annotated Bibliography.

How to Use TRIC .

- Informatxon requests to the Therareutic Recteat;on Infor-

mat}on Centet should specifically indicate the proklem or
o - .
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research area generating the inquiry. A brief paragraph in * #
which the, information need {is described, including one or more
N subject terms ovr phrases should accompany ‘the informatiocn
request. R . : S
i The computer programs, which access the data. base in re~ R

sponse to information requests offer a number of. options to tfe
. user._ A request for material related to research on the aging
will produce an output of citations and abstracts which deal .
with research and aging. If one only wants articles®publashed
in 1955 or by a specific author, this limitation .can be
included. If the user does not want material published'in. a
given year or by a given author or wants to limit the output
with any other descriptive parameter, this is also possible
- and need only be specified in the infq;mauion reguest. Output
may be limited to citaktions without abstracts, if desired, and
this also should be specified. However, abstracts usuvally
- enhance the user's knowledge of article content. -
The following examples 6f information requests and the
. Tormulations for processing are offenedﬁfér clarlf}catiqp:

4

1.  Request: List research reports on the aging which
utilize the questionnaire method.
. : ‘Formulation: research report, aging, questionnaire.
2.  Request: List articles on mental retardaticn .

published in Therapeutic Recreat:ion
Journal during 1970. - o

Formulation: mental retardation, Therapeutic Recreation

Journal 1970.

N

37 Request: Likt eports program for physically dis-
abled children .in municipal recreation .
- - programs. )

Formulation: physically, disgbled, children, sports,.

- municipal recreation. - ’
’ 4. Request:: List articles concerned with the philosophy
- of Therapeutic Recreation Sevrvice.
Formulation: Therapeutic Recreation -- philosophy.

£

In request one through three, a comparison of the indexed
data on each of the descriptors in the formulation will take
place and the resulting printout will be of those.articles
.which were indexed by each of those terms. Request four will

- simply produce a printout of all of the material in the data
base indexed by that descriptor. 7

In general, the more limiting descriptors employed in a
search, the fewer will be the number of citations and' abstracts
getrieved. But as the number of descriptors employed in -‘the
formulation increases, the article citations retrieved will
exhibit greater specificity. Each user must decide how
specific he wants the system's response ‘to be and formulate
his request accordingly.

Agglicgtions of TRIC P

There are numerous applications for a computer-based .
information storage and retrieval center for the field of
- therapeutic recreation service. 2 recént survey identified

.

Q - . . B . «
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at least 80 colleges and universities in the United- §tatcs

and Cana offering course work in thefapeutlc recreation
serv1ée.67§h{§1n, Survey, 1971) TRIC can be used to assist
the preparati 0 of course ‘bibliographies by educators offering
these courses, Qtudents engaged in_term projects, as well as
for surveys of the literature for master s theses and doc-~
toral dissertations. Reseatchers both within therapeutxc
recreation service and in other fields and d1sc1pl nes can
save valuable research time and avoid wasteful dupm

of effort. Research gaps may become more clearly defined with
systemically stored and retrievable data available.

Reducing the effort of the practitioner in obtain’ing
research results and other information may increase the utiil—
zation of such material in programs removed from the academxc
sphere and ultimately 1mprove on the delivery of service.to
clients. The-client may even eventually learn to use such
systems te expand his awareness of the availability of service.

- -

L .

. - .

Information Requests

.

Information requests should be submitted to the Thera-
peutic Recreation Information Center in the form outlined
above. However, if one feels a particular 1nformatlongneed
does not £it that format, a simple description of the problem
will be accepted for analysis by the Center.

A system of Major and Minor standard files has been
Jdeveloped to speed- service to users interacting with the TRIC
centér. Basically a majox file is defined- as any descriptor ,
term with one hundred or more references in the computer banks.
A minor file is any desériptor with less than one hundred
references in the data banks. The following are a list of all
major files and their computer. _costs and a selected sample
of the more than 2,000 winor files available. All minor
files cost $5.00. . .

" ~ 3 ¢

il
TRIC MAJOR;FILES

Adults 125 $10.00 Mentally Retarded 510 $40.00. ~
Aging . 235 $20.00 Physically Disibled 145 $10.00
Camping 225 $20,00  Programs 250 $20.00~-
Children 500 $40.00 Rehabilitatiuu 310 $30.00
Corrections 100 .$ 5.00 Research-Reports 210 $20!00
Disabled 230 $20.00 Schools .100 $ 5.00
Evaluation 100 $ 5.00 Social 125 $l0.00
Facilities 150 $10.00° Staff 100 § 5.00
Hogpitals 240 $20.00 Training 150 $10.00
Institutions 140 $10,00 Youth - 115 $10.00

* ¥
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SAMPLE _TRIC MINOR -FILES

Adaptgd Activity Deafness Music .
Administration Delinquency Normalization
Adolescents Disadvantaged Nursing Homes
Agencies- Disturbed Outdoors
Alcoholism Dramatics Planning -
Amputee "Education Play .
Art Therapy Environment Professionalism
Arts ‘Equipment Prcgramming
Blindnese Exercise Psychiatric
Blind-Deaf Films- Reinforcement
Brain In)ured Finance Remotivation -
Canada . Forensics Refources N
Cardiac Games -Senior Centers
Case History Guidelines Sports *
Community Hyperactivity Supervision
Consultation Integration Survey
Counseling Legislation ,, Swimming

Crafts Measurement Trails
Curriculum’ Mental illness Vocational
Dance Motivation Wheelchairs

- P rson; W1sh1ng to use “the TRIC system or addxtxonal
information should write to TRIC -- Therapeutic Recreation

Informatlz‘ Center, 1597 Agate Street, -Eugene, Oxegon, 97403.

Informatg

BIBLIOGRAPHY

s

n requests are processed within a one week period.

/

Maré}n, F.W. Bxblzqgraphy of Leisure: 1965-1970 1970. New *
York: Teachers College program Ain Lexsure Education, -
1971.

. "Survey of College and Unxvers%ﬁy Coursework in
Therapeutic Recreation Service." , _herageutic Recreation
Journal. 1971, Vol. 5, No. 3, 123139, 140.

‘Kennedy, D.W. "A Bibliographic Technzque in Develpping a .
Therapéutic Recreation. Biblxogfaphy." Therapeutic .
Recreation Journal, 1971, vol,’5, No. 1, 39, 42-43.

Tewes, S. and Ellis, M.J. "The Keyword in context Index as
a Supporting Tosl for Research.” Journal of Leisure
Research, Winter 1971, Vol. 3, No. .l, 59-64.

van der Smissen, B. and Joyce, D.V. Bibliography of Theses
and Dissertations in Recreatioq, Parks, Camping_and

& Qutdoor Education. Washington, D.C.: Natjonal
Recreation and Park Asgociation, 1970. .
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CONFERENCE- EVALUATION

All participants were requested to evaluate the ovérall
conference by providing written feedback relative to the
following areas: (1) Conference cbjectives, (2) Selected
aspects of total conference, and (3) Comments and suggestions.
In reference to individual presentations,” each {presentor was

, evaluated, following their presentation by the partlcxpants .in
attendance and later mailed a summary of the evaluation results.
It was deemed inappropriate to report personal evaluations in

~ this monograph. Included below are evaluation summaries for
Areas Cne and Two with the data reported in percentages on a
four point ratlng scale. The fact that only 60 percent of the
part;cxpagts responded was attributable to participant attri-
tion at the end of the conference-when the evaluatxon materials
were distributed. It should be nofed that dxscrepancxes in
the total number responding within sub-divisions of Areas One
and"Two werfe due to incomplete completion of evaluation forms
by particular participants. In reference to Area Three, a Iong
llstlng of comments and suggestions was also deemed inappro-
priate, so only a sampling of written responses has been
included in this publication. A brief xnterpretatxon of the
overall conference evaluation has also been provided by the
editor. Lastly, special appreciation is extended ‘to Mimi
Brodsky,  of Teaching Research, for assisting in ,the complllng
and sunmarization of conference evaluation data. -
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AREA ONE

L

1 1
ACHIEVEMENT OF CONFERENCE OBJECTIVES

Area Sub-Divisions ' Total No. Participant
of Resp. Rati
m».‘

.

JUSTTIOX

%=

Establish a philosophical posi
tion.on integrating education
and recréation within the
school curriculum.

2. Communicate methods for deve-
“loping. and implementing inter-
disciplinary and interagency
programs. in fecreation for the
deaf-blind. | -

e bt §

5
3. Demonstrate diagnostic/pres-
criptive models of instruc-
tion appropriate for use in
reckeation.
Explore a comprehensive
curriculum of recreation and
leisure that meets the life-
span needs of the deaf-blind.

5. _evelop a begmnmg resource
of instructional ideas on
recreation for the deaf-
blind for use by both pro-
‘fessionzls and parents.

6. Facilitate sharing of re=-
sources through increased
1nteract5_g.between regional

—___ﬂ_’_,ﬂpprof€§§10nals engaged in pro-

grams gerving deéeaf-blind
persons.
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AREA TWO x"

QUALITY OF ssz,f.cri;,ﬁ ASPECTS OF TOTAL CONFgRENcs“

’

7
¢

Area Sub-Divisions v Total No, Participant
. of Resp. Ratings %
‘ - ’ ml @ m o
*| ol » |o
o] o] p Jo
s er al w |8
o
N - m =
. 2 5 L
Presentations 47 a5| 36| 19 | o
Evening Small Group Sessions 45 32| 56/ 23 |0
Conference Organization - 46 63] 28 9 0
Informal Social Times 47 aof 43| 15 |2
Accommodations, (meals, 1odging) 46 52| 38/ 10 | o
o R .
<’ ' .
AREA THREE.

13.

14,
15.

v

COMMENTS AND SUGGESTIONS FROM CONFERENCE PARTICIPANTS

w°u16 have liked more sm&ll groups for agency idea. sharing.

Best conference I've been to in three years of teaching.
More time for informal discussions -- More leisure time.
The idea of having a produc¢t come out of this conference
has made it especially meaningful. *
Topics in evéning groups were too constricting.
Small group sessions and choices of topics to hear were
Beneficial to me. <
Being -dinvolved in work groups and having the results of
all -the groups made available has made this time spent
worthwhile and educational.
Need more deaf-blind adults -- deaf adults -- vocational
rehabilitation personnel. .
Great place to have a conference. ”
All in all very productive. .
I hope there is follow through. Need organized method
for follow-up.b® N
Would be better to not have so much planned. No
evening programs. i
Tremendous interaction at evening sessions~-knowledgeable
members.
Frustrating at times§,: but made good progress.
I'm glad a proceedings is being printed.

3
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INTERPRETATION OF OVERALL CONFERENCE EVALUATION

1. &n overall evaluation of the summative Jata reported for

Areas One and Two reveals that, in nine of the eleven

r;ix§ub~dxvisigns, total ritings of at least 80 percent were

'y I received when conbining percentade figyures for categories
designated excellent and good.

2. This conference especially directed itself to the con-
sideration of recreation and leisure gs inportant areas
for speciul educators to consider in providing a 'total’
curriculum for the deaf-blind child. In view of the
relatively recent involvement of teachers with leisure
education, the typically low priority given recreation
within the classroom curriculun, and the lack of training
in recreation and leisure for most gpecial educators, the
results of this conference were surprising and most

N

gratifying. ;

3. It was the intention ¢f the Conference I'lanning Committee
3344g§° develop a program devoted to introducing, sharing, dis-
cussing and exploring concepts, to stimulating thought,
and to metivating participants to yreater communication
and efforts with other professionals. waith thas purpose
in mind, the conference was especially successful in
relationship to the high rankings provided okjectives

two and six in Area One.

-

~

4. The Conference Planning Committee was a 'grass roots'
group that included a majority of persons with experience
working with deaf-blind or multiply handicapped in education
and/or recreation. In addition, committee members put
much time, effort, and eneryy into careful planning for the
*total program. The evaluition results speak to the need
for considering both of the ahove factors as important
conference prerequisites,

»
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CONFERENCE PARTICIPANTS

2
54

GORDON ANDERSCN, pPhysical Education Specialist, Seattle School
District #1, 550 Mercer Street, Seattle, Washington N
RICHARD L., ANDERSON, Physical Education,/Recreation Specialist,
Washington State School for the Blind, Deaf-Blind Unit,
P.0. Box 1865; Vancouver, Washington ‘
v RICHARD BLACKBURN, Teacher, Shoreline School District #412,
Special Education Department, N.E. 158th and 20th Avenue,
Seattle, wWashington
JAN BONIN, Interpreter, The Hadley School for the Blind,
700 Elm Street, Winnetka, Illinois
STEVE BRANNAN, Program Director in Mental,Retardation,
Special Education Department, Portland State University,
Portland, Oregon
JERRI BROADBECK, Teacher-aAide, Jackson County Intermediate
Education District, Deaf-Blind Unit, 1133 South Riverside,
Medford, Oregon . i
MIMI BRODSKY, Teacher, Oregon State School for the Blind,
Deaf-Blind Unit, 700 church Street, S.E., Salem, Oregon
KEN BROWN, Teacher, Boulder River School and Hospital, Deaf-
Blind Unit, Boulder, Montana
SANDE BUCHHOLZ, Teacher, Thompson School, 7812 5. 124th,
Seattle, Washington
JANICE BURKS, Teacher, Oregon State School for the Blind.
Deaf-Blind Unit, 700 Church Street, S.E., Salem, Oregon
SCOTT BURKS, Student, Portland State University, 2409 S.E,
, bivision, pPortland, Oregon
CHRISTINE CARLSON, Teacher, Jackson County Intermediate Edu-
cation Dpistrict, peaf-Blind Unit, 1133 South Riverside,
Medford, Oregon "
JUDY CARMEN, Physical Education,’Recreation Specialist, Progress
Center, 839 - 15th Avenue, Longview, Washington
PAT CARMEN, Aquatics Director, Fircrest School, Shoreline
School bistrict #412, N.E. 158th and 20th Avenue N.E.,
Seattle, Washington . .
LUCILLE CHAGNON, Teacher, Idaho State School, Satellite
beaf-Blind Program, l4th and Main Street, Gooding, idaho
CHERRY ANNE CHAMPAGNE, Teacher, Program for the Hearing
Impaired, Seattle School District #1, 550 Mercer Street,
Seattle, Washington .
JANICE CLARKE, Teacher-aide, child Development and Rehabilitation,
Center, University of Oregon Health Sciences Center,
P.O. Box, 574, Portland, Oregon
MARY COOK, Student, University of Oregon, Project Extend-~EQq,
., 1587 Agate Street, Eugene, Oregon -
RELAN COLLEY, Teacher, Baker County I.E.D., 2030 Auburn,
Baker, Oregon i
WILLIAM F. CONYARD, Project Consultant, Alaska Treatment
Program, 216 E. 8th Avenue, Anchorage, Alaska
LEE ANN DARNUTZER, Teacher, Montana School for Deaf-Blind,
. 3911 Central Avenue, Great Falls, Montana
JERRIE DIDDY, Teacher-Aide, Thompson School, 7812 S. 124th,
Seattle, Washington -
DIANA DIEHM. Teacher, Child Services Center, Portland Public
Schools, 220 N.E. Beech Street, Portland, Oregon

A
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PAUL DUNN, Student, University of Oreyon, Project Extend-Ed,
1587 Agate Street, Eugene, Oregon

paM EARLE, Specialized Recreation Supervisor, Eugene Farks
and Recreation, 105 City Hall, Eugene, Oregon

CLYDE FARRINGTON, Training Specialist, Alaska Treatment Center,
216 E. 8th Avenue, Anchorage, Alaska

JANICE FISHER, Parent, Progress Center, 833 15th Avenue,
Longriew, Washington

JAMES O. GILLIS, Mobility Specialist, Greenlake Elementary
School, Program for the learing Impaired, Seattle School
pistrict #1, 550 Mercer Street, Seattle, Washington

LINDA GLICK,;Student, Buston College, Internship, Teaching
Research, Monmouth, Oregon - .

BESLIE GORDON, Student, University of Oregon, Portland, Oregon

WILLIAM GORDON, Student, University of Oregon, Fortland,
Oregon

LIZ GOSSETT, Recreation Specialist, Northwest Regional Center
for Deaf-Blind Children, 3411 S. Alaska, Seattle,
washington,

SHARON GUTHRIE, Parent Counselor, Portland Public 5chools,
Child Services Centex, 220 N.E. Beech Street, Portland,
Oregon

LEE HAGAMEIR, .Prevocational Program Specialist, Northwest
Regional Center for Deaf-Blind Children, 3411 South
Alaska, Seattle, Washington

DAVID HALBETT, Student, Unaversity of Oregon, Froject Extend-
Ed, 1587 Agate Street, Eugene, Oregon

JACK HEAD, Studeni, Portland State University, 431 S5.W.
Primrose, Portland, Oregon

GORDON HOWARD, Froject Coordinator, Recreation/Education

) Program, Univers%sz of Iowa, Iowa City, Iowa .

DONNA IVERSON, Recreation Specialist, Programs for Special
populations, City of Seattle, Seattle, Washington

BOB JOHNSON, Director of R;habilitation, Lighthouse for the

«

Blind, 2501 S. Plum, Seattle, Washington

RANDY SUE KATZ, Teacher, Progress Center, 839 - '15th Avenue,
Longview, Washingtoh ’

RICHARD KINNEY, Executjve Director, The Hadley School for the
Blind, 700 Elm Street, Winnetka, Illinois

WAYNE LANCE, Director, Northwest Area Learning Rescurce Center,
Clinical Serviges Building, University of Uregon,
Eugene, Oregoy i

MADGE LESLIE, Dlr;ctor, Programs for Visually and Multi-
Handicappeds Special Education Department, Portland
State Univgrsity, Portland, Oregon

JEFF LICHTER, Student, Portland State University, 1831 S.w.
park #5038, Portland, Oregon \

KEVIN MAGIN,, Teacher, Washington State School for the Blind,
peaf-Biind Unit, P.0. Box 1865, Vancouver, Washington

JANICE MAgéREGOR, Assistant Professor, Eastern Washington
Staté College, Department of H.P.E.R.A., Cheney,
Washington

ERNA MARSHALL, Child and Fafily Services Specialist, State .-
Services for the Blind, 3411 S. Alaska Street, Seattle, '
washington

LARRY L. MCLEAN, Teacher, Lakeland Village, Deaf-Blind Unit,

| : P.O. Box 200, Medical LaKe, Washington
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GARY MCMANUS, Physical Education,’Recreation Specialist,
Montana State School for the Deaf and Blind, peaf-
Blind Unit, 3911 Central Avenue, Great Falls, Montana

FRED W. MARTIN, Director of TRIC, College of Health, Phy51cal
Education and Recreation, University of Ooregon, Eugene,
‘Oregon

BOB MEALEY, Swimming Instructor, Physical Educatlon Department,
Washington State School for the Blind, P.0O. Box 1865,
Vancouver, Washington

EVELYN MITCHELL, Student, Portldnd State Un;vers;ty, Portland,

Oregon

LINELLE MITCHELL, Student, Portland Stote Universaty, Portland,
Oregon

BRENDA MOORE, Occupational Therapist, Department of veccupational
Therapy, Crippled Children's Division, University of .
Oregon Health Sciences Center, 745 S.W. Gaines, portland,
Cregon R

: £. MARTIN MOORE, Mobility Education Instructor, Portland

Public Schools, Regional- aclllhy for the Blind,
portland, vregon

CINDY MYERS, Recreation Specialist, Oregon School for the
beaf, Deaf-Blind unit, 999 Locust Street, N. E.,fsalem,

b Oregon -

"LARRY NEAL, Director, Center ~f Ieisure Studies, University
of Oregon, 1587 Agate Street, Euctene, Oregon

MARCO 3 WEEL, Arts and Crafts Teacher, Washington State School
for the Blind, P.0. Box 1865, Vancouver, Washington

MARILYN NORTHAM, Teacher, Birney Annex, Deaf—Bllnd Unit, -

- P.O. Box 1357, Tacoma, Washington
- MAURINE 0TOS, Teacher, C.D.R.C., P.O. Box 574, Portland, oregon

PAUL PARRISH, Physical Education, Recreation Specialist, Idaho
State School and Hespital, Deaf-Blind Unit, 14th and
Main Street, Gooding, Idaho

KEN PATTEN, Social Worker, Northwest Reglonal Center for
Deaf-Blind Children, Secattle, Washington

ANNA PERSONS, Student, Boston College, Internship, Teaching
Research, Monmouth, Oregon )

JON PIKE, Teacher, Idaho State School, Deaf-Blind Unit, 14th
and Main street, Gooding, Idaho

BEVERLY QUSSTAD Program Specialist, Lighthouse for the Blind,
2501 S. Plum, Seattle, washington

GARY RITTENMEYER, Recreation Specialist, Programs for Special

! Populations, City of Seattle, Seattle, Washington

SUSAN SANDALL, Student, University of Oregon, Project Extend-
Ed, 1587 Agate Street, Eugene, Oregon

JOUY SCHIERMAN, Teacher, Office of Developmentally Disabled,
District # 25th and Tacoma South, Tacoma, Washington

VERA N. SCHILLER) Western Region Representative, National Center
for Deaf- Bllnd Youth and Adults, 102 North Brand Blvd..
Glendale, California

o KAREN SEVERSON, Teacher-Aide, Gregon State School for the Deaf,

Deaf-Blind Unit, 999 Locust Street N.E., Salem, orggon

WILMA SHERIDAN, Assistant Professor of Music, Music .Depaxtment,
portland State University, P.0. Box 751, Portland, \

Oregon .
HELEN L. SHERMAN, Teacher, Washington State School for the “
Blind, Deaf-Blind Unit, P.O. Box 1865, Vancouver, N
Washxngton .
Q .
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“JULIAN 5. SINGLETON, Teacher, Oregon State School for the
peaf, 5654 Verda Lane N.E., Salem, Oregon
DIANE SMITH, Teacher, Faarview Hospital, Education Department,
2250 Strong Road S5.E., Salem, Oregon
JUDL ANN SMITH, Teacher, Portland Regional Facility fox the
Deaf, Portland Public Schools, Child Services Center,
fortland, Oregon
JULIAN U. STEIN, Diycctor of IRUC, American Alliance for
Health, Physical Education and Recreation, 1201 16th Street,
N.W., Washington, D.C.
CARCL STEKSRUD, Froject Assistant, Recreation, Education Program,
University of Iowa, Yowa City, Iowa
JACK BWEETSER, Coordinator, Northwest Regional Center for
Def-Blind Children, 3411 South Alaska, Seattle, Washington
JAN THOMAS, Specialist, Colorado School for Deaf and Blind,
Colorade $prings, Colorado
JEANETTE THORNOCK, Teacher, Idaho State School, Deaf-Blind
“nit, id4th and Moin Street, Ceoding, Idaho
- I TIEFENTHALER, Instructor, Lighthouse for the Blind,
L 25¢1 8. Plum, Seattle, Washington
AUE TIsGLEY, Director, Specialized Recreation Portland
Bureau o. farks and Recreation, 2115 S. E. Morrison,
pPortland, Oregon
BFVFRLY VA CLEAVE, Teacher, Fairview Hospital, Education
Depasuwent, 22%0 Strong Rd. S.E., Salem, Oregon
ROSE VAN LIMIRT, Teacher, Alaska Treatment Center, 216 East
8+h Avenue, Anchorage, Alaska
MARY éf WALLACE, Teacher-Aide, Progress Center, Inc., Decaf-
31ind Unit, 839 - 15th Avenue, Longview, Washington
- SUE WAPNICK, Conference Registrar, Portland State Unaversity,
Special Education Department, Portland, Oregon
LEE WOLVERTON, Physical Education Specialist, Creenlake
Elementary School, Seattle Schocl District #1,
550 Mercer Street, Seatitle, Washingtnn
VICKI WRIGHT, Teacher of Deaf-Blind and Student at Portland
State University, Portland, Oregon
CRETCHEN YOST, Director, Edwards Work-Activity Center, Inc.,
4450 S.w. 185th, Aloha, Oregon
THOMAS V. ZANDOLI, Student, Portland State University,
Portland, Oregon

Q l (;L{

ERIC

175




